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Jillisa R. Overholt 
 EXPLORING FAMILIAL RELATIONSHIP GROWTH AND NEGOTIATION: A CASE STUDY OF OUTWARD BOUND FAMILY COURSES 
 This study explored the phenomenon of father-child relationship development within the context of an Outward Bound (OB) family course, an environment that may both disrupt the ordinary aspects of an established relationship, and provide activities to purposefully encourage relationship development through a variety of aspects inherent to the experience such as challenge, communication, and extended time together. Specific attention was given to the ways in which the OB course functioned as a disruption to established roles and the ways in which mutually understood roles and obligations were renegotiated in response to the demands of the situation. In order to better understand the phenomenon of father-child participation in an OB family course, this study utilized an ethnographic case study design, beginning with in-depth observation, coupled with pre- and post-course interviews with participants enrolled in an OB family course. Additional interviews with participants from previous courses, and course instructors were also conducted.  Data analysis revealed several main themes, and begins with a description of the OB family course setting, with attention to important elements, aspects and outcomes of the experience. Motivation for participation in an OB family course was identified as a strategy of concerted cultivation, in addition to the desire to have a parent-child bonding experience. An in-depth analysis of the OB course as an “equalizing experience” demonstrates ways in which parent-child roles were seen to shift or even reverse in 
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response to the demands of the challenging and novel environment. Finally, the perceived impact of the OB experience on individuals and their relationships was analyzed utilizing a life course perspective as a guiding framework.  Overall, the OB family course is a unique setting, both as a type of outdoor adventure program, and as a type of family experience. This study highlights the ways in which the unique environment and social structure allow parents and children to interact with one another in new ways. When individuals return home together they continue to recount their experiences and draw upon them in their everyday lives. In this way the OB family course may serve as the impetus for long-term relationship change. 
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Chapter 1 
INTRODUCTION  It had been a long day already by the time we reached Craggy Rock. The instructors had finished all of the prep work over the two days prior and had woken up early to make a quick breakfast, and finish loading barrels of equipment, food and group gear into a large white pick-up truck, with a tall, black, metal cage around the bed. After the trucks had been loaded to “the gills,” a large blue tarp was thrown over the load and cinched down with ropes. Any remaining gear, and the instructors themselves, were then piled into a 15-passenger van and we began the hour-long trip to Craggy Rock, stopping for coffee along the way. This was a typical course start—gear and instructors arriving from base, and students being bussed from the airport straight to the trailhead.  The group of instructors was a little tense that morning—some of the instructors had wanted to leave earlier in order to have more time to set up, others wanted more time on base before they left. This was Colorado, and afternoon thunderstorms were a concern at this point in the summer. In fact, the thunderstorm season was just beginning, and a dark and foreboding sky around 2pm was becoming one of the most dependable parts of the day. As luck would have it, the students were scheduled to arrive right around 2:00, and the instructors knew that they would be wearing “street clothes” and would need time to go through all of their luggage and decide what to bring on the trip, and what to leave behind in the van. This process was called “duffle shuffle” and is tantamount to organized chaos as suitcases explode and stress abounds about what people will and will not need for their journey. First impressions are important, and a relaxed and thorough course start can 
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make all the difference in the tone of the entire course. The last thing the instructors wanted was a soggy duffle shuffle. As a researcher I found myself alternately tense and relaxed. I wasn’t fulfilling an instructor role on this course and so I found myself not feeling the need to worry about the multitude of decisions that had to be made that day. I helped out, but I was also operating as an observer. I was simultaneously nervous about my impending researcher role. I had spoken to the students on the phone, and they knew I would be there, but I was worried about how they would react to my presence, and how I would perform as a participant observer in a setting where I was already very familiar. It was a windy day, and Craggy Rock was situated in high desert terrain. The soil was a sandy brownish-orange, dotted by prickly pear cacti, pinion pine, and juniper. We were at an established campground, and would stay there for two nights while we did the rock climbing and rappelling portions of the trip on the nearby monolith for which the area was named. On the third morning we would be transferred by van and bus to a wilderness area about three hours away, where the rest of the trip would take place. Craggy Rock was not a wilderness, but rather a popular outdoor recreation destination for rock climbers, ATVers, hikers and campers. It was situated on a gravel road a few miles from a main two-lane highway, along a river popular for whitewater rafting. It had established campsites, and a collection of port-o-potties, and was in view of a small town downriver. It was certainly not the wilderness, and a number of the OB instructors expressed displeasure at starting a course there because it “didn’t get people away fast enough.” But it was still fairly rustic camping, and probably felt like wilderness to a lot of the students. 
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This course had three “patrols” or small groups that would go their separate ways once we moved to the wilderness section. Two of the patrols were adult courses—one for students over 20 years of age, and the other for students over 30 years of age. The third patrol was the one I would be observing—a family course comprised of three father-daughter pairs. Each patrol had 2-3 instructors, except for the family course, which only had one (see chapter four for further discussion). The course director’s (CD) name was Logan1, and his job was to oversee all three patrols and to make sure the course was safe and successful. Logan was my co-instructor the previous year on a family course, and was relatively new to the course director role. William, the instructor assigned to the family course this year was more accustomed to the course director role, on the other hand, which led to a bit of tension between them. For a few hours, the instructors scurried about, setting up tarp shelters in case of rain, locating their respective barrels of food, equipment and personal gear, and prepping for the arrival of the students. “Here they come!” Someone yelled from behind a bush somewhere, and sure enough, I turned to see a bus in the distance, kicking up a cloud of dust as it lurched down the dirt road and came to a stop in front of our shanty town of colorful tarps and tents.   The participants all filed off the bus with some trepidation. There were about 25 of them, all adults of varying ages except for the three girls on the family course. It was fairly easy to pick out the family course participants—the girls tightly by their fathers’ sides. People were wearing an assortment of street and outdoor clothing—some ready to get started right away in their synthetic t-shirts and convertible trekking pants, others still needing to change out of their flip flops and jeans. People shuffled around, some looking to 
                                                     
1 All names appearing in this report are pseudonyms 
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be useful and unload luggage, others headed to use the bathrooms, and still others just trying to stay out of the way. Within the first fifteen minutes the initial nervousness started to melt away and the dads were talking to other dads and other girls, cracking jokes and finding common ground. All of the dads were triathletes or marathoners, so the conversation easily turned to training and previous experiences. The girls took a little longer to warm up.  Logan gathered everyone into a big circle and welcomed them to Outward Bound (OB). This initial introduction is called the CD (Course Director) talk, and is used to set the stage for the course. He used a metaphor with cups and rocks for his CD talk where the cups represent openness and vulnerability and the rocks represent skills and knowledge—he stacked them up and talked about how together they can be used to build a taller, stronger structure. After Logan’s talk, the group divided into their separate patrols and began the process of getting ready for their trip. William was relaxed. He gave the students enough information, but not all of it. He had a laid-back style, treating them all like adults. Because the group was small, they got through the duffle shuffle portion fairly quickly, and moved onto setting up camp and getting ready for the first night.  Finally, the anticipated storm rolled in—gusts of wind, followed by rain, thunder, and lightning—it was one of the biggest storms yet that summer but I heard no complaints. The valley was dark, but with blue sky lurking behind further south. We ducked into our tents just as the rain began to fall, and patiently waited for the rain and hail to cease.   After dinner we hiked to the top of craggy rock, which involved some rather athletic hiking and scrambling on rock up to an exposed high point. The crew seemed athletic and able to move solidly on rock. Personalities began to shine. Both Katie and Patricia checked 
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in with their dads at varying points “ok, Dad?” and Katie engaged in subtle teasing: “you’re acting like an old man” as well as cheering for success: “let’s go Dad!” “how are you faring Doc K?” Dads remained rather hands-off in terms of parenting, but were assertive when it came to safety. This was especially true for Fred who became nervous when Patricia got too close to the edge of the rock and said very sternly “Patricia, NO” after trying a more subtle approach. Patricia took some issue with this and responded “Daaad” somewhat indignantly.  William facilitated “fears and hopes in a hat” in a protected cove, high on the rock. He asked the dads and daughters to address the concerns that they drew from the hat, rather than the traditional model of the instructors doing it. Individuals had anonymously written a fear, such as “not being to keep up with the group,” or “getting hurt,” and a hope, such as “seeing beautiful scenery” or “summiting a mountain” on small slips of paper. These were folded up and placed in a hat, which was passed around for people to take turns drawing one, reading it aloud, and addressing the concern. Everyone was able to sufficiently and appropriately address each concern.   Kevin and Fred were both doctors, a bit older as fathers, and had each done Outward Bound courses before, and seem very invested in their relationship with their own daughters as well as with the other girls. Thomas was a little more spacey, often off taking pictures or scrambling around on a different path. He was 33, as compared to the early fifties for the other two. Betsy was also the youngest at 13, but with a smaller gap to Patricia (15) and Katie (16).  The evening ended with a brilliant full moon peeking out from behind the clouds. The three dads were gathered around a rock talking about skiing, previous OB experiences, 
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and generally seeming to have guy talk. The girls were gathered in their tarp, also chatting. I retired to my own tent, feeling comfortable with the group and my role as researcher, and excited about the course to come. This is a story of fatherhood and father-child relationships in the modern age, told through the lens of one small sliver of family life: a quest for authenticity, meaning and shared time and experiences. Specifically, this is the story of nine families—fathers and their teenage children—who chose to enroll in an Outward Bound family course with varying levels of enthusiasm and differing motivations and expectations. These are their stories—their accounts of rock faces and deep snow, of thunderstorms and alpine lakes, and of shared emotions and altered perspectives. While each family’s story is unique, there are common threads that weave them all together. This study aims to identify those threads and to isolate the important elements of the Outward Bound family course to the people who experience them. 
Background The outdoor adventure course is often touted as an environment that is rich with developmental opportunities at both the individual and the relationship level (D'Amato & Krasny, 2011; Paisley, Furman, Sibthorp, & Gookin, 2008; Sibthorp & Arthur-Banning, 2004). This has been a challenging claim to substantiate, however, and little attention has been given to the process of relationship development, especially as it is embedded in the act of relationship negotiation in a novel setting. The majority of outdoor adventure programs (OAP) utilize a structure where individuals sign up for a course on their own and arrive as individuals who are quickly socialized as members of a highly interdependent group. Throughout the course, participants often develop very strong bonds, but when the 
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course ends, the participants go their separate ways. A handful of programs offer family courses, however, where participants arrive with a family member (usually in a pair), complete the course with other pairs, and then return home together. This structure may facilitate a fundamentally different type of relationship development, understood in this study as the qualitative changes a relationship undergoes over time.  Outward Bound is an international organization that utilizes a combination of experiential learning techniques and outdoor environments in order to promote personal growth and development in participants of varying ages, experiences and backgrounds. One of the many types of programs offered in the United States is the family course. These courses are designed for pairs or trios of family members to sign up together and experience a wilderness-based adventure experience with other small groups of family members. While the exact make-up of each course varies, typical course elements include rock climbing, rappelling, a peak attempt, and travel and camping in rugged environments. Family courses are not intended to serve as therapy, but are designed in a manner to allow family members to capitalize on shared time and experience in a way that hopefully promotes bonding and strengthens relationships. Of particular importance to outdoor adventure programming is the question of whether benefits are transferable (Brown, 2010; Hattie, Marsh, Neill, & Richards, 1997). In other words, once a participant leaves the course and returns to regular life, is he/she able to draw on the skills and attitudes that appear to have been influenced by participation in the outdoor adventure program (OAP)? One of the potential barriers to transference is the existence of a unique social group that only exists for the duration of the OAP itself.  In most cases, participants are faced with the difficulty of translating a very powerful wilderness 
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experience to friends and family members who were not there, and thus, despite their best efforts, may not understand. Family courses, on the other hand, provide a rare opportunity for participants to return home with someone who was there, contributing to shared memories, photos, mementoes and possibly skills and metaphors for continued relationship development. A number of scholars suggest that people engage in recreation and leisure to experience a specific activity, but by doing the activity a shared experience is constructed from which a stronger bond and connection with each other can be developed (Beets, Vogel, Chapman, Pitetti, & Cardinal, 2007; Catalano & Hawkins, 1996). For example, shared experiences have been linked to meaningful communication in relationships (Duck, 1994). Understanding the ways in which recreation and leisure experiences contribute to family development is becoming increasingly important in a society where time is ever more fragmented and relationships are increasingly mediated by technology. A limited number of studies have looked at outdoor adventure experiences as a method to enhance family communication and lead to positive relationship development (Ewert et al., 2011; Freeman & Zabriskie, 2002; Huff, Widmer, McCoy, & Hill, 2003). These studies show that adventure experiences hold promise as effective and attractive leisure experiences for family members. However, more research is needed to understand the process of relationship negotiation and development during the experience itself, as well as the ways in which this experience may be drawn upon in the future. 
Purpose of the Study The purpose of this study was to explore the phenomenon of father-child relationship development within the context of the outward bound family course, an 
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environment that may both disrupt the ordinary aspects of an established relationship, and provide activities to purposefully promote relationship development through the promotion of challenge, communication, and shared experience. Through qualitative analysis of data collected during participant observation and in-depth interviews, this study aimed to understand participant and instructor perceptions of the process of participating in an eight-day OB Family Course. Specific attention was given to the ways in which the OB course functioned as a perceived disruption to established roles and the ways in which mutually understood roles and obligations were renegotiated in response to the demands of the situation. Finally, the question of how participants perceived relationship changes to persist over time was investigated using a series of in-depth interviews with current and past participants.  
Research Questions This study was designed to further understand the perceived impacts of OB family course participation on familial relationships. Specifically, this study was designed to answer the following research questions: 
• How do family members who have participated in OB family courses describe their own motivations and expectations for participating in these courses? How did these motivations and expectations align with the reality of the course experience? 
• How do participants describe the purpose and meaning of their participation in these courses? 
• To what extent and how do participants perceive and experience the negotiation or renegotiation of established relationships within the context of an OB Family course? 
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• What aspects of the setting/activities/tasks/institutional structure are perceived as being most important to the process of relationship negotiation and development? What was most impactful, challenging, enjoyable or memorable and how do participants remember these experiences 1-5 years after participating? 
• To what extent do participants perceive any relationship changes to persist over time? 
• How and to what extent do participants perceive a relationship between OB course experiences and life course trajectories, transitions, and turning points? 
• To what extent does participation in an OB family course align more broadly with participant motivations, experiences and perceptions of family leisure? 
Justification of the Study The family has long been recognized as an important societal institution, and as such has received a great deal of research attention in disciplines such as sociology and psychology. More recently, the field of leisure studies has begun to identify the importance of family leisure as it contributes to the functioning and cohesiveness of the family unit, and strengthens and develops relationships within the family (e.g. J. Agate, Zabriskie, Agate, & Poff, 2009; Shaw, 2008; Zabriskie & McCormick, 2001). While these studies have demonstrated that family leisure positively impacts familial relationships, less is understood about how this process works, and how specific relationships are negotiated and impacted during leisure time. This is especially significant given the changes that are currently affecting the family unit and the expectations surrounding the roles of parenthood. 
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Both motherhood and fatherhood have been subject to significant changes in societal expectations in recent years. Shaw (2008) writes specifically about these changing discourses and ideologies surrounding parenthood and their impact on leisure experiences. In particular, Shaw notes the rise of intensive mothering, where mothers are praised whenever things go well and blamed whenever things go wrong. This is combined with an increased expectation of fathers’ involvement and development of emotional connections with their children (Marsiglio, 1995). It has been suggested that these societal forces are leading parents to put extra time, energy, and effort into planning meaningful family leisure experiences (Shaw & Dawson, 2001). These leisure experiences range from the everyday and inexpensive, to large family vacations and travelling. Recently, scholarly attention has been given to both parental (Shaw, Havitz, & Delemere, 2008) and child (Hilbrecht, Shaw, Delamere, & Havitz, 2008) expectations of these experiences. Understanding the expectations, motivations and actual experiences of family leisure activities not only helps practitioners to create more meaningful programs, it also aids in developing sociological understanding of the family unit and the relationships embedded therein.  This study is designed to investigate a specific subset of the family leisure experience, involving challenging physical activity in a wilderness setting, with real and perceived risk, and activities that are designed to foster cooperation, communication and trust. These types of activities are aligned with emerging parental expectations regarding purposive leisure experiences and have been shown to be beneficial for a variety of populations. The next step in this line of research is to understand how these activities affect individual relationships within the family unit. 
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Significance  While a good deal of research has been conducted on OAPs, very little has focused specifically on familial relationships and their development through OAP participation. Family courses differ from traditional Outdoor Adventure Programs (OAPs) in that individuals arrive, participate and depart as a member of an established relationship. Thus, the benefits that have been ascribed to OAP participation in terms of social support, trust, communication, and other interpersonal skills may be experienced in different ways by family members. Additionally, family members who participate in a course together may be better able to transfer the skills and learning from their course to their day-to-day lives.  Because of the limited research in this area, program managers have very few resources to inform evidence-based practice. Instead, practice is often guided by experience, anecdote, word-of-mouth, and in some cases, trial and error (Ewert & Sibthorp, 2009). While this can still lead to effective programming in many cases, the  administration of family courses could certainly be improved with an enhanced understanding of the processes that occur during the course and the ways these courses are remembered and drawn upon after the fact. Research in this area is not only important for understanding the programs themselves; these programs may also be viewed as a site where broader cultural and societal phenomena are played out. For example, the changing expectations surrounding parenthood in today’s society can be understood within the context of participation in a family OAP. Marsiglio, Roy and Fox (2005) specifically call for more research  that explores “unique and physical and social spaces for men’s fathering” including leisure settings where money is a prerequisite to participation (p. 21). These authors theorize that some 
13 
 
men may consider their participation in these settings as a means of “discharging” their fatherly obligations, while others may see it as a way of expressing themselves as fathers apart from other obligations in “a temporal space unimpinged by other concerns,” (p. 21). Marsiglio, Roy and Fox also allude to the “intriguing” situation that occurs when father and child take a lesson together in some sort of leisure activity, noting the interesting role set a father takes on as both pupil and father. The OB family course combines both of these above scenarios, answering both of these calls to provide an in-depth analysis of a site where situated fathering takes place.  Finally, the unique nature of the OAP family course may serve as a disruption to traditional relationship roles in a way that allows for the renegotiation of mutual rights and obligations; this is a rare occurrence for a relationship with firmly established roles such as those between parent and child. Thus, OB family courses provide an interesting case study through which familial relationships can be better understood. 
Delimitations This study was delimited to the following: 1. Family members who participated in an OB family course together. While other members of the family may have been impacted in proximal ways, this study focused primarily on the relationship(s) between those who took part in the program. 2. Participant observation of and interviews with family members who participated in an OB family course during the summer of 2012 through the Colorado Outward Bound School (COBS). 
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3. Interviews with family members who previously participated in an OB family course through COBS within the last five years (2008-2012). 4. Data were collected during the summer and fall of 2012, and included participant observation and in-depth interviews with participants and instructors. 5. Qualitative data analysis was utilized to better understand the phenomena of relationship negotiation within the context of family course participation. 6. A case study design was chosen to understand the unique aspects of an OB family course. 
Limitations This study was limited by the following: 1. Participation was voluntary, thus some previous course participants chose not to take part in the study. 2. Participants may have responded in socially desirable ways, making it difficult to understand the true nature of their experiences. 3. Participants may have been limited by memory and ability to recall the experience after a significant period of time had passed. 4. Observation took place during the summer of 2012 and was limited to the courses offered by the Colorado Outward Bound School. There were originally two courses scheduled for the summer, but one was cancelled due to low enrollment. 5. An unexpected number of fathers participated in multiple courses with different children, making it difficult to contact the expected number of unique family units. 6. Participation in these courses is expensive, thereby limiting the types of families who can participate to those that are primarily white, middle/upper class. 
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Assumptions This study assumed the following: 1. Participants in OB family courses chose to participate voluntarily and were not mandated to be there in any way. 2. Participants were not necessarily experiencing a “troubled” relationship, but rather were looking for a way to spend quality time together or desired joint participation in adventurous activities. 3. Participants were willing to honestly discuss their course experiences. 4. Study participants were characteristic of OB family course participants and/or instructors. 
Definition of Terms Outdoor Adventure Program (OAP):  The outdoor industry utilizes a wide variety of terms and corresponding definitions to describe the phenomenon of education that takes place in the outdoors. Common terms include outdoor education, experiential education, adventure education, outdoor adventure programs, outdoor recreation, adventure recreation, etc. The term that I have chosen to use in this study is “outdoor adventure program.” Neill’s 2003 definition of outdoor education seems to be the most applicable to the way this term is understood in the case of Outward Bound family courses: “the use of the outdoors for educational purposes.  Outdoor Education often involves small groups actively engaged in adventurous activities for personal growth under the guidance of an instructor or leader” (in Neill, 2008, par. 9).  
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Family course: in this study, the term family course is utilized to refer to outdoor adventure programs that are provided by Outward Bound and specifically tailored to family participation. The Colorado Outward Bound School (COBS)2 describes the family course as follows: “This 7-day3 course is a backpacking expedition in the Rocky Mountains and includes rock climbing, solo and a peak attempt…This course is ideal for a parent and child (or other familial two-some or three-some) who seek to renew and enhance their relationship in a physically dynamic and supportive environment. Watch your child rise to the occasion and your parent face new challenges. Family courses are more than just family adventure vacations. Family courses breed inspiration, mutual respect and the joy of shared memories. Expect to share time with family members, to mix with other families and to have the opportunity for a ‘duo’ rather than a solo. These courses do not offer any family counseling services and are not intended to serve families in crisis,” (Rocky Mountain Outward Bound School, 2012, par. 1-3).  Family: an intimate domestic group made up of people related to one another by bonds of blood, sexual mating, or legal ties (Marshall, 1998a, par. 1).  Status: “a position in a social system involving designated rights and obligations,” (Merton, 1957, p. 110).  
                                                     
2 At the time this study was proposed, this organization was using the name “Rocky Mountain Outward Bound 
School.” This has since been changed to “Colorado Outward Bound School.” 
3 In some places OB describes these courses as 7-days, and in other places they are described as 8-days. They are 
actually seven full days and nights, and one additional morning. 
17 
 
Role: “a set of expectations attached to a particular combination of actor-other identities (for example: father-son, father-daughter), and all the roles associated with one of actor’s identities is that identity’s role-set” (Heiss, 1981, p. 95).  Role Restructuring: “situations where it is necessary to adapt to shifts in the expectations, obligations, and governing norms among role-related people whose prior relationships were guided by significantly different constraints and imperatives,” (Pearlin, 1983, p. 24).  Role Negotiation: “a process of gaining acceptance of a role definition one can live with and by,” (Heiss, 1981, p. 123).  Role Identity: “reflexively applied cognitions that answer the question ‘who am I?’” The answer to this question is phrased in terms of an individual’s position in the organized structures of social relationships and social roles (Stryker & Serpe, 1982, p. 207).  Relationships: The word “relationship” can be applied to wide range of concepts ranging from the theoretical and statistical to the interpersonal. Even narrowing the focus to interpersonal relationships still presents a very wide range of possibilities. For example, neighbors, acquaintances, friends, doctors and patients, students and teachers, parents and children, siblings, and strangers in coffee shops all have very different relationship parameters. Thus it is necessary to delimit this term to close interpersonal relationships between family members (see preceding definition of family for further clarification). Kelley et al. (1983) define close relationships as those that are characterized by a high 
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degree of interdependence of behavior between partners, which includes thoughts and emotions.  Relationship Development: If defined in leisure studies, relationship development tends to simply be operationalized in terms of a variety of more measurable variables such as communication, respect, trust, social support, etc., with the underlying assumption that these things are good for a relationship. In this study relationship development is understood as the qualitative changes that a relationship undergoes over time (Knapp, 1984). These changes are not necessarily positive in valence, and reflect the evolving nature of long-term familial relationships.  Life Course Transition: “changes in status that are discrete and bounded in duration,” (George, 1993, p. 358). Many of the families enrolled in these courses are facing significant life course transitions, such as children leaving for college and becoming adults, and the parents becoming “empty nesters.”  Trajectory: George (2009) writes of the difficulty in defining trajectories and the variety of ways in which trajectories have served as research concepts. She writes that “trajectories are based on intraindividual temporal patterns, [but that] the meaning of intraindividual change can only be understood by examining its relationship to social and historical context….Thus, a key feature of life course theory is identifying the interindividual (i.e. between-person) characteristics and experiences that predict intraindividual (i.e. within-person) patterns of stability and change.” (p. 164). 
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 Turning Point: “specific events or milestones that substantially alter the direction and/or slope of a trajectory,” (George, 2009, p. 169). 
Projected Research Outcomes  This study aims to provide a better understanding of the processes that occur during participation in an Outward Bound family course, as well as the ways in which participants are able to draw upon their experiences after the conclusion of the course. The use of qualitative methodology and a longitudinal design allows for a broader understanding of these phenomena and builds on previous research. Journals that will be targeted for the dissemination of research findings include the Journal of Adventure 
Education and Outdoor Learning, Journal of Experiential Education, Journal of Leisure 
Research, International Journal of Sociology and the Family, or the Journal of Marriage and 
Family. 
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Chapter 2 
REVIEW OF THE RELATED LITERATURE  This study draws upon literature from a variety of fields, with a primary emphasis on sociology and leisure behavior. The purpose of this study was to explore the phenomenon of father-child relationship development within the context of the Outward Bound family course, an environment that may both disrupt the ordinary aspects of an established relationship, and provide activities to purposefully promote relationship development through the promotion of challenge, communication, and shared experience. Specific attention was given to the ways in which the OB course functioned as a perceived disruption to established roles and the ways in which mutually understood roles and obligations were renegotiated in response to the demands of the situation. Finally, the question of how participants perceived relationship changes to persist over time was investigated using a series of in-depth interviews with current and past participants.  This review begins by attending to the importance of the modality (outdoor adventure programs), followed by the theoretical framework, and finishing by grounding this work in current leisure research. As such, the literature is presented as follows: (a) outdoor adventure programs, (b) role theory, (c) life course perspective, (d) the changing ideologies of parenthood, (e) family leisure, and (f) summary. 
Outdoor Adventure Programs The question of how (or if) Outdoor Adventure Program (OAP) course outcomes are achieved and whether they are transferable has been the subject of much debate in recent years. A number of authors have claimed that the learning that takes place in an outdoor adventure setting is transferable to other everyday situations, such as school, work and 
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family (Hattie et al., 1997; Paxton & McAvoy, 2000). The ability to demonstrate transference has been linked to establishing the credibility and livelihood of these programs (Gass, 1999; Priest & Gass, 2005). However, other authors have pointed out that transference is extremely difficult to measure and that existing evidence is ambiguous at best (Brown, 2010; Wolfe & Samdahl, 2005).  These authors argue for a situated approach to learning, which emphasizes individuals learning to participate effectively in a range of situations (as opposed to a more narrow focus on skills and dispositions that are particularly suited to the OAP environment). Brown (2010) notes that the social environment and novelty of tasks inherent to an OAP “allows for and actively encourages students to try new ways of interacting” (p. 18). It has also been argued that OAPs provide “authentic practice situations” where students can utilize the social environment and interactions inherent to an adventure experience to try out new skills or ways of being (Sibthorp, 2003). In other words, rather than facilitating for the transfer of knowledge from one situation to the next, OAP practitioners should aim to assist learners in recognizing relevant features of a situation and understanding the roles, skills, and performance/learning therein (Brown, 2010). The focus on outcomes and benefits accrued from participation in OAPs has gone largely unquestioned until recent years. Contemporary authors who take issue with this benefits-based approach do so not because of a desire to disprove that these programs are beneficial, but rather to strengthen and in some cases redirect the research in the field. Wolfe and Samdahl (2005) advocate for a critical approach that examines a number of untested assumptions that have been prevalent in adventure education theory and research. These authors did an extensive critical review of existing research on challenge 
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courses and identified two primary assumptions: that risk and challenge lead to positive outcomes, and that benefits that occur can be transferred to other situations. Wolfe and Samdahl’s primary assertion is not that challenge courses are neither beneficial nor transferable, but that without critical examination and recognition of routine assumptions, we will not be able to understand the true nature and consequences of these courses. This understanding includes the recognition of potentially negative outcomes of challenge courses, as well as an increased understanding of the appropriateness and desirability of outcomes that were once thought to be universally desirable. For example, trust, teamwork and the negotiation of risky situations are viewed as benefits of ropes course participation, but situations exist where these traits would be considered undesirable. A high ropes course program is premised on taking risks in situations that feel uncomfortable or even unsafe. For many individuals, this can be a positive learning experience, but it could be argued that for some populations such as at-risk youth, increased risk-taking may be undesirable. A more nuanced understanding of the way OAPs are both experienced and constructed would allow practitioners to better frame the activities and their potential outcomes. In response to these types of observations and criticisms, a number of authors have called for more attention to the social and cultural construction of OAPs (Brookes, 2003a), a movement away from “character building” and towards “situationist” accounts of social, political, cultural and personal circumstances (Brookes, 2003b), and a view of OAPs as a microcosm of larger communities of practice where the focus for learning is on “helping students recognize the nuanced and dynamic nature of interaction” (Brown, 2010, p. 18). Brown draws attention to the idea of communities of practice. He suggests that during an 
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OAP, students learn to become good OAP students, or members of the OAP community of practice, but that they do not necessarily learn how to function in other communities of practice—a further challenge to transference of skills upon course conclusion.  The family course, while subject to all of the criticism leveled at OAPs in general, may in some ways function to bridge this gap. In other words, while participating in a family course, students are simultaneously acting as members of two different communities of practice—that of the course itself, and that of their own family. This duality of membership may ultimately serve to create change that exists in situations outside of the adventure course. A better understanding of the interpersonal interactions that occur during the course experience combined with in-depth interviews about the post-course experience will help to further develop this understanding while attending to many of the existing criticisms of adventure education research. The essential characteristics of an adventure course may lead to a sense of co-dependence and mutual understanding not possible in daily life. Of particular theoretical interest is the shedding of traditional roles and norms as the members of these dyads step out of everyday life and into the world of an OB course. Walsh and Gollins (1976) described this process as a learner stepping into novel physical and social environments, given concrete goals and problem-solving tasks, which lead to a state of adaptive dissonance, resulting in a sense of mastery or competence, and ultimately a reorganization of meaning. While this model has served as a cornerstone of the adventure education literature, recent authors have proposed that there are key elements of the adventure education experience that are absent from this model. McKenzie (2003) provided a reformulation of this model, with the addition of ‘instructors’ as an aspect of the course components (along with 
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physical and social environment, course activities, and service). McKenzie also presented a model that is less linear than the original Walsh and Golins model, where course components interact with the learner, and through reflection may lead to learning. The presence of the instructor may be a particularly salient component of a family course due to the power structure inherent in an instructor-student relationship. In these cases, both parent and child occupy the same status as student, and must rely on the guidance of the instructor in order to learn the skills and techniques necessary for a safe and comfortable backcountry experience. In general, the unique nature and social structure of an OAP may lead to the renegotiation of social roles between parent and child. 
Role Theory 
 Social statuses and roles have long been theorized as being major building blocks of social structure (Merton, 1957). Merton defines status as a position in a social system and role as the designated rights and obligations associated with that status/position.  A role, put differently, is “a set of expectations attached to a particular combination of actor-other identities (for example: father-son, father-daughter),” (Heiss, 1981, p. 95). In other words, status refers to the type of person it is possible to be in a given situation (father, mother, son, daughter, instructor, student, etc.). Roles are the behavioral expectations that are attached to these positions. For example, a father’s role may include being a protector of his children, and a provider for his family. Merton argues that statuses and roles thus work together to connect societal and cultural expectations with individual behaviors and patterns of conduct.  Statuses and roles are complex social phenomena, however, and their enactment lead to a number of interesting social problems. First and foremost, people not only occupy 
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multiple statuses, but each status has been theorized to have multiple roles. Merton (1957) labels the set of statuses occupied by an individual as the “status-set,” and “the complement of role relationships in which persons are involved by virtue of occupying a particular social status” as the “role set” (p. 110). For example, in the present study an individual may occupy the multiple statuses of father, OB participant, engineer (or whatever occupation he is a member), husband, etc. Taking one of these statuses to continue this example: as a father, this individual will have a variety of roles, or expected behaviors towards other people when participating in the course; he will be expected to act in certain (and likely differing) ways towards his own child, others’ children, other fathers, his wife, the instructor, etc. The negotiation of these various roles and statuses has been recognized as a powerful mechanism within the social structure, and also as a source of psycho-social stress (Merton, 1957; Pearlin, 1983). However, more recent authors have also recognized the benefits inherent in occupying multiple roles (Moen, Dempster-McClain, & Williams Jr, 1992; Sieber, 1974; Thoits, 2003).  Merton (1957) identifies a number of social mechanisms that affect the articulation of role-sets. A number of these are particularly salient to participation in an OB family course: power differences, insulation of role activities from observability, and mutual support among status occupants. Members of a role-set have different levels of power in shaping the behavior of others, and this power is mediated by both the social structure and by the competing interests of various relationship partners. Important to the discussion of power in relationships is the distinction between power and authority, where power is the ability to impose one’s will in social action, and authority is the “culturally legitimized organization of power,” (Merton, 1957, p. 113). Thus, authority is granted to those who 
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have culturally legitimized power, such as doctors, politicians, teachers, etc. Power and authority are important components that may affect relationship negotiation on a family course. The instructors are traditionally granted the most authority over the actions of the group, but there are many cases where power may rest with the participants. This is especially true when the participants are older and have significantly more life experience or material resources than the instructors, as may be the case in a family course. While these power relationships often remain just below the surface, in some instances they bubble up unexpectedly. For example, I observed this on a previous course, where a father had made the decision that a summit climb was too dangerous for his daughter to participate. Knowing that the actual risk was actually much lower than the perceived risk, a young female instructor tried to convince this father to change his mind and allow his daughter to go. At this point, he put his foot down, saying that he was the father and it was his decision what his daughter did and didn’t do. These types of power struggles within role-sets may impact course experiences and outcomes in both negative and positive ways.  By “insulation of role activities from observability,” Merton means that the visibility of interaction with members of the role-set may vary (and/or not occur all at once) and thus may enable certain behaviors to be concealed from other members of the role set. For example, an individual may try to portray himself as a kind and patient father when other parents are around, but when he is at home with his family, he may be more impatient or aloof. To some extent, participation in an OB course precludes some of this insulation. Behaviors become readily observable to all members of the group, as most aspects of daily living are communal. For this reason, participants often enter expeditionary living in a somewhat guarded manner, but open up after a few days, partly due to the difficulty of 
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remaining guarded. Insulation from observability can be both functional and dysfunctional; Merton (1957) theorizes that there is an optimal zone of observability which allows for both accountability and autonomy. Changing the level of observability within a controlled social group such as an OB course may facilitate relationship changes by encouraging observation, commentary, and behavioral change. Mutual social support among status occupants may be an inherent but unexpected benefit to participation in a family course. Participants may sign up for the course simply expecting to strengthen their personal relationships, but may draw strength and support from others who occupy the same or similar role. Fathers have the opportunity to interact with other fathers, daughters with other daughters, siblings with other siblings, etc.  The OB family course may also provide a situation where traditional roles are renegotiated in the face of novel circumstances and unique expectations. Pearlin (1983) labels this type of situation “role restructuring,” which he defines as “situations where it is necessary to adapt to shifts in the expectations, obligations, and governing norms among role-related people whose prior relationships were guided by significantly different constraints and imperatives,” (p. 24). It is possible that the demands and expectations of the family course may lead to a temporary role restructuring, where statuses are equalized and parents may even rely on children for safety and comfort. The extent to which participants perceive this restructuring to occur, the extent to which it facilitates perceived relationship development, and the persistence of potential change are all important questions in this study. Role theory provides an important lens through which to view human relationships and their negotiation over time. For this reason, it has often been combined with other 
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sociological theories and perspectives, such as the life course. For example, Moen et al. (1992) utilizes a life course perspective to study the relationship between occupying multiple roles and women’s health. She identifies three main life course themes that are relevant to the study of roles: timing, process, and context. In this case, timing refers to the incidence, duration and sequence of roles, process refers to aging as a series of role transitions, and context refers to personal circumstances, such as health, age and cohort. This study demonstrates the importance and applicability of the life course perspective to the study of roles as well as to the family experience. 
Life Course Perspective While there appears to be more data on the importance of father involvement than mother involvement on offspring well-being (perhaps because mothers are simply expected to be involved), a growing body of research looks at the effects of both mother and father involvement over the life course. Father involvement has been shown to be related to increased psychological well-being in offspring (Amato, 1994), increased locus of control (Williams & Radin, 1999), and improved academic performance (Cooksey & Fondell, 1996). Additionally, Greenberg, Siegel and Leitch (1983) showed that parent-adolescent relationships in general were powerful predictors of adolescents’ well-being (more so than peer attachments).  In acknowledging the importance of parent-child relationships on adult growth and development, each of these studies also acknowledges the importance of change over the life course. A core premise of life course study is that developmental processes and outcomes are shaped by social and historical circumstances (Elder Jr, 1994). With this in mind, Elder claims that aging is best understood within the context of the full life course, and elaborates 
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four principles that are essential to this position: (1) the interplay of human lives and historical times, (2) the timing of lives, (3) linked or interdependent lives, and (4) human agency. The interplay of human lives and historical times refers to the ways in which exposure to external events, such as wars or economic depressions, may impact the individual’s life course. Social timing refers to the “the incidence, duration, and sequence of roles, and to relevant expectations and beliefs based on age” (p. 6). Linked or independent lives refers to the essential principle that human lives are interdependent and that these social contexts interact across the lifespan. This principle also acknowledges the elements of social support and social regulation within relationships, an important corollary to socialization and negotiation of familial ties. Finally, human agency refers to the deliberate choices people make within the confines of their social worlds that shape their life course. Thus, the external contingencies of an individual’s life, such as relationships, historical context, and social structure carry implications for his/her future interactions within a given social structure. Additionally, these principles carry implications for the life trajectories of important others in our lives, such as romantic partners, parents, teachers, and children. This study considers these implications and their consequences within the family unit. A life course perspective on family development looks at the interdependence of life histories of family members and the continuity and change in interaction across the life course (Elder, 1977, 1987). This perspective stresses the importance of individual development on the network of family relations and vice versa. These changes in individual development may be especially pronounced during adolescence and the transition to adulthood. Emerging adulthood is being increasingly recognized as an essential time for 
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identity development, and exploration of lifestyle and career (Buchmann & Kriesi, 2011). Settersten, Furstenberg and Rumbaut (2005) emphasize the growing importance of this transition, with an eye to the ways in which social institutions structure early adulthood. Their call for institutions, policies and interventions that are directed towards this life stage resonates with the purpose of OB family courses. Individuation theory suggests that parent-child relationships must be renegotiated during these stages in order to reflect the increasing role symmetry and adult-like status of children (Grotevant & Cooper, 1985).  Additionally, Aquilino (1997) suggests that major life transitions such as home-leaving or marriage create opportunities to change existing relationship patterns. Because the family dyads who typically enroll in OB family courses are often facing these types of life transitions, and are often comprised of parents and adolescents or young adults, the extended and focused time inherent to an intensive wilderness experience may be particularly salient to relationship development in terms of facilitating the joint negotiation of these transitions.  This study places particular emphasis on transitions and turning points in the parent-adolescent relationship, particularly in terms of the joint parent and adolescent negotiation of the transition to adulthood and its meanings for their existing relationship. Hagan and Foster (2003) emphasize the idea that transitions are embedded in trajectories, and that attention should be given to both sequence and causation. Understanding the ways in which an OB course fits within these trajectories is an important component of this study. Additionally, identifying its potential role as a turning point might be useful in providing a new way of conceptualizing the impact of an outdoor adventure experience. Placing OB course experiences within the broader lived experience of the participants is an 
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approach that may enhance our understanding of the true nature and impact of participation in an outdoor adventure program. 
The Changing Ideologies of Parenthood This research is also significant in its focus on parenthood. Participation in an outdoor adventure course provides a long span of virtually uninterrupted parent-child bonding time. In many cases the family dyads will not have spent this much time in close proximity to each other since the child started school (or in some cases, possibly ever). On a previous course, one father remarked that his job as a software engineer for IBM kept him constantly away from home, often outside of the country. He saw OB as providing him with a concentrated time to be with his daughter away from typical constraints and distractions. Thus, the background of family members is an essential aspect of this study. This type of information is often examined in a cursory way, if at all, with a strong reliance on box-checking and little systematic investigation of how these variables influence relationships and expectations of course outcomes. The qualitative nature of this study allows for an in-depth investigation into the ways fatherhood is impacted by OB family course participation. 
Fatherhood Social conventions surrounding fatherhood are in flux, and men are often expected to be more active participants in fatherhood than they were a generation ago (Palkovitz, 2002). Cabrera et al. (2000) tout the importance of using of a life-span approach to understanding fatherhood in a broader socio-historical context, including pathways to fatherhood, timing of fatherhood, the ways in which men learn to be fathers, and the processes that give meaning to fatherhood. These authors state that American fatherhood 
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must be re-conceptualized in response to the following trends: (1) women’s increased labor force participation, (2) the increased absence of non-residential fathers in their children’s lives, (3) the increased involvement of fathers in intact families, and (4) the increased cultural diversity in the US. These changes in fatherhood also implicate changes in motherhood, including changing expectations and the rise of co-parenting. These trends not only impact who enrolls in an outdoor adventure course, but also their reasons for enrolling and their expectations for growth. For example, modern fathers are often expected to continue to be primary wage earners, while also taking a more active role in child-rearing. However, long hours on the job may affect active fathering (Aldous, Mulligan, & Bjarnason, 1998). One-on-one time spent with a child for an extended period of time may be one way in which fathers are able to compensate for this constraint. Changing societal conditions coupled with the previous lack of attention given to fatherhood in leisure studies make this an especially important and emergent area of inquiry for current leisure scholars (Kay, 2006). Kay suggests that leisure time may be especially important to father-child interactions (even more so than mother-child interactions, which tend to be focused on daily life events such as meals and transportation). This may be because of deeply entrenched conceptualizations of gender divisions in the home and the ways men prioritize the time they spend with their children. These phenomena suggest that providing dedicated time for men to spend with their children would capitalize on a preferred method of interaction in a setting that may be considered gender-appropriate (i.e., outdoor adventuring), while creating an atmosphere that calls for interaction in daily life activities such as meal preparation, daily travel, and personal maintenance. Cooksey and Fondell (1996) looked at the effects of father 
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involvement in daily activities, including leisure, sharing meals, home activities and homework, and found that increased involvement was related to better children’s academic performance. Gender ideology theory holds that beliefs about the appropriateness of certain tasks are affected by gender norms (Coltrane, 1997). It has been suggested that gender ideology overrides time constraints in terms of the amount of time fathers spend with their children; for example, given similar external demands, fathers tend to spend more time with sons than with daughters (Aldous et al., 1998).  The nature and concomitant expectations of an OB course may override traditional gender ideology. Fathers may be expected to cook, and daughters may be expected to set up shelter or belay (hold the safety line for) their fathers on a steep rock climb. In this way, traditional standards of reliance or care-taking are turned upside down, making the environment rich for new learning. While the majority of parents who enroll in OB family courses are fathers, this is not always the case. Mothers also enroll with their children, as well as grandparents, aunts, uncles and even siblings. In each of these cases, the OAP environment may serve to disrupt traditional norms surrounding both the relationship and gender. The participants in this study, however, were all father-child dyads, with the exception of one family contract course4, which consisted of a grandfather, his son-in-law, and three of his grandsons. 
The Child’s Perspective An important aspect of this research is attention to both parent and child perspectives. Hilbrecht, Shaw, Delamere, and Havitz (2008) note that research on family 
                                                     
4 Contract courses are those where one particular family or group contracts the provision of an OB course 
specifically for them. In this case, five members of an extended family participated in a 6-day white water rafting 
course together. 
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leisure and recreation activities has often neglected the viewpoint of the child and focused primarily on the parents as the primary informants. In a study of children’s experiences, perspectives and meanings of family vacation, they found that children’s experiences of leisure did not fit into previously formulated leisure typologies. Shaw and Dawson (2001) examined parental discourses on family leisure and similarly concluded that family leisure conceptualizations often do not fit into the relatively individualistic understanding of leisure that has been developed in the Western world. In other words, Western conceptualizations of leisure are often defined as the freedom from external constraints in order to pursue intrinsically meaningful experiences.  These experiences are often defined and understood in terms of their meaning and benefit to self, and neglect meaning or benefit that might accrue more generally to a relationship or familial unit. Thus, an enhanced understanding of both child and parent perspectives on leisure experiences is of both practical and theoretical value. 
Family Leisure Leisure experiences in general, and adventure experiences in particular, have often been overlooked in the literature as a means for strengthening family ties. In the past three decades, however, leisure scholars have identified families as an important area of study, which has led to an increased understanding of the importance of leisure to family functioning. Family satisfaction and family bonding, strength or cohesiveness are key areas in which leisure has shown to be influential (Hawkes, 1991; Holman & Epperson, 1984). While billed as “family” research, much of the early research in this area investigated marital relationships; for example, Orthner, Mancini and Iso-Ahola (1980) found that husbands and wives who spent more leisure time together were more satisfied with their 
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marriage overall than those who did not. Similarly, Orthner (1976) demonstrated a strong relationship between joint leisure and positive communication. Of course, family leisure time does not always lead to positive outcomes—familial conflict may arise over the choice of leisure activities or activity partners (Orthner, 1985). Orthner notes that parallel leisure activities such as television viewing may serve to “anesthetize” negative interactions, but that conflict remains below the surface. Other authors have theorized that participation in certain leisure activities may enhance familial communication and thus reduce conflict (Hill, Freeman, & Huff, 2001; Smith, Freeman, & Zabriskie, 2009).  Theoretically, family leisure research has perhaps been best approached through the core and balance model of family functioning (Poff, Zabriskie, & Townsend, 2010; Smith et al., 2009; Zabriskie & McCormick, 2001). This model posits that families typically engage in two general types of patterns of leisure activities—core leisure activities, and balance leisure activities. Core activities are those that create familiarity and predictability, and foster feelings of relatedness and family closeness. These activities often take place in or near the home, and are inexpensive and easily accessible—for example, playing board games, or watching a movie together. Balance activities, on the other hand, meet the family’s need for novelty and change through new experiences, and allow the family unit to grow, develop and change. These activities are more novel, often occur further from the home and less frequently, and may require a higher level of investment in terms of both time and money. Zabriskie and McCormick posit that both types of leisure are necessary to the health of the family and contribute to adaptability and flexibility in the face of a changing society.  
36 
 
An OB family course is the perfect example of a balance leisure activity that is situated within the life course of individual family members. It is not something that family members will be able to do regularly (or possibly even more than once), but theoretically it should be an activity that meets the family’s needs for novelty and change. Additionally, participation in an OB course has the potential to impact future choices made by family members in terms of both core and balance leisure activities. For examples, while participating in their course, many families discussed plans to participate in outdoor adventure activities on a more regular basis upon returning home from their course. One aim of this study is to follow-up with families to see if these types of changes are actually implemented. 
Family Outdoor Recreation While family leisure appears to be a growing area of inquiry, focus on family outdoor recreation or adventure experiences remains limited. It has been suggested that outdoor recreation and camping experiences are particularly well-suited to enhancing family bonding and cohesiveness, even more so than other leisure experiences (Hawkes, 1991). This has been suggested to be the case because of the unfamiliar environment, the social structure, and the types of interactions required to successfully negotiate the environment and task (Huff et al., 2003). Additionally, family adventure experiences are being increasingly utilized in the provision of family therapy (Bandoroff & Scherer, 1994; Gass, 1993a, 1993b; Swank & Daire, 2010). While family therapy tends to be geared towards helping dysfunctional or maladaptive families, the utilization of similar processes and techniques has also been recognized as a beneficial approach to enhancing family functioning on a more general level (Freeman & Zabriskie, 2002). Much of the existing 
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research in this area has focused on organized family camping experiences (S. Agate & Covey, 2007; Taylor, 2006) or short-term adventure experiences, usually 1-2 days in length (Freeman & Zabriskie, 2002; Kugath, 1997). However, a handful of authors have investigated longer programs with promising results. In one such study of a five-day father-son adventure course, Ewert et al. (2011) found significant increases in trust, communication and social support between fathers and sons. Participants in this study indicated that adventure activities such as climbing and rappelling, and the ability to spend one-on-one time together during a “duo” experience were the most valuable course elements towards relationship enhancement. Davidson and Ewert (Davidson & Ewert, 2012) later investigated the important aspects of these courses to the father-son relationship, and suggested that relationship growth is impacted by a combination of setting, activity type and facilitation. The idea that challenging outdoor recreation activities contribute to bonding and relationship development was further explored by Huff et al. (2003). This study compared participation in different types of challenging outdoor experiences (all four days in length) to a control group. Levels of challenge were manipulated among the different experiences, which ranged from a survival trek to participation in a family camp. Compared to the control group, participation was shown to enhance parent-adolescent communication for all three outdoor experiences. Additionally, participants in the most challenging outdoor activity group (survival trek) demonstrated a higher gain in communication than those in the middle group (handcart trek), but no significant difference was found between the family camp group and either of the other two groups. In an analysis of qualitative data, the authors report that significant aspects of these outdoor programs included the impact of 
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the staff, extended time together, working together, increased trust and support, increased communication, increased affection and kindness, new perceptions, and family cohesion. More research in this area is needed. A number of authors have reviewed the existing family leisure literature and called for increases in both the quality and quantity of this research, as well as additional attention to qualitative methods, longitudinal designs and theory-based research (Freeman & Zabriskie, 2002; Orthner & Mancini, 1990). This study aims to fulfill these needs. 
Summary 
 Leisure researchers in general and outdoor adventure researchers in particular have identified the need to better understand the ways that relationships are understood and developed through participation in leisure activities. While it has been generally acknowledged that the social environment is an important aspect of the OAP milieu, little is known about how these relationships are fostered and what happens to them after the conclusion of the course. This is an especially interesting question for family adventure courses, where participants arrive, participate and depart in already established pairs.   Role theory posits that individuals occupy a number of different statuses and that these statuses have corresponding roles, or expected behaviors (Merton, 1957). The ways in which roles are negotiated, structured and acted upon is contingent on the social structure, prevailing norms, and presence of significant others. This study looks at the ways in which roles are negotiated and potentially restructured throughout the process of OAP participation. Course participation is then placed within the broader perspective of the life course in order to better understand the process, motivations and impacts of OB family course participation. 
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 This study fits within the existing family leisure literature and simultaneously builds upon the limited number of studies focused on family outdoor recreation experiences. In the past decade, the core and balance model of family leisure has gained a lot of traction in the literature (Zabriskie & McCormick, 2001). According to this model, participation in an OAP would constitute a balance leisure activity. This is a useful conceptualization in order to better understand the role of participation in the larger picture of family leisure time.  While situated within existing leisure theory and outdoor adventure research, this study utilizes sociological theory to better understand the relational impacts of family participation in an outdoor adventure course. The utilization of qualitative and longitudinal methodologies answers calls for additional and diverse research in these areas (Freeman & Zabriskie, 2002; Orthner & Mancini, 1990) and allows for a more nuanced understanding of family relationships.  
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Chapter 3 
METHODS 
 The purpose of this study was to understand the process of relationship development and role negotiation of family members who participated in an eight-day Outward Bound (OB) Family Course. Specific attention was given to the ways in which the OB course functioned as a perceived disruption to established roles and the ways in which mutually understood roles and obligations were renegotiated in response to the demands of the situation and in turn, how these renegotiated expectations influenced the perceived quality or development of the family relationship. More specifically, this study sought to understand the nature and meaning of family course participation for individuals who participated in an OB family course or family contract course with the Colorado Outward Bound School (COBS) during the summer of 2012, or who participated in a similar course between the years of 2008 and 2012. The methods utilized in conducting this study are described in the following sections: (a) arrangements for conducting the study, (b) participants and selection process, (c) human subjects involvement and characteristics, (d) pilot study, (e) data collection procedure, (f) data analysis, and (g) summary. 
Arrangements for Conducting the Study This study collected data from a variety of sources in order to better understand the phenomena of participation in an Outward Bound family course, and its impact on familial relationship negotiation and development. These wilderness-based courses typically last 7-8 days, involve adventure activities such as rock climbing, rappelling or mountaineering, in addition to camping and travel in a wilderness setting, and are populated by pairs or trios of family members. Commonly, these pairs are parent-child, but siblings, grandparents, 
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spouses and even aunts and uncles have been known to participate in these courses. The minimum age for participation in these courses is 155, with no maximum age as long as individuals are able to carry a heavy pack for long distances at high altitudes. A typical course includes 3-4 family units, for a total of 6-8 participants, plus 2 or more instructors. While family adventure courses use similar wilderness environments, course elements, and adventure activities as traditional adventure education courses, additional effort is placed on creating and facilitating activities where mutual reliance, communication, and problem-solving is fostered within the familial relationship. For example, OB family courses use a duo instead of the traditional wilderness solo experience. The duo is a structured opportunity for dyads or trios to spend time with one another, but away from the rest of the group. This experience is typically structured by the instructors so that each pair has a camp site that is out of sight and sound from other groups (although within earshot if students use their whistles in the case of an emergency). Time spent in duo varies from overnight to a full 24 hours, depending on the course schedule and structure. The duo is often frontloaded as an opportunity to get to know one another on a deeper level, and pairs are sometimes given a list of questions or discussion topics for their time together. A group debrief after the duo experience allows participants to reflect on their experience and share their learning with others.  Other course elements are similarly structured to challenge the participants in ways that require reliance on one another, communication and bonding. Rock climbing and rappelling are both excellent examples of these types of activities, where parent and child must rely on one another for emotional support and physical safety. These activities are 
                                                     
5 The advertised minimum age for these courses is 15, but sometimes exceptions are made. There were two 
participants in this study who were younger than 15. 
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enhanced both by their inherent risk and by the tendency to reverse typical role relationships. For example, parents rarely rely on their teenage children to protect either their emotional or physical safety. A parent climbing an exposed rock face while being belayed by his/her adolescent child can be a powerful experience for both parent and child.  In order to better understand the phenomenon of participation in these courses, I utilized a case study design, beginning with in-depth observation of an OB family course, coupled with pre- and post-course interviews with the students who were enrolled in that course. I also conducted interviews with members of a family who had contracted a rafting course solely for their family, with father-child pairs who had participated in a family course through COBS in previous years, and with family course instructors. Additionally, I drew upon artifacts such as webpages and promotional materials, photographs, and videos in order to enhance my understanding.  A case study is an “intensive, holistic description and analysis of a single instance, phenomenon, or social unit,” (Merriam, 1988, p. 21). Merriam identifies the presence of a “bounded system” as a deciding factor in pursuing a case study design. This bounded system or case allows for the investigation of a specific instance or phenomenon within a larger class of instances/phenomena. The case I chose for this study is that of Outward Bound family courses in general (as opposed to a specific course or set of courses). The family course is one type of course offered by Outward Bound, which is an international system of schools, centers and wilderness bases that utilize experiential education techniques in order to promote the values of leadership, service and character development. Outward Bound was founded in 1941 by a progressive German educator and philosopher named Kurt Hahn, with the first school located in Aberdovy, Wales. Originally 
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based on the idea of providing young WWII sailors with the necessary skills to survive at sea, the utility of the OB experience for youth in general was soon recognized. The Colorado Outward Bound School, where this research was conducted, was the first OB school to open in the United States, running its first course in 1962. Outward Bound’s mission is “to inspire character development and self-discovery in people of all ages and walks of life through challenge and adventure, and to impel them to achieve more than they ever thought possible, to show compassion for others and to actively engage in creating a better world” (Outward Bound, 2012, par. 1).  The purpose of the case study is twofold: “to arrive at a comprehensive understanding of the groups under study” and “to develop general theoretical statements about regularities in social structure and process,” (Becker, 1968, p. 233). To achieve these aims, data were gathered from a variety of sources, including present and past participants and instructors, and from artifacts such as photographs and journals. In this way, a rich, thick description of course participation was developed, which allowed for greater understanding of course phenomena. Merriam (1988) suggests that qualitative case studies have the essential properties of being particularistic, descriptive, heuristic, and inductive. Case studies are particularistic in that they focus on a particular event, program or phenomenon—in this case, participation in an OB family course. They are descriptive in the provision of rich, thick data, and in attention to culture, values, attitudes, norms, etc. In so doing, they “include as many variables as possible and portray their interaction, often over a period of time,” (Merriam, 1988, p. 13). Case studies are heuristic in terms of the discovery of new meanings and enhanced understandings of the phenomena of interest, 
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and they are inductive in the sense that theory emerges from data, rather than the other way around (Goetz & LeCompte, 1984). Permission to conduct observations and to interview current and previous participants was granted by COBS, where I work as a seasonal instructor. Prior to conducting the research, human subjects approval was sought from the Indiana University Institutional Review Board (IRB), and students were individually contacted regarding their participation in the study. 
Human Subjects Involvement and Characteristics All types of research carry ethical implications that must be addressed before embarking on the research plan. While social sciences research rarely carries the same level of physical risk as that in the biomedical sciences, a different kind of risk must be considered—that of the social and emotional realm. While not as easily calculable, these risks are just as real and as important to those they affect. This raises important questions for field researchers, such as what kinds of risks are justifiable? And how can participants best be informed of these risks in a way that is beneficial to all parties involved?  Cassell (1980) suggests that the Kantian categorical imperative best guide the researcher in answering these types of questions. This framework implores that subjects must be treated as “ends in themselves, never means,” (Kant 1959 in Cassell 1980, p. 32). In other words, research subjects should never be viewed as simply a means towards completing a research project, but rather should be viewed as individuals who may collaborate with a researcher to provide firsthand experience about their own lives. These interactions should be treated delicately and respectfully and in such a way as to honor the individuals who 
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gave time and energy to the research. As a guiding framework, this is useful in directing the types of decisions the researcher makes regarding interaction with subjects. 
Informed consent From an organizational standpoint, permission to collect data was arranged with both the OB Research Advisory Board, and with the director of the Leadville, Colorado base, where the research took place. Additionally, conversations took place with the field instructors before the course began, informing the instructors of the research plans, assuring them that this was in no way an evaluation of their performance as instructors, and creating a shared understanding of my role while on the course. I also approached a number of instructors who had experience with family courses, and asked them if they would be willing to participate in an interview about their experiences. If the instructor agreed to participate, we arranged a time and a quiet place on or near the OB base. Before beginning the interview, each instructor was given an informed consent statement to review and sign. Before beginning the observation portion of this study, individual course participants were contacted via telephone two weeks prior to the course. During this conversation I informed them of the research study, and asked them to consider taking part. Because each of these pairs included a minor child, the parent was initially contacted and asked to provide permission to contact the child as well. Each father provided me with an email address and I sent a copy of both the informed consent statement (ICS) and the assent statement. The ICS was written in such a way that the parent would provide consent for both him/herself and for the child on one form.  The assent form was a separate document designed to include the child in the consent process and informing him/her 
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about the research. I asked the parent and child to review these forms and to let me know if they had any questions or concerns. After receiving this initial consent, I arranged a date and time for the pre-course telephone interview.  When I called the families back to conduct this initial interview, I reiterated the purpose of the study and asked them if they had any questions, and if they would verbally consent to participate in the study. All three families agreed to participate. Because time was limited between the pre-interview and the course start, and because packing and getting ready for a course can be hectic, I brought hard copies of these forms to the course start location. I did not want the participants to have anything else to remember or keep track of, so I told the participants that they could sign the forms at that time, and that I would also entertain additional questions at that point. Each individual was informed that he/she could opt out of the study at any time, and that their behaviors would not be recorded in any way, but that I will still be present on their course. No covert observations or research of any type took place during the course of this study. Similar protocol was used for participants of previous courses who participated in telephone interviews. As per the recommendations of the Indiana University IRB, I drew up informed consent and assent statements for this group of individuals that were specific to their role in the study (i.e., discussing their past course experience via telephone). Parents were contacted and interviewed first, and then permission was sought to contact their child(ren).  Typically, an initial telephone call or email was used to establish an interview time and date, the ICS and assent form were sent via email, and then the interview was conducted. Because these individuals were only participating in a telephone interview, the 
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IRB deemed their verbal consent (in combination with having received and read the ICS/assent form) sufficient. 
 Potential risks   Often the greatest risk posed by social science research of this nature is the loss of confidentiality. This risk may have been exacerbated by the fact that members of the same family jointly participated in this study together. Thus, there was the potential that one family member may have said something that he/she did not want another family member to know. Additionally, the exposure of family relationships, communication patterns, and problems may have been uncomfortable for individuals involved in the study. While highly unlikely, it is also possible that participation in interviews may have brought pain or difficult emotions to the surface that had previously been pushed aside or buried (Weiss, 1995). While some of the interviews were, indeed, emotional, I did not get the sense that they were painful or difficult for the participants.  Another initial concern in conducting this study was that instructors may have felt exposed or otherwise uncomfortable with having a researcher present on their course. This could have negatively impacted the way in which the course was constructed and facilitated. The particular instructors who were assigned to this course, however, were seasoned and experienced veterans of the organization who were excited about the potential of research on something they felt strongly about. Therefore, this did not appear to be an issue. Finally, the inherent physical and psychological risk of the course elements themselves must be considered. Participants were approached to participate in this study after they had voluntarily signed up for an OB course and assumed all related risks, but the presence of these risks was still considered in the research design. 
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Protections against risk A number of precautions were taken in order to protect against loss of confidentiality. All participants were assured that the utmost effort was undertaken in order to protect their anonymity. These efforts include the use of pseudonyms in both data analysis and reporting phases, and the protection of data so that I was the only one who had access to de-identified data sets. The process of conducting telephone interviews presented a challenge in providing an ideal interview environment, especially where minor children were involved. In order to better facilitate this process, both parent and child were informed of the research procedures and encouraged to each find a location that was private and comfortable to speak on the phone without disruption or distraction. I asked parents and children to participate separately and away from one another. Due to busy school and work schedules, this was usually the norm and easily facilitated. The importance of anonymity and confidentiality was stressed, and participants were discouraged from asking each other about their responses. Instructor confidentiality was maintained in the interview process primarily through the selection of interview locations. While most instructors appeared not to care where their interview took place, I took pains to make sure it was in an out of the way location where we would not be interrupted or distracted. Similar protocol were followed with instructors in terms of assigning pseudonyms, protecting data, and encouraging confidentiality. I recorded each interview with a digital audio recorder and then transcribed each file verbatim. These data files were password protected, and any paper copies of interview content were kept in a locked file cabinet. It is always possible that due to the tight-knit 
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nature of the Outward Bound community, and the propensity for repeat-customers among the participants, that individual responses may be recognizable. However, the size of the sample, and the overall size of the Outward Bound base (the largest in the country), combined with the research protocol described here should help to minimize this issue.  
Potential benefits 
 Participation in this study carried a number of potential benefits. Most immediate was the ability for the participants to reflect upon their relationships and course experiences. Reflection time has been demonstrated to be an important aspect of growth and development from adventure education opportunities (Leberman & Martin, 2004). Providing dedicated time for discussion and reflection at designated intervals may have extended any beneficial aspects of participation by reminding individuals of their experiences and allowing them to revisit their thoughts and ideas about their experience once they had returned to regular life.  Many adventure education participants become passionate supporters of the programs of which they are alums. The participants in this study were no different, many of them citing positive experiences and a desire to “give back” through their participation. From this perspective, participants also gained benefit from the opportunity to support the development of OB programming through their honest reflection, discussion and feedback. 
Importance of knowledge to be gained In addition to supporting the continued development of knowledge about adventure education programs and related sociological theories as discussed in chapter two, this study carries the additional benefit of informing OB programming. While family courses have been included in OB programming for a number of years, there is very little empirical 
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research to support the design and implementation of these courses. Practitioners and researchers alike are increasingly aware of the need for evidence-based practice in the field of adventure education (Ewert & Sibthorp, 2009). Information from this study may aid OB instructors and administrators in designing a more purposeful model for course implementation. To this end, I was asked to present on my preliminary findings during the 2013 staff training, and I am working on a resource designed to help OB staff work with families more effectively.   
Data Collection Procedure This study utilized an ethnographic approach, drawing on both participant observation and in-depth interviews. In order to better understand the culture of an OB family course and to observe familial interactions as they occurred, I participated as an observer on one course during the summer of 2012. Telephone interviews were conducted with participants from this course before and after course completion. Additionally, students from previous years were selected to participate in interviews based on their memories and evaluations of their courses 1-5 years prior. The longitudinal nature of the study is of particular importance, as few existing studies have collected data of this nature.  
Field Entry The process of gaining field entry and then of gaining acceptance within a population is an important part of ethnographic research. As a current OB instructor, negotiating access to collect data within the organization was a relatively straight-forward process. I communicated the potential benefits of the research to the gatekeepers of the organization, as well as the practices I would employ to make my presence as unobtrusive as possible to both instructors and participants. Because of my experience with the 
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organization, I had enough “insider status” to be able to take on the role of participant observer without being a burden to the instructors or participants.  It was my intent to be neither instructor nor participant, but to be a contributing member of the expedition in an attempt to build rapport with the participants and to observe the interactions that take place. This role clarity was important both to the development of rapport with the participants and to my ability to become completely immersed in the research. A shared understanding was created with OB that in the case of an emergency, I was willing and able to act as an instructor, but barring this distant possibility, I would not be acting as an instructor in any way. The administrators of the program were respectful of this request, and did not push me into the role of instructor, even though the program was unexpectedly short-staffed. During the course I observed, I interacted with participants and experienced daily life. This is an important step in order to gain membership status and an insider’s perspective on the OB course participants’ world (Rizzo, Corsaro, & Bates, 1992). In order to create a role for myself, I acted as an “official photographer” of the trip, which made data collection seem more natural, and I also acted as a “sweep6” much of the time, which not only positioned me well for observation, but also aided William (the instructor) in making sure the group was together and nobody got left behind.  As an OB instructor, I already have a significant amount of experience both in terms of the activities themselves, and also in planning and leading a family course. While it is possible that my previous experience altered my perceptions of the events on course, it 
                                                     
6 “Sweep” is a term used to describe the person who hikes, climbs, paddles, etc. at the back of the group in order 
to ensure the well-being of the group, ensure that nobody gets left behind, and communicate with the leader of 
the group when necessary. 
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also worked to my advantage in several key ways. First, it was easier for me to negotiate access with the gatekeepers of the organization (Corsaro & Molinari, 2000). Second, the actual instructors of the course already knew me, and were all comfortable with having me around. Third, learning to travel and take care of myself in complex wilderness environments was not an issue that distracted me from data collection and participant observation. In order to mitigate potential biases, I kept a reflexive journal, and adhered to accepted methods of ethnographic practice (LeCompte & Goetz, 1982).  Before any given course begins, the instructors typically meet on base two to three days prior to begin a period of intensive preparation. Often there are several courses that are grouped together at the same course start and end location, but that follow different itineraries in the middle. The family course that I observed was grouped with two other adult courses, and had a total instructor group of approximately ten individuals. I attended the initial meeting of the instructors, introduced myself and described my role so that there was clarity about what I would and would not be doing. As a gesture of goodwill to the organization and to the instructors for having me along, I helped with much of the prep during these two days, including packing food, equipment and supplies. In order to distinguish my role, however, I did not participate in any of the decision-making about logistics, emergency preparedness, etc. Once the participants arrived, I found myself walking a fine line between the role of researcher and of instructor. I did not want the connotations of power and decision-making often attributed to an instructor, because I wanted to participants to feel comfortable talking to me about any part of the experience without having to temper their opinions because of my status and affiliation with the organization. At the same time, however, my 
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knowledge and insider status facilitated some interactions that might not have otherwise taken place. For example, on a father-daughter course with a male instructor, I was the sole adult female and often the one that the daughters felt most comfortable with adjusting their packs and discussing the finer points of being a female in the wilderness. I maintained this distinction by offering knowledge and expertise about basic skills such as pack-packing and knot-tying, but referring all questions about schedule, activities, itinerary, etc. to the instructor. The participants appeared to appreciate the extra help and attention and came to see me as a part of their group, but not as their instructor. The instructor himself commented on this a few times, saying “I didn’t take up much space,” which I took to mean I wasn’t a burden. The following is an excerpt from my field notes about this conversation: William says I am ‘very unobtrusive, don’t take up a lot of space and that my presence isn’t really noticeable, especially as a researcher.’ He agreed with me that the participants didn’t really seem to think about it at all and he said he doesn’t think it has affected the course or the course experience. This is good. Of course, he said it would depend on who the researcher was, but he thought I could do it again without a problem. I think this means I am doing my job well and it bodes well for future research with Outward Bound. Of course, William has been instrumental in making this work—he is unperturbed by my presence, doesn’t worry about where I am or what I am doing, and keeps me in the loop enough to know what I need, when I need to be around, etc. I have been having a good time joking around with the dads and the girls and I think I have built the necessary rapport for the next phase of this study. (Field Notes, Day 6) 
Field Notes This study utilized a variety of types of data in order to fully capture the nature and intensity of the outdoor adventure experience. Field notes were one of the primary types of data in this study, which were supplemented by video and audio recording, photographs, and interviews. Emerson, Fretz and Shaw (1995) recommended using jottings as a way of remembering important events that occur in the field and then using these to write up full field notes at night or at the end of each day. When possible, this method was utilized in 
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this study. However, there were times where the weather conditions or physical exertion precluded taking in-depth field notes at the level of detail I would have preferred. Throughout the entire course I carried a small waterproof pocket-size notebook, where I recorded jottings—often a word or phrase—that would help me to create longer, more detailed field notes at a later time. While the participants all knew why I was there, and while I was often taking photographs or videos in an overt manner, I still tried to take notes discreetly in order to minimize the sensation of being watched or observed. In order to take jottings, I could simply duck behind a tree or large boulder, or walk a few paces from the group. My insider status assisted me in this process, as it was easy (and safe) for me to duck away to write notes and catch up with the group later. During moments of down time, such as setting up camp, cooking, etc., I would write longer field notes, usually in my tent. I was often able to find three or four periods each day where I could extend my jottings into field notes, which I kept in a larger waterproof notebook. Again, due to my previous experience, it took me much less time to set up camp and take care of myself, which gave me ample time to work on note taking. Still, I was not able to type up my field notes until I returned from the field, and there was a limit to the amount I could write by hand—both due to time and conditions. Therefore, I relied on photographs, videos and interviews to help deepen and extend these data. Ultimately, I was interested in the way people interacted with one another in these unfamiliar situations, the meanings they created within a relatively self-contained social world, and whether these meanings were transferred to other situations. Emerson, Fretz and Shaw (1995) write that “the ethnographer is concerned not with members’ indigenous meanings simply as static categories but with how members of settings invoke those 
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meanings in specific relations and interactions” (p. 28). This depth of understanding is only possible with an ethnographic approach, and has been sorely lacking in the adventure literature.  In order to better define and direct the collection of field notes, a modification of Corsaro’s (1985)  interactive episode was utilized as a the sampling unit.  Corsaro defines the interactive episode as “overt attempt(s) to arrive at a shared meaning of what interactants are doing or plan to do,” (1985, p. 23).  In Corsaro’s case, he needed to take into account the developmental stage of the children he was observing, and the ways they interacted with one another (that may be similar to or different from the ways in which adults interact). In the case of this study, interactions may have been affected by established familial relationships, the age and cohort of the individual group members, the norms established by the particular group and group leaders, or the weather and terrain (just to name a few). Thus, Corsaro’s definition is similarly appropriate to this study in that overt attempts to arrive at shared meaning will take many different forms. Additionally, attempts to create meaning are ultimately what underlie the research question of relationship negotiation and meaning-making in the outdoor world. Thus, the collection of field notes focused on specific interactions between group members, with specific emphasis on the interactions between family dyads as they worked to accomplish the tasks of the course. 
Photographs and Videos  In addition to participating in the family course and taking field notes, I also took photographs and videos of the course experience. This process helped to bring some role clarity, wherein I became somewhat of an unofficial course photographer, and it also 
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allowed me to collect data on experiences that couldn’t be fully captured with field notes, or where taking notes would have been obtrusive or precluded by setting or activity. Using a small waterproof digital camera, I was able to capture events such as group discussions and debriefs in such a way as to capture not only verbatim accounts of what was said, but also how people were arranged, the ways in which they looked at one another, their body language, etc.   
Interviews Interviews are utilized to add specific types of information to a study. This may include the development of detailed descriptions, the integration of multiple perspectives, the description of process, the development of holistic description, learning how events are interpreted, bridging intersubjectivities, or the development of variables and hypotheses for further quantitative analyses (Weiss, 1995). In order to generate thick description, and to accurately represent the experiences of the respondents, the interviews utilized in this study only loosely followed an interview guide. This loose adherence allowed me to pursue participants’ meanings without being constrained by a pre-determined interview structure, but also provided a reference to the areas that I hoped to better understand through the interview process. Interviews were conducted in such a way as to create a collaborative partnership between interviewer and interviewee, to maximize specificity and concreteness in responses by asking follow-up and probing questions, to help respondents develop information, and to verify my interpretations of respondents’ accounts (Weiss, 1995).  This study utilized three main groups of interview participants. Current participants (individuals who participated in the course that I observed) participated in a pre-interview 
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before their course, a post-interview three months after their course, and a series of informal interviews during their course. Previous participants (individuals who had participated in a family course 1-5 years prior) participated in one interview detailing their experiences. Finally, instructors also participated in interviews, which detailed their instructing experiences.  
Current participants As discussed earlier in this chapter, initial interviews were conducted with current participants 1-2 weeks prior to their arrival on course. These interviews helped me to understand more about the participants, including their goals and motivations for the course, how they viewed their relationship with their father/daughter, and what they hoped to get out of their course experience. The following questions were used a guide to structure the pre-interview: 
• How did you make the decision to sign up for this course? 
o Whose idea was it? 
o Did one person have to talk the other into wanting to go? 
o How did you learn about OB courses? 
o Why did you choose Colorado—did you entertain other options? 
• Tell me about your expectations for this course? 
o Do you have specific goals? 
o Do you think your parent/child has specific goals? 
o How will you know if you have been successful? 
• Do you have any concerns about your time in Colorado? 
• What are you most excited about/most looking forward to? 
• Can you tell me a little about your relationship with your parent/child currently? 
o How would you characterize your relationship 
o What do you like best about your relationship 
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o What, if anything, would you like to see change/improve? 
o What is a typical day/week like in your household? (do you live together) 
o What about the rest of your family? Is there another parent? Other siblings? How do they fit into the picture of your relationship with your parent/child? 
o How do you currently spend time together? 
• How would you characterize your level of outdoor experience currently? 
• Have you ever been backpacking before? Climbing/rapelling? In the mountains? The pre-interviews lasted approximately 20-25 minutes with each of the fathers, and approximately 10-15 minutes with the daughters, who were generally less talkative and a little more unsure about the telephone interview process.  During the course itself, I conducted a series of informal interviews with participants, which generally took the form of chatting with them while hiking, or during some downtime at camp. These interviews were only recorded in the form of note-taking after our conversation, as opposed to the pre- and post- interviews, which were recorded and transcribed verbatim. I considered a more formal interview process during the course, including potentially using the video camera to record these conversations, but eventually decided that this would be too disruptive, and stuck to a more conversational approach. Approximately three to four months following the conclusion of the course, I conducted follow-up interviews with these participants. An additional advantage of my role as a participant observer was that it allowed me to develop a rapport with the participants that then facilitated this post-interview process. The purpose of these interviews was two-fold. First, these interviews allowed me to access feelings, thoughts, intentions and other aspects of interactions between family members that couldn’t be directly observed (Henderson, 2006). Second, these interviews allowed me to ascertain whether the 
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participants felt that their course experiences had impacted their interactions with each other or with their larger family unit. If this was the case, then I could ask deeper questions regarding the transference of their course experience (see interview schedule below for more details). These interviews also allowed me to get a better sense of demographic and life history information about the participants that I hadn’t been able to collect elsewhere. Examples of items of interest include the following: relative resources, marital status, transitions, age/birth cohort, age at birth of first child, number of children, geographic information, work hours, time spent with child(ren), etc.   The post-interviews lasted a bit longer than the pre-interviews as the participants were familiar with me, and I with them. I emailed the participants to set up a time to do the interview approximately three to four months after the course ended. They appeared eager to hear from me and to speak about their experiences. Once again, the fathers’ interviews were a bit longer (between 30-40 minutes) than the daughters (between 20-30 minutes). The questions below provided guiding or introductory questions into areas of interest: 
• Tell me about your experience on your OB course this summer. How did it go? 
• What do you remember most vividly from your course? 
• Describe the experience of participating in this course with your father/daughter. 
• Would you say that your OB experience has affected your relationship? 
o  If so, in what ways?  
o What elements of the OB were most impactful for your relationship?  
o Can you tell me a story that illustrates a change you attribute to your time on course 
• What was it like to return home from your course? 
• How would you characterize your relationship upon returning from your OB course? 
• Looking back on your time on course, what was most influential? 
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• If you had your course to do again, would you do anything differently? What/why? Instructor interviews took place throughout the summer. Because instructors are often in the field for long periods of time, the OB base becomes a place of constant intersections and merging of people and schedules. Therefore, I may have spoken to an instructor about doing an interview at the beginning of the summer, but not had a time where we were both in the same place until the end of the summer. Conversely, there were instructors who said “yes, let’s do it now because I won’t be back on base for another 45 days…” Overall, these interviews were among the longest I conducted, typically lasting 45 minutes to an hour or longer, as many of the instructors had years of instructing experience to draw upon. The following set of questions guided these interviews: 
• Describe your experiences instructing family courses 
• What elements of the course do you think are most influential? 
• Can you tell me a story about an influential moment that you witnessed on a course? 
• Do you think that family course participation affects peoples’ relationships? If so, how? 
• Have you witnessed any negative impacts/experiences on these courses? 
• What do you think the organization does well in administering these courses? What could be done better? How can that be accomplished? 
• Anything else you would like to add? 
Participants and Selection Process 
 This study was designed to target students who were either currently or previously enrolled in OB family courses through COBS in Colorado. Family members of any type of relationship may enroll in these courses, but the typical enrollees are parent-adolescent pairs, often father-son or father-daughter. I observed a general enrollment course that took 
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place during the summer of 2012, and included three father-daughter pairs from different families and geographical locations. In addition to observations and interviews with these family course participants, I also contacted previous participants who took part in a family course during the past five years (2008-2012), as well as current and previous course instructors. Telephone interviews were conducted with previous participants, and in-person interviews were conducted with instructors.  I had originally anticipated observing a second course, which would have been a contract course, meaning that one family group had contracted Outward Bound to provide a family adventure experience specifically for them. The originally scheduled course was cancelled, but a different contract course was later scheduled with the Utah base (also part of COBS) for September. I could not be there to observe this course, but was able to conduct telephone interviews with two of the participants from this course. This course was comprised of an 85-year-old grandfather, who organized the course, three of his grandsons, and his son-in-law (who was the father of two of the grandsons). I conducted pre- and post-interviews with the grandfather, and a post-interview with one of the grandsons. These two individuals allowed me to better understand the nature of this course, which was planned by the grandfather as a way to spend more time with his grandsons.  Sampling for qualitative and interview-based studies often utilizes a purposive approach rather than probability-based sampling. Purposive sampling allows the researcher to maximize the range of individuals who participate in order to ensure that the experiences of the larger group are adequately represented, while also including less frequently occurring experiences (Weiss, 1995). An assumption of this approach is that the sample selection process is ongoing. Sampling criteria for this study included age, gender, 
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make-up of relational pairs (for example, father-daughter pairs versus father-son pairs), previous outdoor adventure experience, motivation for participation, and overall evaluation of course experience. Following the recommendations by Glaser and Strauss (1967), interviews took place until theoretical saturation had been reached. All of the individuals who participated in the general enrollment family course during the summer of 2012 were asked, and agreed, to participate in follow-up interviews. This sample was then expanded through interviews with participants from previous years, with the aforementioned sampling criteria informing their selection. This process was also influenced by the willingness of individuals to take part in the study, and the availability of current contact information for participants. The parents were always contacted and interviewed first, and then permission was sought to contact and interview the children if they were still minors at the time of the study.  While I was originally assured by OB that the contact information for previous participants existed and that I would have permission to access it, this process, like so many others in field-based research was not so straight-forward.  During 2012 OB decentralized, going from a national model with a centralized office back to a regional school model. When I arrived at COBS I was informed that nobody was able to access the old server where the information was stored. This was a technological issue rather than a personnel issue—the data existed but couldn’t be accessed—so, while Outward Bound wanted to be helpful, they were severely limited in their ability to do so. I was told that I might be able to find paper records, and therefore found myself spending an entire afternoon sifting through floor-to-ceiling stacks of boxes in an old horse trailer, parked  down on the "ranch"--a piece of land that had been donated to the Colorado Outward 
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Bound School and was currently a small shanty-town of crooked barns, rustry camper-trailers and temporary storage units, each filled with an assortment of tools, promotional materials, old equipment, or paperwork, or in a few cases, even serving as additional staff housing. I was joined by the program director, who was on her own scavenger hunt for permits. Together we each recovered about 10% of what we were looking for. For me, that was contact information for people who had participated in a family course in 2008. Fortunately, through a series of phone calls, and favors called in from tech-savvy staff members later in the summer, I eventually got my hands on the contact information for three other courses from previous years. After returning home I began the process of contacting these participants. I was perhaps best served by the fact that I had instructed one of the courses myself the summer prior, and still had the email addresses for those participants. Unfortunately, there were only four individuals on this course (the daughter in one of the pairs broke her ankle the week before the course and so they couldn't attend). Fortunately, all four individuals readily agreed to participate in my study. I contacted the fathers first and explained what I was doing in an email. They both wrote back (happy to hear from me) and agreed to participate and gave me permission to contact their daughters. Due to our established familiarity, these four interviews were among the easiest to conduct and also lasted the longest outside of those conducted with this summer's participants. I was able to contact three other families who agreed to participate in the study, with varying levels of enthusiasm and participation. Because I already had five father-daughter pairs, I was looking specifically for father-son pairs, which these three families were. Unfortunately, teenage boys appeared much more reluctant to talk on the phone, and 
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I was unable to connect with the sons in two of these three pairs. I was, however, able to contact the son of one of the fathers who I observed during the 2012 course. He had participated with his dad in 2008, and offered a differing account of participation than his sister, lending a new perspective. Additionally, the two participants from the contract course were a grandfather-grandson pair, also helping to balance the gender distribution in this study. I attempted to contact 13 families in total, and I completed interviews with members of nine of those family units. Of the four families who did not participate, I spoke to one woman who declined on behalf of a father/son pair, left unreturned voicemails with one family, and attempted to contact two other families with disconnected or inaccurate phone numbers. A summary of the data sources by participant, as well as a summary of data sources by type can be found in tables 3-1 and 3-2 below. More detailed information about the individual participants, including a demographic summary and a description of their backgrounds and their relationships can be found in chapter four. It should be noted that throughout this study the words “parent,” “father,” “child,” “son,” and “daughter” refer to relationship statuses, rather than age.        
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Table 3-1: Summary of data sources by participants Family Name (pseudonym) Study role* Field Notes Interviews Other data sources A Kevin Current Yes 2 Photos/video Katie Current Yes 2 Photos/video B Fred Current Yes 2 Photos/video Patricia Current Yes 2 Photos/video Victor Previous No 1  C Thomas Current Yes 2 Photos/video Betsy Current Yes 2 Photos/video D Ken Previous No 1  Deanna Previous No 1  E Nicholas Previous No 1  Bethany Previous No 1  F Stephen Contract No 1  Edward Contract No 1  G Edward Previous No 1  Elijah  Previous No 0  H Edgar Previous No 1  Easton Previous No 1  I Frank Previous No 1  Tim Previous No 0  Instructor William Current Yes 1 Photos/video Instructor Mike Previous No 1  Instructor David Previous No 1  Instructor Karen Previous No 1  Instructor Logan Current Yes 0  
*current refers to participants who took part in a course during the summer of 2012, which I 
observed, previous refers to participants who took part in an earlier course and then 
participated in an interview after course conclusion 
 
Table 3-2: Summary of total data sources Data Type Time Number Field Notes 8 days, 192 hours of observation 1 course Interviews 30-60 minutes/each  27 total interviews 21 total interviewees 9 families 4 instructors Video 1-20 minutes 32 Photographs  209 Documents  6  
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Trustworthiness Because traditional notions of reliability and validity are concepts typically associated with the positivistic paradigms, they cannot always be addressed in the same ways within a qualitative studies framework (Shenton, 2004). Therefore, a number of researchers recommend using the word “trustworthiness” as a means of distinguishing the guiding principles of qualitative research designs while still advocating for tools and techniques to promote rigor. Much of this work stems from Guba’s (1981) framework in which he established four fundamental criteria in pursuing trustworthiness in qualitative research: credibility, transferability, dependability, and confirmability. Credibility speaks to how truly a phenomenon is presented, transferability refers to presenting the phenomenon in enough detail that the reader can decide what environments might be similar, dependability refers to whether a future researcher can repeat the study (and is given enough information to do so), and confirmability is the demonstration that findings emerge from those data.  A variety of techniques were utilized throughout the course of the study to ensure trustworthiness of the data. Rizzo, Corsaro and Bates (1992) recommend indefinite triangulation and negative case analysis in order to ensure the highest possible level of accuracy in data analysis. Indefinite triangulation employs a process of continuously exploring and eliminating other interpretations or explanations until an authoritative or final analysis is reached (Cicourel, 1974). Negative case analysis involves a process of looking for inconsistencies or instances in the data that go against the prevailing interpretation. These negative cases then assist the researcher in reformulating his/her interpretations in order to achieve higher levels of accuracy. Negative cases are primarily 
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discussed in chapter eight. Additionally, I engaged in peer debriefing with another doctoral student and OB instructor throughout the process of data analysis and write-up. He helped me to think critically about my findings and to solidify my analysis. Peer debriefing is a method of reviewing the data and/or research process with someone who is familiar with the study or the phenomenon being explored, and can serve as a sounding board for ideas (Creswell & Miller, 2000). 
Data Analysis This study utilized a variety of field work methods, as outlined by Lofland, Snow, Anderson and Lofland (2006). These authors suggest that the process of analyzing social settings can be divided into three major tasks: gathering, focusing and analyzing data. Thus far, this chapter has outlined the process of gathering data. This section now considers the tasks of focus and analysis. Focusing the data is a process of thinking about how units and aspects of a social setting combine into potential guiding topics, which provide a framework for the coding and analysis process. Lofland et al. provide a list of potential units, arranged from the micro to the macro, including practices, episodes, encounters, roles and social types, social and personal relationships, groups and cliques, organizations, settlements and habitats, and subcultures and lifestyles. This study focuses in on the middle of this spectrum, by looking at specific encounters as they pertain to both roles and relationships. Aspects refer more broadly to some specified element of the social setting, such as cognitive aspects or meanings, including ideologies, rules and identities, emotional aspects, or hierarchical aspects.  There are two major types of data in this study---field notes, and interview transcripts--with photographs, videos, and documents being used as supplemental types of 
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data. Once data were collected, concentrated energy was put into organizing and understanding the data while the experience was still fresh in my mind. This was an iterative process that involved visiting and revisiting data as more sources were added. I initially began with an open coding process that gave way to creating themes and then returning to the data for more focused coding. Throughout the entire process, I was creating memos and merging these into integrative memos, with the ultimate goal being movement towards theoretical clarity. Corsaro recommends the creation of methodological notes (abbreviated as MN in this study), theoretical notes (TN) and personal notes (PN) as a way to capture thoughts and commentary during the data collection and analysis procedure. This technique was used, and on occasion these notes show up in the following chapters, designated by the above abbreviations, in hopes of adding additional clarity to the data analysis process.  The transcription process represented the first stage of data analysis. Interviews were transcribed as soon as possible after an interview was completed, and methodological, theoretical and personal notes were written during this part of the process. Once interviews had been transcribed verbatim, they were imported into Nvivo, a qualitative data analysis software that facilitates the collection, storage, management and analysis of large datasets. Each separate interview was imported as a separate source, identified by the name (pseudonym) of the interview participant and the time the interview was conducted in the cases where one participant participated in multiple interviews. Field notes and videos were similarly transcribed and imported into Nvivo. Other data such as photographs and artifacts were also imported into Nvivo, and later linked to the data collected in the interviews and field notes. In this way Nvivo was used to 
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create one location where all the information sources for this study could be accessed, manipulated and linked to one another.   Photographs were primarily used as a means of reminding myself about the course and the interactions of the participants. I periodically referenced both the photos and videos as I moved through the analysis process, and thought about the emerging findings. Videos also provided verbatim transcripts of certain events that were used in the data analysis process. In addition to capturing word-for-word what was said in instances such as the fish bowl, duo debrief, and course closing ceremony, these transcripts sometimes also reflect body language and action, such as an individual looking at another person or doing something while they are speaking. These actions are represented within brackets whenever they appear within a quotation.  Nvivo uses the term “node” to refer to a variety of types of codes. The coding process began by assigning classification nodes (also known as case nodes) to the data. These large-swath nodes allow coding for categorical variables such as gender, age, role, and experience level, and also link words to sources (person or time) and to relationship pairs. This process allows for later data queries, which ask questions such as "how do fathers speak about their relationship with their children?" or “how do daughters see their roles change during an outward bound course?" Once these classification codes had been established, I began coding line by line, beginning with the pre-interviews, my field notes, and post-interviews for the participants that I observed. This was followed by the transcripts for the other family members, and during this time I also continued to conduct and transcribe other interviews. As the coding progressed, I began to see patterns and themes, and created memos where I recorded my 
70 
 
thoughts about the process. I created memos for individuals, as well as memos for various themes such as "negotiating participation" or "story-telling and memories." During this time I was also adding new nodes, and rearranging and re-categorizing old nodes as my understanding changed and grew. Each different group of interviews provided a new frame for understanding and thus the addition of new nodes--for example, the field notes were more about actions and detailed observations, and thus gave different information than that collected in pre-interviews or post-interviews. Similarly, the interviews with participants from previous years were conducted in a slightly different format, beginning with more in-depth story-telling about the course itself, sometimes resulting in new nodes.  Initially all nodes were created at the same level. After about 75% of the interviews had been coded, I started to create parent and child nodes from the list of nodes I had generated. This allowed me to start placing nodes into like groupings and to think about what the deeper meanings of the codes were. This was a malleable process, and nodes continued to move around. For example, at one point I had placed the node "humor" under the parent node "father-child relationships" because I had observed humor being used as a means of negotiating the father-child relationship. However, I later realized that humor was not a ‘type’ of father-child relationship and therefore not a child node that belonged in that category. Instead, it became its own node, with a ‘relationship’ link to the node ‘father-child relationship.’ This is a good example of the iterative nature of the coding process, which was ongoing and never fully complete.  After finishing line-by-line coding for the majority of sources, I began to revisit certain segments of the data in a more focused coding process. During this time I started to think about the major themes in the study and the ways in which the nodes I had initially 
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created were related to one another.  This process eventually gave way to the main themes presented in this study, and represented by each of the following chapters: the families themselves; the OB family course; motivations for participation; roles and equalizing experience; the OB culture; and OB and the life course. 
Reporting What follows is an ethnographic account of participation in an OB family course. As I began the writing process, I thought about the best way to organize the data so that the stories of individual families and relationships would be told, while also attending to larger phenomena that affected multiple families or relationships. As before, this was a malleable process that resulted in the final product presented here. The remainder of the project proceeds as follows: Chapters four and five are primarily descriptive reports of the data collected. Chapter four is written as an introduction to each of the participants and to their relationships, organized by family unit. Chapter five provides context to the OB family experience from an institutional and structural perspective, with special emphasis on the important elements, aspects and outcomes of the experience as reported by the participants. These two relatively descriptive chapters are followed by several chapters that explore the outward bound family course experience from a number of theoretical perspectives. Chapter six looks at the OB family course a method of “concerted cultivation,” (Lareau, 2003) and analyzes some the primary motivations for course participation. Chapter seven uses the lenses of role theory and identity theory to understand how the OB family course is experienced and negotiated, and the ways in which the course may serve as an equalizing experience for parent and child. This analysis is continued in chapter eight, 
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which looks at the ways the OB culture contributes to the development and experience of the course participant role, and the ways this particular role is negotiated or exited if the experience is incongruent with an individual’s desires, motives or expectations. Chapter nine uses a life course perspective as a guiding framework to understand the perceived impact of the course on individuals and their relationships. Finally, the reader will find a discussion of the overall findings, recommendations for future research, and study conclusions in chapter ten. 
Conventions Surrounding Participant Quotations  In this study verbatim quotations are used wherever possible. These come primarily from transcriptions of the audio recordings from interviews. In these cases standard double quotation marks are used. In other cases it was not possible to record participant responses word-for-word, especially during the field observation. In these cases, a few words from a participant may have been recorded in a jotting, and then later expanded to provide a close approximation of what was said. In these cases single quotation marks are used to denote the words or viewpoint of a participant. Single quotation marks are also utilized to designate a quote within a quote, such as when a participant is recounting the words of another individual. These instances tend to be imbedded in longer verbatim quotes, and are thus separated from the rest of the text and single-spaced. 
Counting  In a few cases, counting was used to demonstrate the ubiquity of a concept across sources, to demonstrate the strength of a certain response, or to look at where a response is concentrated. These numbers are not intended to be a statistical representation of any 
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concept. Instead, they should be considered as another way of giving depth and detailed understanding to this particular case.  
Summary 
 In this study a qualitative case study approach was utilized to better understand the phenomena of participation in an OB family course. Data collection methods included participant observation, in-depth interviews, and collection of artifacts. Traditional field work methods as proposed by Lofland, Snow, Anderson and Lofland (2006), and Emerson, Fretz and Shaw (1995), were utilized in the collection and analysis of data. These methods are appropriate to this study because of their ability to elicit rich, thick description in a way that allows for further understanding of a given phenomenon—in this case the process of relationship negotiation and development during participation in an OB family course.   
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Chapter Four 
THE PARTICIPANTS 
“The family that plays together stays together.” (Orthner, 1990)   
  This chapter is intended to give the reader an introduction to the participants and some basic information about their backgrounds and their relationships. Further information on these individuals, their stories and their experiences of OB family courses is woven throughout the subsequent chapters, organized by theme rather than by individual or family unit. 
The Families In total, interviews were conducted with 21 participants, who were members of nine different families, or who were instructors working for OB (see previous chapter for information on how interviews were arranged and conducted). Tables 1 and 2 below provide basic demographic details for each individual. This is followed by a narrative discussion of each individual/family, including how they came to be a part of this study, when and where their course took place, previous experience with Outward Bound, if any, and a basic discussion of the particular relationship under consideration. In order to protect the identities of the instructors involved, ranges were provided for experience and age, rather than exact figures. In all case, real names have been replaced by pseudonyms.  
Table 4-1: Participant demographic data, broken down by family unit Family Name Status in relationship Course year Occupation Age at time of course Age at time of interview Number of OB courses Study role A Kevin Father 2012 2008 Physician 46 42 46 2 Current Katie Daughter 2012 Student (high school) 17 17 1 Current Liam* Son 2008 Student (college) 16 N/A 1 Previous 
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B Fred Father 2012 2011 2008 Physician 47 46 43 47 3 Current Patricia Daughter 2012 Student (high school) 15 15 1 Current Victor Son 2008 Student (college) 15 20 1 Previous C Thomas Father 2012 Engineer 34 34 1 Current Betsy Daughter 2012 Student (junior high) 15 15 1 Current D Ken Father 2011 Engineer 51 52 1 Previous Deanna Daughter 2011 Student (high school) 15 16 1 Previous E Nicholas Father 2011 Engineer 50 51 1 Previous Bethany Daughter 2011 Student (high school) 16 17 1 Previous F Stephen Grandfather 2012 Retired 85 85 3 Contract Elliot Grandson 2012 Student (college) 21 22 1 Contract Chris* Son-in-law/father 2012 unknown 50 N/A 1 Contract Dylan* Son/ grandson 2012 Student (high school) 16 N/A 1 Contract Keith* Son/ grandson 2012 Student (college) 25 N/A 1 Contract G Edward Father 2010 Self-employed 49 50 1 Previous Elijah*  Son 2010 Student (high school) 14 N/A 1 Previous H Edgar Father 2011, 2008  Financial Advisor 47, 43 48 2 Previous Easton Son 2008 Student (college) 15 20 1 Previous I Frank Father 2011 Entrepreneur 55 56 1 Previous Tim* Son 2011 Student (junior high)  12 N/A 1 Previous *both Tim and Elijah declined to be interviewed; Liam, Dylan, Keith and Chris were not sought 
as interview participants but are included here because they are referenced by other 
individuals in the study      
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Table 4-2: Instructor demographic data Name (pseudonym) Sex Age (range) Number of family courses instructed Number of years with OB William M 40-50 4 10-15 Mike M 50-60 1 10-15 David M 20-30 3 5-10 Karen F 50-60 1 15-20 Logan* M 30-40 3 5-10 
*Due to time constraints, Logan was not interviewed, but was observed and is referenced 
throughout the study  
Family A: Kevin and Katie were a father daughter pair who participated in the course that I observed. This was Kevin’s second OB course—he had done one previously with his eldest son in 2008 and decided after that experience that he would like to do it with each of his children. He was 46 years old, the father of four, and a surgeon who worked long hours away from his family most days of the week. He and his wife had decided to relocate the family to a city approximately 100 miles away from his job in order to send their kids to a better school. Because of this, he see sees them on the weekends and sometimes one weekday night. His second-oldest child (a daughter) refused to do an OB course with him (because she is “not very outdoorsy”), so this ended up being his second course with his third child. He told me that he plans to also bring his youngest child (a son) in the future, but also mentioned the possibility of talking his wife into doing it instead of him. He was kind and straight forward, realistic in his expectations, and very down-to-earth. Time with Katie and time in nature were his big motivations for the course, and the rappelling seems to have made an impression on him. Katie had recently turned 17, and was in between her junior and senior year of high school. She was beginning the process of looking at colleges and making plans for the year 
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after high school. She was looking forward to the opportunity to travel, and was excited about doing a gap year instead of going to college right away, but her father wasn’t so enthusiastic about this idea. Katie was athletic, and enjoyed running with her dad as well as for her school team, and she came off as a good student, but spoke about conflict arising when her dad tried to help her with her homework. The ability to give and receive constructive criticism was one of the goals Kevin identified as a desirable outcome of this course. Katie described the family living situation as ‘difficult,’ and was looking forward to spending one-on-one time with Kevin. Katie was the oldest daughter on this course, and appeared mature and generally at ease. This, combined with her father’s previous experience gave them both the appearance of being comfortable and confident in the outdoors. Kevin and Katie’s relationship was characterized by humor and gentle teasing, and Kevin looked out for everyone in the group, not just his own daughter. He told me that he had a very stressful and serious job, and that his wife was pretty serious, and he thought it was important to have fun and relax when possible, so he made it a point to do that when he was around his children. 
Family B:  Fred and Patricia were also a father-daughter pair who participated in the course that I observed. Fred had three kids who lived at home, along with his wife. He was a 47-year-old oral surgeon and was the most experienced member of the group, having done two other OB family courses prior to this one. His first course was in 2008 with his eldest son, Victor, who was also interviewed for this study. He returned in 2011 with his middle son, and was now on his last course with his youngest child, Patricia. He lamented that this was his ‘last course’ many times, wishing out loud that he had ‘another child left’ so he 
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could go on another course. Because of his positive experiences with OB, Fred readily agreed to participate in this study. Fred seemed to be a fairly involved father, and often sought ways to spend time with his kids. He told me that is was difficult to spend one-on-one time with them because there was always so much going on. He had taken his kids on weekend ski trips individually, but nothing as extensive as an OB course. With Patricia specifically, he mentioned that she and his wife would go on weekend shopping trips together, and that it was a little more difficult for him to find something they were both interested in.  Patricia was a 15-year-old female who was between ninth and tenth grade. She appeared excited about the trip, but also said “it was just my turn—it was my time to go with my dad.” Because she was the third child to undertake this experience with Fred, she had heard a lot of stories and seemed to have a pretty good idea of what to expect. Still, she appeared a little nervous initially, but was soon laughing and joking with her dad and with the other girls after arriving.  Like Katie, Patricia was athletic, playing volleyball at school, and having busy days filled with schoolwork and practice. She reported some conflict when trying to communicate with her dad, and both Fred and Patricia were looking forward to becoming closer and spending time together during their course. Additionally Fred, was hoping that the course experience would help instill more self-confidence in Patricia. 
Family C:  Thomas and Betsy were the final two members of the course I observed, and were both the youngest members of their respective peer groups, and also both first-time participants. Thomas was a 34-year-old software engineer who was keen on having an 
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adventure. In addition to Betsy, who was 13 years old, he had a five-year-old son, and lived with his kids and wife. He had romantic notions of wilderness survival, fueled by popular television characters like Bear Grylls, and was initially looking for an adventure experience for himself. When he found that OB offered family courses he became excited about the possibility of having an adventure with his daughter and signed both of them up. Thomas was looking primarily to get away from the “rat race” and to recharge and “figure out who I am again.” He was also looking to be challenged and to learn survival skills. His main hobby was triathlons, which came up numerous times during the course, and provided a means of both connection and later tension between him and the other fathers who were both runners or triathletes themselves.  His relative lack of experience with OB, and his disparate expectations from that of the course itself and from the other fathers eventually led to some conflict on the course.  Thomas claimed that he and Betsy had always enjoyed a very close relationship, and Betsy seemed to agree, although at times she seemed reluctant about this. Even so, Thomas had noted that she was ‘becoming a woman’ and it was more difficult to relate to her. Betsy was 13-years-old and headed into 8th grade. She was quiet and soft spoken, and initially said very little—both in her interview and during the course. Eventually she warmed up to me and to the group, but even then she remained somewhat quiet and reserved. She was athletic, like the other girls on the course, playing soccer for her school, and running with her dad. He was pushing her towards cycling so they could do triathlons together, but for now they were only doing the foot races as a pair. 
Family D:  Ken and Deanna participated in a family course during the summer of 2011, for 
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which I served as one of the instructors. This course was comprised of only two father-daughter pairs, making it smaller than a typical course; the other two individuals on this course also participated in this study (see Family E below). Ken was a 51-year-old engineer, and Deanna was his only child. Deanna lived at home with Ken and his wife. Ken’s motivation for the course was slightly different from many of the other families in that he was earnestly attempting to ‘fix’ his relationship with his daughter, rather than simply looking to have an adventure or to get a little closer. He had recently relocated his family due to his job, and his daughter had suffered from the move, both in terms of being away from her father for the year prior as he moved ahead of the family, and then in having to leave her own friends and support network to join him.  Finding a way to “spend some really special time together” was thus the impetus for the trip, and after a year of trying, and with his wife’s help, he was able to convince Deanna to join him.  Ken was a big guy and somewhat overweight, and much of the course was extremely challenging for him. He was quiet (he suggests that this was partly because he was “sucking wind” the whole time) but also forceful at times, especially when it came to Deanna’s well-being. Overall he reports that the course was tremendously impactful in accomplishing his goals and that he and Deanna have not only revived their relationship, but continue to go on outdoor adventures on their own in their home state.  Deanna was 16-years-old, entering her junior year in high school. She was tall and athletic, and appeared to be excited about the course. It was only a year later in conducting these interviews that I learned that she was originally not excited about going, even refusing the year prior, before being talked into it by her mom and her therapist. She told me that by the time she arrived in Colorado, she was excited, but she still had no idea how 
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much she would actually enjoy the experience. Neither Ken nor Deanna were very “outdoorsy” before their course, but now they spend a lot of time hiking together, and Deanna has gotten involved with a group at her school, which included participation in another OB course with a base in the East. 
Family E:  Nicholas and Bethany were the other two members (in addition to Ken and Deanna above) who comprised the 2011 family course that I instructed.  Like Ken and Deanna, they had a unique pathway into OB, but in this case the course was discovered by Bethany, and her father later agreed to join her. The course was intended to fill the expedition requirement of the Congressional Award7, and when Bethany’s parents learned that OB offered family courses they encouraged Bethany to choose that option as they were concerned about her going somewhere by herself.  Nicholas and Bethany were members of an Indian-American family that also included Nicholas’ wife, and their older son. As such, they are the only non-Caucasian family in this study.  Nicholas was a 50-year-old engineer, who travelled extensively for his job. He grew up in India and had done some hiking in the Himalayas as a young man, and had also done a backpacking trip with his older son through the Boy Scouts. Still, he was greatly unprepared for the both the altitude and the physical exertion of the course. He was friendly and talkative, and appreciative of the extended time spent with his daughter.  Bethany was 16-years-old and entering her junior year of high school, like Deanna, although she appeared much younger than Deanna, both physically and in her actions. She 
                                                     
7 The Congressional Award is a voluntary award that American youth ages 14-23 may attempt to earn. It involves 
goal setting and accomplishment in four areas: volunteer public service, personal development, physical fitness, 
and expedition/exploration  
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was quiet, methodical, and somewhat unsure of herself, especially at the beginning of the course. Eventually she surprised herself, her father, and all of her family with what she was able to accomplish. She reported being ‘babied’ a lot by her family—a characteristic that changed after her course.  
Family F:  This family participated in a contract course during the summer of 2012, meaning that OB put together a wilderness trip solely for the members of this family. The group was headed up by Stephen, an 85-year-old grandfather who was retired and looking for ways to spend more time with his grandchildren before he was no longer physically able. It is likely that Stephen is one of the oldest participants OB has seen sign-up for a course, and he was asked to undergo a stress test in addition to the standard physical. The trip was comprised of Stephen, his son-in-law, Chris, and three of his grandsons—Dylan, Keith and Elliot (Dylan and Keith were Chris’ sons).  Elliot and Stephen participated in interviews for this study. Stephen had participated in an OB course with his son (Elliot’s father) several decades prior, and was looking for a similar experience. This course was a 5-day rafting trip in Utah, where the participants camped out each night on the banks of the river. As such this course was different from the others in this study, both in terms of structure, and also in terms of location and activity.   Elliot was a 21-year-old college student who was an Eagle Scout (like his father and grandfather) and was fairly well-versed in camping and negotiating the wilderness. His motivation to participate in this course stemmed from a general enthusiasm for these kinds of activities, although he also appreciated the time to have some deep and philosophical discussions about spirituality with one of his cousins, and to spend time with his 
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grandfather.  
Family G: Edward was a 50-year-old father of two children—a son and a daughter—and lived with them and his wife. He was self-employed, and participated in a family course with his son, Elijah, in 2010. Edward was willing to participate in an interview and talked to me for more than 30 minutes. I originally asked him to find a quiet space away from others, and he told me that he was grilling outside and wanted talk to me while he did so. Eventually, however, I could tell his wife was in the room (perhaps he had finished grilling), and she added to the things he was saying every now and then. Overall he seemed to have had a good experience during his course, but was not blown away by it, and was not sure he would return again. He gave me permission to talk to his son, Elijah, but also said that he didn't know if he would want to do it and suggested I "just keep calling back around this time of night and if he is here and he wants to talk, then you can talk to him." I tried a number of times, and left several messages before I eventually gave up. After a few months I tried a few more times, and left a few more messages, at which point I decided they were probably screening my calls. Speaking to young teenage boys (14-16 years old) was definitely the most difficult aspect of this study (much more challenging than business executive fathers with demanding schedules) and, in some cases, if the parents did not actively encourage their children to participate, getting ahold of them became next to impossible. 
Family H: Edgar was a father of two boys, and participated with each of them in separate OB family course in 2008 and 2011. He was recently divorced, but was living with his wife and 
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boys at the time of his courses. He readily agreed to participate in this study and spoke to me for almost 45 minutes, taking time out of his busy day as a financial planner. For Edgar, the OB family course fit into a broader scheme of experiences that he had designed as rites of passage for each of his sons. His participation was very purposeful, and he had specific goals in mind for the course that fit with his ideals of masculinity and transition to adulthood. Part of his motivation for this process came from Edgar’s struggles with his own father, and a conscious decision to do things differently with his own sons.    Edgar put me in touch with his older son Easton, who similarly spent a while speaking to me. At the time Easton was a 20-year-old college student, and while his course had taken place more five years prior, he remembered it and could talk about its importance with clarity. Edgar also gave me some information about reaching his younger son, who was 16-years-old at the time and had just done his course the summer prior. He was much more difficult to get ahold of, and after several calls and voicemail messages I decided to give up. 
Family I: Frank was a 55-year-old father of two boys. His marital status is unknown. It took me a few tries to get ahold of him--the first time I called he was at a sailing regatta, watching his son compete, and the second time he was out of the country. The third time he answered, and after I explained the study he asked me how much time the interview would take. I told him it had been taking about 30 minutes, at which point he told me that he was very busy and "would have to decline." I asked if he would change his mind if I could make it shorter and he told me I could have five minutes of his time (and actually said "ready, set, go"). Fortunately, this was one of the last interviews I did, so I had some idea of the most 
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important questions, but I certainly wish I would have had more time to follow up with him.  Frank was an entrepreneur, who owns several businesses and appears to travel quite a bit for work. He was looking for an opportunity to spend some focused time with his youngest son, Tim, and came across the OB family courses. He had done a sea kayaking trip with his older son, but due to the season, he couldn’t do the same experience with Tim. Tim was 12-years-old at the time of course, making him the youngest family course participant referenced by this study. After Frank’s five minute interview he spent nearly as much time telling me how to contact his son, Tim, (via Frank’s cell phone), but then did not pick up the phone any of the multiple times I called back. 
The Instructors  By design, the instructors interviewed for this study had varying levels of experience with family courses, as well as with Outward Bound in general. Because of the nature of the family course, however, the instructors tend to generally be more experienced than those who are assigned to other courses. Therefore, the least experienced instructor in this study had been working for OB for 5-10 years. In addition to using pseudonyms, both the ages and the years of experience for the instructors are given in ranges in order to help protect anonymity.  The instructors were an important part of this study because of their ability to round out my own perceptions and to access experiences that didn’t show up in the observations or interviews. This was particularly important in terms of access to negative cases, or unsuccessful experiences. There was one story in particular that three of the four instructors told me about a father who ran away (which I describe in chapter eight), and 
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there were a few other stories of difficult relationships or experiences. I think I reached one of the families who fell into this category and spoke to the wife of the man who participated. She said “oh, he didn’t have a very good experience and I don’t think he’ll want to talk to you, thanks,” and hung up the phone. The instructors allowed me access to these cases, and they also helped to underscore the positive moments and to discuss their role in designing and facilitating these experiences.  A typical OB course involves multiple “patrols,” which are intact groups of students who are usually assigned two instructors, and sometimes an intern. Each patrol has its own itinerary, routes, goals, and participant demographics, making it essentially its own independent course experience. Multiple patrols (usually two or three) are combined into one “course” and overseen by a “course director” (CD). Each patrol within a course begins and ends at the same location, but the routes deviate for the backcountry portion of the experience. This conserves resources as the participants are usually bused from the airport directly to the course start location, and the instructors arrive together from base, with a truckload of equipment and food. “Course start” involves sorting through gear and getting all of the participants set up to go into the wilderness safely and comfortably. The course director usually remains in the field and often roams between patrols, making sure that everything is going smoothly, and also serving as a field-based administrator, problem-solver, and communicator. At “course end” all of the patrols converge on a common location and are once again met by trucks from base and buses to take the participants back to the airport. Gear is cleaned and sorted, a celebratory meal is eaten and then participants and instructors go their separate ways. 
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William:  William was the instructor who was assigned to the course I observed in 2012, and he was also the most experienced instructor in the study in terms of family course work. William had worked “at least four, maybe more” family courses, and had served in the roles of both instructor and course director. For the course I observed he was acting as a solo instructor, which is rare within OB, but not unheard of. The rationale behind this decision was partly to ensure my ability to observe the course, as OB was very understaffed at that point in the season; in addition, William enjoys solo instructing, and had been asking for the opportunity to do so. Because of my presence on the course, and ability to act in the case of an emergency, the administrators of OB decided that this would be a suitable arrangement.  William was in his early 40’s and had been working at OB seasonally for 10-20 years. He was a father himself, and reflected on that fact that when he instructed his first family course, his son was an infant, allowing William to connect with the fathers on his course in a different way. William very much enjoys instructing family courses, and wishes that OB did more of them, as he sees their value to families. He has spent a lot of time reflecting on why these courses are impactful, and was happy to spend time sharing his thoughts in an interview with me. He was also very open and accommodating to the idea of having me along as a researcher, and was very careful not to ask me to do things that an instructor would typically do. I found this to be a benefit of his age and experience, and often checked in with him at the end of the day to get his perspective on how the group was reacting to my presence and whether he felt like it was impacting the course. 
 
88 
 
Mike: Mike was one of the older instructors that work for COBS, somewhere in his mid-late 50s. He started working for OB as a young man and has an impressive history of OB experience from those days. He took a hiatus from the organization for a while when he grew older, and having recently retired, had elected to return to OB on a seasonal basis to lead courses again. Mike instructed one family course in 2009, comprised of eight father-daughter pairs. As a father of four daughters himself, he very much enjoyed his time with the course, and the potential ability to impact father-daughter relationships.  
David: David was one of the younger instructors on base, but has a wealth of experience from working as an outdoor instructor full-time for several years. He was between 20-30 years of age, and cobbles together a full-time outdoor instructor life by working for two different organizations in Colorado. He has instructed three family courses—two of the traditional open-enrollment style, and one that was specifically designed for primarily-Hispanic mothers and sons who had a history of domestic violence. He was excited to speak with me about his experiences and spent over on hour with me one evening answering my questions and showing me resources and artifacts from his courses, such as group journals, and notebooks where he had recorded events and ideas. David instructed some of the courses in which previous participants from this study were enrolled, and he has worked as an instructor on a course where William served as the course director.  
Karen:  Karen has several decades of OB instructing experience and was working as an administrator at the time of her interview. In addition to her work with OB, she works as a 
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ski instructor. She was between 50-60 years of age, and had instructed at least one family course (that she could remember). She was an exuberant woman, who enjoys learning new things, and thinks deeply about her course experiences. Like the other instructors in this study she was happy to sit down with me and discuss her experiences. 
Logan:  Logan was the course director of the 2012 course that I observed, and he also worked with me as my co-instructor on a family course the summer before. In addition to these family courses, he had worked with families in a different capacity during his tenure as a full-time OB instructor at a program on the East Coast, working with at-risk teens and their family members. I did not have a chance to conduct a formal interview with Logan, but did speak with him about the research informally, both in regards to my role on the course, and to his ideas and thoughts about family courses.  
Fatherhood and Outward Bound  One of the naturally emerging themes in this study was a commentary on parenting. In talking to the fathers, specifically, but also in talking to their children, their individual parenting philosophies emerged. The decision to participate in an OB course was often embedded in this parenting philosophy. Sometimes there was an overt link, such as with Edgar’s four-part plan; other times it seemed to emerge somewhat naturally as part of the father-child relationship, and in response to the external demands that affect that relationship. In chapter six I discuss these philosophies further, as well as the role of leisure experiences as a means of concerted cultivation of middle class children.  While this was originally intended to be a study of parent-child relationships, it has become clear that the OB family course is primarily a domain of fathers. I reviewed rosters 
90 
 
for 12 courses that occurred between 2006 and 2012, and found only five mothers, as compared to 20 fathers and 2 grandfathers. Table 4-3 below gives a breakdown of courses by year and role. Data were unavailable for one of the courses that took place in 2011, and for two courses from 2006 I was able to find names, but not gender, age or role. Of these courses, there is one family contract course represented (it is likely that more contract courses occurred, but these courses are subject to different record keeping, and did not show up in my search for data). The rest of the courses were open-enrollment courses, typically comprised of parent-child dyads, although there are a few instances of a parent and two children. 
Table 4-3: Course participants by year and role  Grandfather Father Son/ Grandson Mother Daughter/ granddaughter 2012* 1 1 3   2012  3   3 2011  2   2 2011 Data unavailable 2010 1  1 2 2 2010  3 4   2008  4 3  2 2007  3 2  1 2006  2 2 2 2 2006  3 3 1 1 2006 Data Unavailable 2006 Data Unavailable 
Total 2 20 17 5 13  * contract course   This is a study, then, of father-child relationships as they are played out in a specialized domain. This research was specifically called for by Marsiglio, Roy and Fox (2005), due to its unique nature and its relevance to modern fatherhood. The OB family course is essentially a private domain, with certain requirements for entry, including the 
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ability to pay a sum of money, purchase equipment, and provide personal transportation to Colorado. This study explores the reasons why this domain is chosen by fathers and their children, and the ways that they experience it. Marsiglio and his colleagues hypothesized that for some fathers, participation in this type of course would be seen as akin to fulfilling obligations of fatherhood in an efficient way, whereas for others it would be part of the larger conceptualization of fatherhood and a way of negotiating existing barriers to active fatherhood. The OB family course is unique both as a type of family experience, and also as a type of Outward Bound experience.  As a family experience, it is a situated location away from the ordinary, both physically and symbolically, and it is an environment that allows for different types of interactions between members of established relationships. It is precisely these elements that led Marsiglio and his colleagues (2005) to refer to wilderness expeditions and similar experiences as a “novel and promising site for studying fathers” (p. 21). As a type of OB course, it is one of few where pre-established relationships exist, and it merges two communities of practice—that of the expedition group, and that of the individual family units by which the expedition group is comprised.  This chapter concludes with an exploration of the pathways that led these families to the course in the first place, their preparations for the course, and the ways in which participation was negotiated between family members. This is followed by a discussion in chapter five of the different elements and aspects of the course, and the ways in which they were perceived as being meaningful to the individuals and to their relationships. 
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Pathways into Outward Bound  Before it is possible to understand the nature and meaning of OB family course experiences, it is necessary to understand the pathways into these experiences, including how people learned about OB, how they decided to participate in a course, and how they negotiated participation with one another and within their larger family. For the participants in this study, participation in OB family courses was typically initiated by a parent, and generally happened in one of two ways. In the first, and seemingly most common way, the parent was looking specifically for a bonding, relationship-development, or otherwise purposeful wilderness experience, and decided on an OB course after doing some research on the available options. In most of these cases, the parent described being generally aware that OB existed simply through hearing about it over the years. For example, both Fred and Kevin were looking for a way to spend some one-on-one time with their eldest sons. In both cases they had such a good time on their first course that they decided to return with each of their children when they turned a certain age. Edgar took this idea one step further, designing a four-part program for each of his sons, where he created rite-of-passage experiences to mark milestones in their development. Participation in an OB family course was the second part of this program for his sons: “So, when I had sons I decided that I was going to do things differently [than my father], and I was going to actually provide them with kind of milestones as they grew up as to what they could expect out in the real world, and how to react, or what some of the possible outcomes or decisions that they make when they are faced with these real-world issues, what the potential outcomes would be. And I kind of came up with a four-part, really, program to raise….to raise them into men with integrity and respect…things that are important for them to have…And the Outward Bound program provided a, uh…program to kind of go along with that, its kind of built for this kind of experience and I was lucky enough in both situations to be with, in my little group, a father and a son that were in similar age groups and so 
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it was very natural for the program, for both of those outward bound trips, would be centered around those exact things that I was trying to accomplish.” (Edgar, Family H)  In other cases, the decision to participate was not as focused on relationships and development, but rather was initiated because the parent was looking for an adventure or a wilderness experience either for the parent individually, or for the child individually, and stumbled upon the family course and thought it sounded even better to do it together. These situations seem to be motivated in some ways by a desire to get away from everyday life for a while. For example, Edgar and his wife were looking for an experience for their son: “Well, it was my wife and I…thought it would be a good thing for our son to do, and it evolved into a good thing for me and my son to do. It was kind of her, uh, she was probably the person that made it happen. Yeah, it was kind of her idea, and then it became me and Elijah both going, and I agreed to it. And it was just kind of a reason to get out of the regular grind of, you know, video games and things like that in the summer time.” (Edward, Family G)   Thomas was looking for a vacation for himself, but thought this would be a good opportunity to spend some time with his daughter before they had to navigate the brunt of her teenage years: “My brother went on a NOLS8 course, and then I had, I do youth group activities, and one of my youth group students as a senior thing, he did an Outward Bound, and both him and my younger brother both just absolutely loved it and so I’ve always been just sitting there, like I want to go do it. And so I was looking because, I don’t know, the last couple of jobs I’ve had, like you know, I just felt like I need a recharge, I need to get out away from civilization for a week, and you know, figure out who I am again, and while I was doing it I noticed that there was a family one. And Betsy, my daughter, she likes doing it too, and I was like shoot, I am gonna drag her on it before she gets too old and hates me…” (Thomas, Family C)  It is not always the parent who initiates participation, however. In Bethany and Nicholas's case, participation was initiated by the daughter, and the parent's participation 
                                                     
8 National Outdoor Leadership School, a similar organization with historical ties to OB 
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(including whether it would be the mother or father) was then negotiated. This seems to have led to a different experience, where people were surprised at both the challenge of the course and Bethany’s ability to succeed, which led to positive outcomes all around. Bethany learned about OB courses in general as she researched requirements for the Congressional Award, which included an expedition with OB, People to People (a student ambassador program), or a similar organization: “…and I remember, I looked at Outward Bound because I wasn’t really too excited about People to People, and I really liked a lot of the courses. So the first course we looked at was one of the dogsledding courses. And one of my parents wanted to go with me because, again, they didn’t think I could handle it. So um, initially, because my mom and I, we both really love dogs, but then my mom decided that it was too hard for her, so my dad was like, he really liked the hiking ones, because he did Philmont, so he likes to hike, I guess. So, I looked at that one, and I liked it too, so that’s how we decided to go on the course.” (Bethany, Family E)  Bethany’s brother had done a backpacking course in Philmont with their dad, Nicholas, a few years prior, so these types of courses were not foreign to this family. Philmont is a Boy Scout Ranch in New Mexico that runs backpacking courses for Boy Scouts, as well as for Adventure Scouts, who can be male or female. In fact, Bethany recalled wanting to go to Philmont as well, but not being able to convince her family to allow her to do a course until this option came about. 
Previous Experience  Previous experience was an important component of learning about OB and making the decision to participate. Of the nine families in this study, four of them had at least one member who had done a previous OB course, and two others had a member who had done a similar course with another organization. Having participated in a family adventure course of any type seemed to make the decision process easier, by reducing some of the unknowns. For fathers who had the intent of bringing multiple children, previous 
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experience also impacted the negotiation of participation.  Further discussion of the impact of previous experience on relationship development can be found in chapter seven. 
Negotiating Participation  Because these courses involve the participation of more than one family member, additional negotiation of participation was sometimes required after the initial decision to participate had been made. In some cases, the children were on board and excited about the trip. This seemed especially true if a sibling had already completed the trip, and had a good experience: “Alright well, my brother and my dad did the course a couple of years ago and, I don't know, I thought it sounded really interesting because I have never really done any like serious hiking, and he said it was a great experience to do with my brother, and so I thought, you know, if you have the opportunity to go on an awesome backpacking trip, why not take it?” (Katie, Family A)  But this was not the case for all families, or even all children of the same family. Katie’s older brother was the first to go in her family, but when it was her older sister’s turn she did not want to participate. Katie and Kevin both indicated that this was because she was “not very outdoorsy,” but they still think the youngest child in the family will go when he gets a little older, even though he isn’t very outdoorsy either.   In some cases the children were reluctant to partake in the experience, but ultimately were glad they did: “Um, I guess originally I was never really a big fan. The whole thing started to this activity I think, was I was never a really big fan of sports and competitive activities, kind of like that, and at the same time I never really had a physical outlet for myself at the time. I just never really liked the sports I did, and um, when they made me play a sport like soccer…I had to play soccer and baseball in middle school, and I guess I never really planned on continuing with that in high school, so I guess at a certain point I was looking for a physical outlet for myself and my dad brought it up, and we went on it, and….I loved it. It was awesome; it changed my life [pause] in a lot of ways, actually, now that I think about it” (Victor, Family F)  
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Victor is Patricia’s oldest brother and the first of three children in his family to participate with his father. He therefore did not have the benefit of siblings to give him information about the course, and his father also had limited knowledge as to what it would be like. Deanna, on the other hand, is an only child, so her experience with her father was new to them both as well. It took her family a while to convince her that she should do it: “It was not something that I ever wanted to do, it was something that my dad wanted to do, um, for his fiftieth birthday. But, when he turned 50 I told him that I didn’t want to do it because I was going through my, like, ‘I’m too cool for hanging out with dad stage.’ Um, and then when he turned 51, I gave in, but still wasn’t like super excited about it. But through, I guess like the training process9, I started getting excited about Outward Bound, and I ended up really enjoying my course.” (Deanna, Family D)  “Well initially she [my daughter] was kind of like ‘god, you gotta be kidding’ [laughter] but um, I guess her mom helped with that a little bit, and um, you know, we also had her with a counselor because she was having such a tough time, and I think her counselor helped her with that too. So, she ultimately started getting into the idea.” (Ken, Family D)   Other family members were involved in the process of negotiating participation in a variety of ways. As can be seen above, the mothers sometimes helped to get the children to agree to participate, or even found the course and suggested that their husbands join their children. In other cases, however, the expense or time away needed to be negotiated between the two parents. “Well, she [my wife] definitely thought it cost too much money, right, and it wasn’t that it costs too much money, but we’re building a house, right, and so that’s delaying that a little bit, so that for her has been a problem, or not a problem, but its just one of those where she’s like ‘I wish you could have waited a year to do it’. So, it was one of those things where I felt like it was time for me to get away from the rat race for a little, get completely away, you know, not just a vacation, but completely unplugged. I just wish it had been longer.” (Thomas, Family C)  
 
                                                     
9 Deanna and Ken started a fitness regimen and completed a series of day hikes in preparation for their trip 
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Preparation  Once the decision to participate had been made, the preparation to attend began. In addition to registering and paying for the course, families are expected to make travel arrangements to fly to Denver, where they are picked up and bused to the course start location by OB. They are also provided with a list of equipment and clothing that they are expected to provide. Generally speaking, OB provides most of the equipment for the course, and participants provide most of their clothing, and a small amount of personal equipment. However, participants may choose to purchase their own equipment instead of using what is provided—a choice which may result in a lighter pack or more comfort. Both Kevin and Fred had a larger percentage of their own equipment for themselves, and for their daughters. Presumably, some of this had been purchased and used for each child in the family who had attended. Total expenditures include course tuition, which is approximately 1300/person (varies slightly by year), plus roundtrip airfare for two to Denver, 1-2 nights in a Denver hotel, and any equipment and clothing.  In addition to making the appropriate purchases, many families embarked on some sort of fitness program to prepare themselves physically for the course. The amount of time, money and energy put into this was dependent on a number of factors, including how physically fit the individuals already perceived themselves to be, the amount of free time they had to dedicate, and their perceptions of the difficulty of the course. In some families, this process became part of the bonding opportunities created by the trip, prompting such things as father-daughter shopping trips, personal training sessions, or local day hikes. 
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Summary  As I have illustrated in this chapter, people come to OB for a variety of reasons, and with varying expectations, goals and motivations. In the subsequent chapters, I will demonstrate how these initial differences affect the course experience. I will also demonstrate, however, that there are many common threads amongst these families that are woven together by similarities in roles, the life course, and overall perspectives on parenting. This chapter provided a detailed introduction to each relationship pair/family, and then a more general discussion of the pathways into OB. This is intended to serve as a reference for the reader, as I will refer back to these relationships as I discuss the experiences and perceived outcomes of OB course participation on familial relationships. I further the introduction process in the next chapter, with a description of the important pieces of the OB family course as perceived and experienced by the families and instructors described in this chapter.    
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Chapter Five 
THE OUTWARD BOUND FAMILY COURSE    The Outward Bound family course is unique, both as a type of family experience, and as a type of Outward Bound course. This chapter explores the ways in which the participants and instructors perceive the course to be important and impactful. In this study I refer to elements, aspects and outcomes of the OB family course. I differentiate these items in the following way: elements are structural features of the courses and refer to the presence or absence of some thing or activity such as duo, rock climbing, or the peak ascent. These things tend to be fairly consistent between courses, and are usually facilitated by the instructors. Aspects, on the other hand, are characteristics of the setting or experience that are important, but often intangible and inherent to the setting or environment. Finally, outcomes are the perceived results of both elements and aspects as they are experienced by parents and their children. The most frequently cited elements, aspects and outcomes (arranged alphabetically) are displayed in Table 5-1 below. Table 5-1: Elements, aspects and outcomes of the OB family course Important Elements Important Aspects Perceived Outcomes Campsite Climbing and rappelling Duo or solo Hiking and trail Peak Relationship development activities Swimming Technology (lack of) 
Back to basics/simplifying Challenge Common objective Connecting on a different level Doing something “real” Escaping normal rules of interacting Fear Finding common interests Fun Getting away Intensity Misery but still fun Overcoming adversity 
Accomplishment Appreciation Asking for help Bonding Communication Control (letting go) Exploring values and morality Gratitude Independence Learning Outlook or perspective Personal growth Pride 
100 
 
Physical activity Reflection and soul-searching Relaxing Shared experience Testing or proving oneself Time together Trying something new The unknown  
Reliance Respect Sharing emotions Trust Working together as a family 
 
Elements  The course elements most often identified by participants as being important included time in campsites, time spent hiking, duo, rock-climbing and rappelling, the peak climb, swimming, and a collection of activities I have termed “relationship development activities.” Course elements are akin to a stage, or a setting or location that facilitates the unique aspects of the course. While the course itself is a highly unique experience and a setting apart from everyday life, this section looks specifically at subcomponents of the course, and focuses on those cited most frequently by participants as being influential or memorable. Here, a description of each of these elements is provided in order to give the reader a better understanding of the structure of the courses themselves. 
 
Campsite—the campsite was seen as a place for relaxing and spending time together without distractions. Interactions here were very simple, but could also be quite challenging. For example, cooking dinner, getting water, and setting up shelters all require certain amount of skill and team work in order to be accomplished in a wilderness setting. 
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Climbing and rappelling—climbing and rappelling are activities that involve a greater level of both perceived and actual risk, and require individuals to rely on each other both physically and mentally. Adventure activities such as rock climbing have been popularized in contemporary culture, and were among the things most looked forward to by the participants. 
 
Duo or solo—standard OB courses utilize a solo, where individuals are placed in solitary campsites for 12-72 hours, in an experience designed to promote self-reflection, rest, and self-reliance. The family courses usually utilize a duo instead, where family dyads are placed in campsites together and encouraged to spend the time talking and reflecting on their relationship. Most of the participants in this study participated in a duo, but one family unit participated in individual solos instead. A common part of this experience is writing a letter to oneself or to the other person (depending on how the activity is framed) and then leaving that letter with OB, to be mailed six months to a year later. 
 
Hiking and trail—time spent hiking was often memorable because of either the level of challenge, or the scenery. A few participants also enjoyed the time to have conversations without pressure or interruption, and the ability to be silly with each other. 
 
Peak—the peak climb is another “high impact” activity, similar to rock climbing and rappelling. Unlike rock climbing, however, this was usually more of a personal challenge as was rewarded by stunning views from the top. This was clearly a memorable experience, and one that lent itself to metaphor building during later discussions of course experiences. 
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Relationship development activities—These activities were purposefully facilitated by instructors in order to achieve a desired outcome such as communication, trust, or bonding. The most commonly described and facilitated activities included “fish bowl,” a solo/paired hike, a trust walk, and a closing ceremony (described below). These activities were recognized as places where instructors could play with power dynamics and with roles, and structure opportunities to communicate with each other on a deeper level than experienced in everyday life. 
 
Fish Bowl—in this activity one group—either the parents or the children--begin by sitting in an inner circle facing each other (the fish bowl). The members of the other group sit in an outer circle looking in on the “fish bowl.” The members of the fishbowl are asked to discuss their answers to questions with one another (children with the rest of the children, or parents with the other parents), while the other group observes. The observing group can ask questions of the fishbowl group by writing them on slips of paper and handing them to the facilitator (usually the instructor) who moderates the discussion. After a period of time, the groups switch. Examples of questions include “what are you most proud of,” “what are your biggest challenges,” or “what do you think parents of teenagers should know?” 
 
Solo/Paired Hike—sometimes used as a precursor to the duo, or as a “duo in motion,” this activity allowed for one-on-one time, sometimes with a facilitated discussion prompt for fathers and their children to discuss while hiking together 
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Trust Walk—this is a common teambuilding activity, where one individual is blindfolded and the other must lead him/her through a series of obstacles 
 
Closing Ceremony—at the end of the course most instructors facilitate a ceremony where students receive a certificate of completion, and an OB lapel pin. The family course instructors often add a familial twist, such as the father and child presenting their certificates to one another with, for example, a discussion of what they are most proud of, or why they think the other earned the certificate. 
 
Swimming—swimming/wading is not an activity that occurs on all OB courses, but the itinerary of the course I observed included multiple alpine lakes. This was a relatively warm, late July course, but at 12,000 feet or higher, these lakes were still very cold! Everyone in the group got in the water at least once during the week, and these experiences were frequently discussed in the interviews that followed. 
 
Lack of technology—not an activity per se, but rather a lack thereof; the absence of technology was a conspicuous one, and something that also permeated the interview discussion regarding what was important about these courses. 
Aspects  Aspects are the often intangible effects of course elements and the environment itself. Some of these were coded in vivo; in other words, they were referred to by participants using the very word from which the code was derived. In other cases the 
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emergent meanings behind participants’ descriptions became the categories or codes. A list of these aspects appears in table 5:1. In this section I provide a brief description of each aspect, and an example of a participant quote that pertains to or exemplifies each aspect. These aspects and their meanings are described in more depth in the proceeding chapters of this study. 
Back to basics/Simplifying—the exclusion of the superfluous aspects of life in exchange for increased focus on basic necessities like food, shelter, and water “I think that it focuses your mind a little bit. Right…the way I see the outdoors is, when you are going to be outdoors and cut off like that, uh, it forces you to get back to basics.” (Nicholas, Family E)  “It kind of simplified my life a little bit, you know, being without a phone and a computer for a week and realizing that life goes on and you still really enjoy yourself and have a good time was cool.” (Easton, Family H)  
Challenge—the physically and emotionally difficult aspects of the course  “It’s probably one of the harder things I have had to do, one of the more difficult endeavors I’ve had in my life” (Easton, Family H)  
Common objective—working towards a shared goal, being “in it” together “I thinks it’s, uh, possibly a common objective, and that you’re just working to it together. A lot of it was the togetherness, but it’s, you know, there’s kind of a big difference in togetherness going to the beach for a week where everybody just kind of does their own thing, whatever they want to…” (Ken, Family D)  
Connecting on a different level—a redefinition of roles or rituals that allows for bonding or closeness to occur in a different way than in everyday life “…to get parents and kids to connect on a different level. It’s so hard to find those opportunities with your daughters to connect where you can both be new together to something. It’s always us--as a father I feel like so many times it’s just me doing something for them rather than with them--so you have to work to create with them, and that’s way better for relationship building” (Mike, Instructor)  
Doing something “real”—the immediacy of consequences of the situation and activities 
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“And its real, even if you are being careful its real. It’s not like some carnival ride that just kind of scares you but you know you’re not going to get hurt, so yeah, I think you’re putting yourself out there a little bit.” (Edward, Family G)  
Escaping normal rules of interacting—relating to one another in different ways than those inherent to the relationship heretofore “I mean they are almost forced to talk to each other in ways that they don’t really imagine, they talk about things that really matter, and some of them have never done that or don’t have skills doing that.” (William, Instructor)  
Fear—being afraid or seeing each other afraid “I just remember my dad freaking out about that [an exposed section of the trail] and not really wanting me to do it, but we like supported each other and got across and it wasn’t a big deal. But yeah, I like that memory.” (Deanna, Family D)  
Finding common interests—identifying interests and preferences that were previously unknown to one or both partners “Well, we found a common interest. I know my dad was kind of a football, wrestling, jocky kind of kid in high school, and I sure as hell wasn’t when I was in high school [laughing]. But at the same time we found something we both could have fun with and share stories about.” (Victor, Family B)  “We had a lot of, we were into spiritual talks as well, so all of the colors [of the canyon] in that same way brought out a lot of ideas that we didn’t particularly know the other was into until that trip, actually.” (Eliot, Family F)  
Fun—having fun, being playful, using humor, being surprised that the experience was actually fun “One interaction I observed, which I think I already told you about maybe, was a dad with his daughter, and it was really playful. And normally their interactions weren’t that playful, but I kind of egged it on basically….And what was interesting about it, that, was just seeing them really explore humor together and play together—it was awesome.” (Karen, Instructor)  
Getting away—being both physically and mentally distant from everyday life “I just thought what an amazing opportunity for families in the modern age to be able to be able to participate in something where they get away from all the mundane distractions and be in an environment that’s very simple and beautiful and 
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be able to interact with each other and make memories that they’ll always have.” (Karen, Instructor)  
Intensity—the level of physical and emotional challenge and the inability to escape “The outward bound experience is you know, just cuts all of that off, and it’s just so intense, it’s just, you’re absolutely forced to, uh, work together and to be with each other.” (Ken, Family D)  
Misery but still fun—the ability to look back on “miserable” experiences and describe them as fun, or the surprising discovery that being cold, wet, tired and otherwise uncomfortable doesn’t preclude having fun “I think during the course you are both bonded by being equally miserable and enjoying it at the same time.” (Bethany, Family E)  
Overcoming adversity—working through the challenges and watching/helping others to work through the challenges “You know, literally from 1:00 when we left until 6 the next morning, it was just a total assault on everything that was. You know, and that said, the next day they [the daughters] dried off, they ate breakfast, and they went. You know, and right or wrong, I think it taught them something…I think it taught them that adversity comes and you overcome it and you go.” (Fred, Family B)  
Physical activity—the physically demanding aspects of the course “Yeah, I mean frankly, the entire time I was pretty pressed from just the oxygen standpoint, you know, it wasn’t like I was suffocating but it didn’t take much for me to kind of push over, go over an edge where I was really huffing and puffing, or that I was gasping for breath, you know. Like I would come around again, and then we would do something with some exertion, and it was like ‘oh my god.’” (Ken, Family D)  
Reflection and soul-searching—time and opportunity to think about what’s important “Well, I think with some of the activities we’ve done, it causes some reflection like who are we as a family, what is our relationship? So its kind of like the family equivalent of self-awareness and self-reflection, you know?” (David, Instructor)  
Relaxing—the non-traditional or unexpected ways that the course provides relaxation “On a [traditional] family vacation there isn’t a lot of challenge. It’s more of okay, I want to relax and hopefully I relax. I think here the challenge is what makes you 
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relax. You let go of all the other stuff, because you know, it doesn’t really matter.” (Nicholas, Family E)  
Shared experience—the act of having done something significant together, and the ability to draw on that experience in the future “Yeah, I guess like we always have more to talk about now and just an experience that we have shared—like, we talked about it at dinner tonight, actually.” (Katie, Family A)  
Testing or proving oneself—the act of having to push oneself and the uncertainty of success “But for myself, like, I have always been an athlete so I know how to push myself, but I have never had to push myself that hard. Like you don’t realize how hard it is to hike up a mountain super early in the morning when it’s freezing, and so like I learned to push myself in such a different way.” (Katie, Family A)  
Time together—the sheer amount or intensity of time spent together “Well, it was neat, like, to have as much time, because, like we do spend time together, but never like that, without my mom or my little brother, and, like I learned more about him.” (Betsy, Family C)  
Trying something new—novelty of experience “And then, I don’t know, just like going in the water—twice—I just remember very vividly because it was so freezing. And like those experiences, both of them combined, were things I have never done before, so I think that contributes to why they’re really vivid for me.” (Patricia, Family B)  
The unknown—the mystery behind the experience “It’s the unknown, you just don’t know what to expect, you know…outward bound it not all about roughing it, it’s as much the interpersonal relationships and uh, kind of the talking stuff out, as anything else.. When you first do it, you have no clue what you are getting into.” (Fred, Family B) 
 
Outcomes As some of the above quotes allude, the combination of elements and aspects led to a variety of perceived outcomes and benefits for the participants in this study. These include a sense of accomplishment, appreciation for the natural world and for each other, 
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the ability to ask for help, bonding time, enhanced communication, the exploration of values and morality, a sense of gratitude, increased independence, learning about each other and about oneself, a changed outlook or perception of the world, individual growth, pride in oneself and in each other’s accomplishments, reliance on one another, increased respect for the everyday challenges the other faces, the ability to share emotions more openly, increased trust in one another and the necessity of working together as a family. These items are described in greater detail throughout the rest of this study. As an example of the relationship between elements, aspects and outcomes, I have provided an elaborated account of the duo experience below. 
The Case of the Duo  There is an inherent relationship between course elements, aspects and outcomes. Each of the course elements creates a variety of opportunities for personal growth and relationship development by creating experiences that are characterized by the aspects listed in table 5-1, which may then lead to some of the outcomes listed in the same table. Of course, the way these relationships play out in real life are myriad. This section uses the duo—an experience referenced a great deal by both instructors and participants—as a case study of the interconnectedness of course elements, aspects and outcomes, as they are perceived and experienced by the family members themselves. Discussion of other elements, aspects and outcomes are found in the chapters that follow, as they pertain to the primary themes of concerted cultivation (chapter six), roles (chapters seven and eight), and life course transitions and turning points (chapter nine).   The duo experience seemed to be one of the most impactful overall, partially because it was an experience that was met with some trepidation or skepticism before it 
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actually occurred. Spending an extended period of time simply talking to one another is outside of the norm for many families, especially for fathers and their children. “Oh, um, well…going into the duo I wasn’t really sure what was going to happen because I guess I am kind of pessimistic. I felt like skeptical…I wasn’t really sure that it would be that great of a bonding experience as it was supposed to be. But my dad and I actually ended up talking a lot more. He’s travelled a lot more recently and then my brother’s been going to college, well, went to college that year, he started college. So that year it was a lot busier and we hadn’t been spending as much time. So it was cool because we actually spent a lot more time talking than I thought we would.” (Bethany, Family E) Bethany and Nicholas utilized their time together to talk about how life was for Nicholas when he was growing up in India, and how things have changed there more recently.  “I had always heard like the really funny stories, and stuff like that, but I had never heard about like his life in detail, or how like everyday life was like in India. I know how my mom’s life was, but my mom and my dad grew up very differently, so it was kind of interesting to hear how he was. I think it was really nice, because I don’t think if we hadn’t been isolated, and forced, I guess, kind of forced, we ever would have. Because usually, like if we’re alone somewhere,  we are usually going somewhere, and we talk about something else.” (Bethany, Family E) Bethany’s father is fairly talkative and so conversing came easier to them than it did for some of the other families. For example, Deanna and Ken described themselves as less likely to engage in deep conversation: “Um, my dad isn’t super…like, we talk, obviously, we’re in the same family…but um, he’s never been super outgoing, so we don’t typically have big talks about like life in general. We’ll talk about some things that interest us, but definitely not like about feelings and stuff like that. So, it was different, but I enjoyed it.” (Deanna, Family D)  Some of the participants were worried about how they would fill this time, and whether it would be awkward or boring. While we were in camp preparing for the duo, I overheard Patricia say to Katie, “I’m really nervous…not nervous, I don’t know why I said that, but really not excited about the one-on-one time.” Her dad on the hand was very excited about the duo, having gone through it twice before and knowing it was impactful. 
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While we were hiking one day he told me a story about his duo with his son the year before. He said they were by an alpine lake and the mosquitoes were so bad that they couldn’t stop walking or they would be eaten alive. For over six hours they walked in small circles around their site and he said they had some of the deepest conversations they have ever had.   Previous experience didn’t always remove the anxiety from the situation, however; sometimes it made it worse. Kevin had been thinking about this experience for several months leading up to the course: “I had a lot of anxiety about what we were going to do for six hours [smiles] leading up to this for the last couple of months. Geez, you know, but it turned out not to be too tough to pass the time.” (Kevin, Family A)  Kevin and Katie described their solo experience as “neat” and ultimately enjoyed the opportunity to talk about things they don’t ordinarily get to share with each other. This ranged from movies and books to the similarity of their personalities and an agreement to “cut each other some slack.”  The opportunity to talk about deeper subjects, and for the individuals to learn new things about one another was a common thread. For some families, this was also an opportunity to have a much needed discussion about how to improve the relationship and what to do when they return back home.: “I had moved the year before from Charlotte to Greenville, and I had been really angry at my parents all year because of that, and therefore we didn’t have a really good relationship my first year of high school. Um, so we talked about that, and we talked about a lot of the problems that we thought were going on in our family and we talked about how we could fix them…and me and my dad both cried [laughs]. But it was like by the end of it…we had needed to have that talk for a really long time, and we hadn’t like made the time to do it, just because its such a hard thing to do. So, I think that helped us, and really just being around each other all the time, and um, 
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having to like rely on each other, um, out in nature really brought us together.” (Deanna, Family D) Deanna wasn’t excited to be on the course to begin with, but by the time we were getting ready for the duo portion, she was enjoying herself and had learned to trust in the instructors and in the experience itself: “I was actually kind of excited because it was something new, and at that point in the course I was comfortable that I was being led in the right direction, by people that knew what they were doing, like you [laughs]. So, I was like okay, this probably has a purpose, and um, it did!” (Deanna, Family D)  Typically, the duo is a semi-structured experience that is framed by the instructors before the students leave for their camps for the night.  This typically begins with a group conversation about the purpose of the duo, the expectations, and the rules designed for safety and risk management. Students are given a list of things they can bring, and things which must be left at the instructor camp; they are given a limited amount of food which doesn’t need to be cooked, and they are issued a minimal shelter and a few tent stakes. This is designed to simplify the experience, and to force a higher level of self-reliance and problem-solving. The families are also usually given some suggestions of things to do on the duo, such as a list of questions to discuss with one another, or a relationship focused activity such as the one described by David: “We asked them to do a timeline where the dad drew a timeline of their life, and kind of their highs and lows of life and what was going on in their life. And a lot of them said that was a highlight because they were stories that they never really thought to tell their sons, and then as it came out, story led to story and there ended being some really important stuff that they talked about. Um, the duo, I think is really cool, some of the structured sharing, structured storytelling and sharing about each other. Like that might be, you know, these are people who live together and yet oftentimes we don’t share some of that stuff with people we live with, you know, because it doesn’t come up, like the day-to-day carries us along.” (David, Instructor)  
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I wasn’t able to speak to Frank for very long, but this was one of the activities he referenced as being important and memorable to him and his son: “In specific, there was one portion where we were to go out and set up camp on our own, and we were given a list of things to do, and one of which was for fathers to tell their children their life stories. And, um, I had just assumed that he knew a lot more than he did, um and I guess in retrospect I realized that much of that history had been shared with my older son, but as the younger one came along, I just kind of assumed that he knew a lot of things. So, we were, we started at my childhood and went on up, and he stopped me at various points and asked for clarification, which, um, really surprised me that there were details that (a) he didn’t know about, and (b) he was very interested in, so that, that particular exercise stands out as having been very fruitful.” (Frank, Family I) This experience recounted by Frank was very similar to that described by Bethany and Nicholas, who were not given a timeline activity, but ended up doing something similar on their own. On the course I observed, William gave the students three questions to respond to during their duo time: 
1. What is special about your relationship? 
2. What is difficult about your relationship? 
3. What can you do individually or together to improve your relationship? Additionally, he gave them each pencil and paper and asked them to write a letter. They were given the choice as to whether they would write a letter to themselves, or a letter to each other. It turned out on this course that the daughters wrote letters to themselves, and the dads wrote letters to their daughters. These letters were then placed in sealed envelopes and mailed to them approximately six months after their course. I spoke to the family members of the course I observed just before their letters were mailed. Kevin was excited to be reminded of the letters, but then seemed a little deflated when he remembered that he wouldn’t get one: 
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“[with great enthusiasm] Oooohh! That will be neat! I had forgotten about that—did we write them to ourselves or….I think Katie wrote one to herself and I wrote one to her as well. Yeah. So Katie will get it—I don’t think I am going to get a letter, but Katie will get one. [seems maybe a little disappointed in this]. Maybe she’ll share hers with me, I don’t know” (Kevin, Family A)  Most students are excited to receive their letters, but some are worried about how they will sound when they are read back in the “real world”: “It’s funny when we looked through the letters, you know, as part of our thing we all separated out and I think we spent like eight hours, you know, alone [emphasizes this] and part of the alone time was to write a letter to your son that would be sent to him in six months, and he wrote one to me that was sent to us in six months [laughs] and when they got here he didn’t want to open mine and he didn’t want me to open his [laughs] and I think my wife ultimately opened mine and I said ‘we weren’t going to open those’ and she said ‘well I didn’t know that and it was pretty nice.’ I never read it. But you know, eight hours to sit there on a rock—it’s not like you are stuck in the middle of the desert or anything, but you write a pretty thoughtful letter when you are penning something to your kid, you know, in that state of mind. And I assume he penned something thoughtful to me too, but I am respecting his wishes that I don’t open it. We still have them. We’ll open them some day.” (Edward, Family G)  In Edward’s case, the course used a solo instead of a duo, so I wasn’t able to ask him about the communication that occurred during their duo time. It appears that waiting until six months later to share the thoughts they had while they were on their course backfired in this case. Edward speculated that his son was afraid his letter would seem sappy or corny: “It’s like a letter to your future self, or….I have a feeling it was probably, it will probably seem corny later. That’s probably what he was afraid of, he probably was afraid that if I opened his it would seem sappy because he was probably feeling the same way.”  In this case, the use of letters combined with a solo instead of a duo appears to have reduced communication between father and son, but it is possible that the act of participation in this experience changed the relationship or communication in some way. Unfortunately, without being able to speak to both members of this pair, it is difficult to say more. 
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 Ultimately, the duo appears to be an effective activity because of its timing, the lack of distractions, the privacy from other course members and other family members, the wilderness setting, and the presence of guided activities. The duo takes place later in the course, and by this time the participants have settled into a rhythm in the wilderness, they can take care of themselves, and they have seen each other struggle and succeed. They are also often quite tired by this point and in need of time to rest. In fact, Ken likened his tiredness to being drunk, saying that it decreased his inhibitions and allowed him to communicate more openly with his daughter: “I never joined a fraternity or whatever, but I remember my brother who did, telling me about hell week, and how they went for some period of time without any sleep. I guess my comparison or my analogy there is I think it was kind of, uh, you know at that point we were so exhausted, and particularly me, that there was no…this is a neurological discussion, but you’re like, there’s nothing to really hold emotions back anymore, there’s nothing that…it’s almost like being drunk [laughs] you just say whatever the hell is on your mind. It’s, uh….I think that’s…yeah…I think that’s what ended up happening” (Ken, Family D) In Ken’s case, this state of reduced inhibition was what he needed. He and Deanna had both referenced his tendency to be reserved with his feelings, and their need to communicate about some important things. This, combined with having an extended period of time to fill seems to foster discussion. Fred talked about the importance of time during the group debrief of their duo: “It’s not often you get 7-8 hours where there’s no distractions, there’s nothing that happens, that you can just talk about stuff. I mean, you’re home, phones ring, friends call, and things happen, and you end up starting something and stopping something and never really pick back up. And um, it was kind of cool, from 2:00 til 9:00 we just talked about whatever, you know? Whatever it was. I mean, one conversation lead to the next, you’d sit there and listen to each other for three minutes and then something else would start, and [looks at Patricia] even you said ‘I can’t believe it’s 9:00 already’. It was cool, because it was just seven hours of conversation about whatever. Uninterrupted, you know, you couldn’t leave your spot, it was neat, it was 
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unique. That’s what I love about the duos. It’s been my favorite part of every one of them [nods his head].” (Fred, Family B)   Duo sites are often chosen with the scenery in mind—the sites are rather small, so there isn’t a lot of moving around to do, but the views make up for this. Other than the scenery, the distractions are very minimal. The families have no technology, usually no cards or books, not even food that needs to be cooked. They simply have their clothes, their sleeping shelters, some peanuts and raisins, and each other.  The instructors view the duo experience as a core element of the course precisely because of its ability to support family members in helping them talk to each other and find ways to connect. “Um, duo...like pushing them together, having solo time together, maybe with some topics to help support that, like scaffolding…some families will need more help than others, but some kinds of activities that will help them talk to each other, maybe in different ways and I think that duo is a core element of the course” (William, Instructor) Indeed, duo is recognized by both participants and instructors as a beneficial experience, but it can also be very challenging for people to sit in one place for a long period of time, and be with one another. The instructors recognize that the experience has to be carefully framed and worked towards in order for it to be successful. William uses shorter paired hikes in order to work up to the more intense communication of the duo: “I like the hiking duo time because it’s easier, because its active. So I think that supports like a later kind of sitting duo time, because there is like some motion to it, and I think kids need to be in motion and that helps or can help some people. Like, you can walk and talk at the same time. Sometimes that helps. Like for duo, we have this push to keep them…they have to kind of be structured, they have to be sedentary. So I think that’s hard to do, but if you are actually moving and doing that…[it’s easier].” (William, Instructor)  
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As a course element, the duo experience appears to both powerful and memorable. Discussions of the importance of duo were relatively similar whether they took place immediately afterward, one year later, or several years later. As evidenced by the above discussion and data, important aspects to this experience include the ability to connect on a different level, time for reflection, shared experience, and extended and uninterrupted time together. These aspects, combined with the scenery and the structure of the course, led to outcomes such as bonding, increased or enhanced communication, the sharing of emotions, and learning about one another. 
Conclusion The above discussion is akin to that provided by Walsh and Golins (1976), in their original description of the Outward Bound Process (OBP). Their description of the “structures, components and conditions whose presence and interaction ensure that the experience is educative” (p. 1) has become a highly referenced model, adhered to and espoused by educators and practitioners for several decades. This model describes OB as a “characteristic set of problem solving tasks, set in a prescribed physical and social environment which impel the participant to mastery of these tasks, which in turn serves to reorganize the meaning and direction of his [sic] life experience,” (p. 2). However, this highly cited piece of work was an essay intended for a practitioner audience rather than an empirical study. A close read of the original article raises a number of issues with the methodology and ideology behind these ideas. While it is true that more recent empirical studies have been able to validate many of the claims made by Walsh and Golins, pieces of this model still warrant a more critical approach. McKenzie (2003) conducted one such study and was able to both confirm and extend the OBP model, while 
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also refuting certain aspects inherent to the original. McKenzie’s findings indicate that course outcomes are influenced by a combination of course activities, physical environment, instructors, group, and students’ characteristics. In addition to the elements proposed by Walsh and Golins, McKenzie draws attention to the importance of having fun and being responsible for oneself. She also explores the role of the natural environment in greater depth, focuses on structured reflection time through activities like solo, and accounts for differing outcomes based on relationships with instructors, and their personalities, expectations and styles of leadership. Finally, McKenzie explores the presence of potential negative outcomes, an aspect that is ignored completely by Walsh and Golins. One of the main differences inherent to this study, which is not accounted for by Walsh and Golins’ model, nor by McKenzie’s model, is the existence of a pre-established parent-child relationship. While the notion of reciprocity brought up by Walsh and Golins accounts for this relationship in some ways, in others it is clearly different from the “ten-group” described by these authors as being a collection of individuals who come together for the purposes of the course.  As an extension of McKenzie’s findings, the individuals in this study were not only faced with increased responsibility for themselves, but they were also responsible for one another in new ways. Additionally, Walsh and Golins describe the authority of the instructor as being both distinct and “final,” a proposition which I later describe to be untrue when considering instructor interactions with men enacting the dual roles of father-participant.  As Walsh and Golins themselves indicate at the end of their 1976 essay, this model should be considered as a good place to begin, but should not be taken as a final authority 
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on the process inherent to an OB course or other similar adventure education programs. Not only has our understanding of adventure education changed over the years, but also our understanding of psychology, sociology and human interactions. Further, OB programming has changed in a lot of ways, including the addition of family courses, and other “specialty” courses, which didn’t exist in the 1970’s.  McKenzie (2003) suggests that based on her findings, OB is “best” at promoting identity formation, a notion consistent with the individualistic nature of Western society and the concomitant development of Western perceptions of adventure. McKenzie writes that “aspects of modern society have led to a widespread culture of self-fulfillment and narcissism, where individuals attempt to find meaning in their lives through being ‘true to themselves’ and in the process treat others and the natural world as instrumental to their self-fulfillment” (p. 19). McKenzie’s point is that OB may be getting away from its original objectives of teaching compassion, leadership and service to others, as it picks up on the ideals of modern individualism. The OB family course, however, may be different in its focus on relationships and relationship development, as opposed to individual development. This study is unique in this focus, and the following chapters describe this impact as it was observed and described by participants of the OB family course.    
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Chapter Six 
OUTWARD BOUND AS CONCERTED CULTIVATION 
“Family traditions counter alienation and confusion. They help us define who we are; they 
provide something steady, reliable, and safe in a confusing world.” –Susan Lieberman (1991)  The OB family course is an interesting form of family leisure, precisely because of its location, both physically and figuratively, away from the ordinary. In this chapter I argue that the Outward Bound family experience can be seen as a form of “concerted cultivation” (Lareau, 2003), wherein middle10 class parents have chosen an experience that is not only beneficial to their relationship, but that will also ultimately be beneficial to their child’s development. Integral to this concept is the idea that the OB family course is not the same thing as a family vacation. Of additional interest to this concept is a discussion of the natural environment and the role it played in the families’ choices to attend the course, and in their experience of the course. 
Fatherhood Father-child participation in an OB family course may be, in part, a response to changing societal conventions surrounding fatherhood, and the increased expectation for fathers to be more involved in child-rearing that they were a generation ago (Palkovitz, 2002). Kay (2006) suggests that leisure experiences  in particular are an important area of inquiry on fatherhood because existing gender-norms and methods of interaction are often considered to be most appropriate in leisure settings. For example, according to Lamb 
                                                     
10 Lareau (2003) defines “middle class” as “households in which at least one parent is employed in a position that 
either entails substantial managerial authority or that centrally draws upon highly complex, educationally certified 
(i.e. college-level) skills,” (Appendix C).  In her work, as in this study, this definition applies to a wide range of 
occupations, income-levels and lifestyles. While the mothers were not interviewed for this study, all of these 
fathers worked in occupations that fit the above definition.  
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(1997), fathers tend to be seen as “specializing” in play; even though mothers may actually spend more time playing with their children than fathers, the percentage of father-child time spent in play is greater (Lamb, 1997).  The OB setting is familiar as a form of play or leisure, and yet also incorporates aspects of care-taking that may be less familiar, and which may therefore draw on the children in new ways. One of the themes that emerged during the course of this study was a commentary on parenting in general and fatherhood in particular, both from the fathers and from the instructors. Some of the fathers were able to articulate how this course fit into a larger discourse on parenting, while for others the connection was less explicit, but still present. Edgar also noticed this distinction. As the father with the most elaborate parenting “scheme” (see rites of passage section later in this chapter for further discussion), he was unlikely to find an individual with a comparable plan, but he did feel kinship with the fathers and children in his group: “I don’t think they had as much of a concrete plan as I did, but their idea was that they wanted to do the same thing and bond with their child. And so they were good people and the kids were good kids. And so obviously it was…it’s a lifestyle…I think the people I met-- it was more a part of their lifestyle than it was just a knee-jerk decision that they were going to do this Outward Bound trip. Like, they all had their plan, whether it was vocalized or not, of how they were going to raise their children, and part of that plan was to spend a week with them…in hardship, you know, by today’s standards. And so, there were a lot of…I met a lot of neat fathers and sons.” (Edgar, Family H)  The idea of the course being a part of a larger lifestyle fits with the notion of concerted cultivation, where parents make conscious choices, and often conscious sacrifices in order to provide certain experiences to their children. For Kevin, the provision of a variety of experiences was key—in the following quote he talks about his goals for his first course with his son, Liam: 
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Kevin said that Liam “hated it” but he “looks back on it fondly, or if not fondly, he’s at least glad he did it.” He thinks Liam gained a lot of confidence and said ‘all you can do as a parent is expose your kids to different things and see what takes.’ (Field Notes, Day 2) Kevin and Fred each struck me as both involved and perceptive, but they each faced their own struggles in terms of being able to spend time with their children. Much of the everyday communication and detail was left to their wives, as they both worked long hours, and in Kevin’s case, lived away from home. This was evidenced by a conversation I had with Kevin shortly after the hurricane that struck the Northeast. He was telling me that Liam, his oldest son, lived in Philadelphia at the time, and that the region had recently lost power. He then said ‘I am sure his mother’s called him’ to make sure he is okay.  The OB family course was a way to compensate for these challenges while participating in an activity and an environment that was novel, exciting, and acceptable within traditional notions of masculinity and gender roles and they apply to fatherhood. It is the purposeful nature of the decision to participate that is of particular interest in this chapter. 
Concerted Cultivation and Family Leisure    Lareau (2003) demonstrated in her study on class, race and family life, that middle class families engage in a strategy of “concerted cultivation” in an attempt towards individual development that will prepare their children for the working, often white-collar, world. She contrasts this form of child-rearing with a parenting style she terms “natural growth,” which she associates with working-class and poor families. These children have more control and freedom over their lifestyles and can lead more “childlike” lives. Lareau argues that through these differing strategies, middle-class children often lead more hectic 
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lives with more shallow connections to their extended families, but they also gain more institutional advantages. Working-class and poor children, on the other hand, have more daily leisure time, interactions with kin and autonomy from adults, but do not necessarily gain the work and communication skills demonstrated by the middle class children. This leads to a “transmission of differential advantages” as well as a “sense of entitlement” in middle-class children, and a “sense of constraint” in working-class and poor children. This notion of concerted cultivation—or the purposeful utilization of leisure activities in a child’s development--is evident in the reasons that OB family courses are often selected by the participants. In many cases the fathers expressed to me that the OB family course was not a vacation, but rather a purposeful tool used to enhance both family bonds and overall child development. In fact, when asked about goals for the course, most of the fathers responded with goals they had for their children, such as gaining more self-confidence, or being more open to constructive criticism. For example, Kevin’s goal for his son Liam had to do with success and self-confidence because he was having a tough time in school: “The focus I had with Liam was ‘you can succeed, you can do things, you are stronger than what you think.’ I can’t remember if that was stressed by the counselors or not, but that was what I wanted Liam to get out of it. He was going through a tough time in high school with relationships and socially with friends, and not having a lot of successes in the sports he was playing, and uh I looked as this as being, I wanted it to be a confidence builder for him. And so I really stressed that to him during the whole thing, especially on the duo.” (Kevin, Family A)  Fred also chose his first OB experience on the basis of finding an outlet for physical activity, which he hoped would help his oldest son Victor gain confidence and deal with the difficulties he was facing in high school. 
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 As indicated in Kevin’s quote, some of these developmental opportunities were stressed primarily by the fathers, who used the course as a tool that fit within a broader scheme or parenting philosophy. The instructors often stressed similar things, or picked up on what the fathers were emphasizing and tried to build that into the course structure. Edgar told me that he actually spoke to his instructors at the beginning of each course to tell them about his plan, and to ask them to help in emphasizing his goals. Edgar described these goals, and hence the reason he chose OB in the following way: “The reason I chose Outward Bound was it sort of fit with this philosophy I had of how to bring a boy, in this case--just because I don’t have any daughters--up. And letting them know along the way what you are expecting of them, and how they can live with integrity and respect, and remain true to themselves and that sort of thing. And not just in a selfish way, but also how to treat other people, and what to expect when you are, you know, dating a girl, and what her father’s going to expect of you, and all those sort of things.” (Edgar, Family H)  Edgar saw the OB leaders as being integral to the success of the course in terms of being able to accomplish his goals. In particular, he described his younger son Gregory’s relationship with his instructor David very fondly.  “So Outward Bound played into that because the counselors had daily talks about things like that. You know, in that period at the end of the day when we talk about fears and hopes and dreams and stuff like that, so it played into exactly what I was there for. You know, and sometimes it takes a third party between a parent and child, to make the child see. I can tell him a hundred times that this is the way it is, and when he hears it from a coach or somebody who is in his mid-twenties leading an Outward Bound thing, all of sudden it validates what I have been telling him twenty times for five years. So, I have always believed that it takes a village to raise a child, and so I have always employed other men—not employed in the typical sense of the word—but I have always used coaches and uncles and grandfathers, you know, get them clued in on what I need from them. And I talked to the Outward Bound leader, David, the guy that was with Gregory, about Gregory’s personality and what he needed, and what I wanted to concentrate on during the trip.” (Edgar, Family H) I did not ask the families about their annual household income, but I did ask about their occupations, and this information combined with the fact that they were able to afford 
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to participate in these courses (which are rarely subsidized with scholarship funds) suggests that these families are middle, upper-middle, or in some cases, upper class. In order to get a better idea of family life, I asked them to describe a typical week in their homes. Their descriptions paint a vivid picture of the concerted cultivation lifestyle described by Lareau (2003). For Thomas’ family it seemed that everyone was involved in multiple sports, plus they were involved with their church, and youth groups in addition to obligations of school and work. “So, uh, Mondays usually my son will have baseball practice. We all get up early in the morning. Lately since I have been commuting to work, I’m usually gone and out of the house by 6am and the kids don’t get up until about 6:30, so I’m already gone and my wife gets ‘em up, breakfast, they get off to school. Um, then when I come home, I actually come home earlier evening and I will usually get to take, like I said it depends on what season it is…if Betsy has off-season soccer practice at school or if she’s got club soccer…but Mondays are usually, like I said, t-ball practice for the little guy, I pick up the two kids, we go to t-ball practice, we come home, we cook, homework gets done, you know, just kind of the daily grind, chores, get ready for bed, go to bed. Tuesday, same, you know rinse and repeat, except its usually Tuesdays and Thursdays were her practice days, her actual club practice days, so we gotta do that. Same thing Wednesday except again…man, what was Wednesday…oh yeah, Wednesday was my master swim course, right, so I was gone at the gym. Thursday was club soccer, Friday was practice, but after practice, that’s when our family would have a, we would always try to have a family night on Friday nights. We used to go out for dinner and a movie, but it got so expensive we ended up just making it here at our house and we would go rent a movie from Blockbuster or Redbox or something and you know, watch a movie at the house. Saturday is game day, right, for almost everybody…me, kids, everybody…someone’s got something. Sunday, church, Sunday evening, youth group. And that’s pretty much the week and that pretty much repeats itself for nine months. It’s just like with sports and the schedule there always some kind of activity, you know, between the hours of 5-8 p.m. and then you’re just scrambling to get all the other stuff in line for the next day.” (Thomas, Family C)  Other families gave me similarly exhausting accounts of the constant activity in their homes related to school, work and extracurricular activities.  After listening to all of these stories, I certainly felt like these families needed a vacation, and indeed many of them referenced needing to “get away” or to escape the daily 
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grind, but most of the fathers were also quick to say that the course was not what they considered a vacation for a variety of reasons. This is of course, was not true for all fathers, and it is also interesting to note that those who did not see it as a vacation tended to report better and more meaningful experiences than those who were looking for a vacation experience. The distinction seems to lie within a number of key areas including sense of control, technology, the purposeful nature of the experience, the overall intensity of the experience, the fact that there was no escaping one another, and the absence of the rest of the family. 
Outward Bound is Not a Vacation  For most of the participants in this study, the OB family courses are characterized as intense experiences with a great deal of both physical and mental/emotional challenge. While most people sign up for these courses with some expectation of challenge, it can be difficult for individuals who have never experienced an extended wilderness trip to truly apprehend the difficulty. The level of difficulty or challenge was one of the things that made this experience different from a family vacation:  “I mean it’s just, our vacations are very leisurely—we go to the Bahamas or go down to the West Indies, you know, or take a cruise, or do something—it’s very relaxing. We may do fun stuff on them, go parasailing, or go zipline through the forest in Belize, you know, we’ve done all kind of things, but you know that’s an activity we do for an afternoon versus the kind of intense program that this was. Vacations for me are really about relaxing and catching up on the books you want to read, and doing fun stuff, and eating out and relaxing. That’s our typical vacation—that’s always been our typical vacation, so this is much different than a vacation [laughs]. (Edgar, Family H)  Like Edgar, many of the fathers in this study had the means to choose even more expensive trips, or to spend a similar amount of money on a much more lavish experience. Instead, they purposefully chose to pay a sum of money to carry heavy backpacks around the 
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mountains for a week, eating dehydrated vegetables, and digging catholes for a bathroom. This makes for an experience that is simple, yet simultaneously challenging and novel.                  Challenge and adventure were also emphasized by the instructors when asked what was important about the course: “I just think having adventure with your children. Real adventure where you are both challenged, not adventure that you create, you know like taking them to the circus or something like that, but where you are both in it.” (Mike, Instructor) This statement is meaningful in multiple ways—the idea of having an adventure is important, but on these courses it is equally important that “you are both in it together.” The parent does not create the adventure for the child, but instead they become joint participants. This sentiment was similarly expressed by Nicholas, for whom the OB course meant trading mundane decisions such as what the family would eat for dinner, for more challenging tasks like getting over the next mountain pass. “At a family vacation you sort of make the decisions routinely, right because it’s the same people who are with you all the time—my wife and my son and Bethany, and we just give them a few choices about what we can do, which works for everybody, and we don’t think about, uh, think about the decisions a lot. In a situation like this where you haven’t done some of these things before…you rarely encounter situations where you haven’t done something before on a family vacation. Its not difficult stuff, but this is difficult, I mean carrying a pack up Comanche peak, Comanche pass, is not that easy. So at the end of that you have to make some decisions, so you are trying to weigh safety and all of those things, cause what I mean it’s back to basics—it’s down to survival, you are going to think are you going to survive first before you get excessive. And that’s why it’s so different from a family vacation. You don’t have those moments in a family vacation…its usually, you know, do you want pizza for dinner? Not that hard of a decision, especially if you don’t have to make it….So, I think the thing here is that you get a little bit more time to challenge yourself. On a family vacation there isn’t a lot of challenge. It’s more of okay, I want to relax and hopefully I relax. I think here the challenge is what makes you relax. You let go of all the other stuff, because you know, it doesn’t really matter.” (Nicholas, Family F)  The process of letting go was an important part of the experience for the fathers especially. Not only do course participants have little control over things like weather and terrain, 
127 
 
they also have little control over how they will experience these factors. The only shelter from the elements is what the groups have brought with them—tarps, and rain jackets. And itineraries have to be met in order to meet the bus at the end of the week. This makes for a very real experience, where individuals have to accept their lack of control, and sometimes even face fears in a way that creates differences from a standard vacation.  The act of participating in an OB course requires individuals to relinquish control on a number of levels. As I will discuss in chapter seven, the equalizing nature of the experience results in reduced control for the fathers, who are often the decision makers in their families, but also for the children who usually have some say in what the family decides to do on a vacation. In fact, according to Nicholas, “the important thing is to realize that you’re not in control. And you’re not going to be.” This, combined with the wilderness aspect of the course makes for reduced control for everyone involved—even the instructors. When I asked Patricia if her OB course was different from a family vacation, she was quick to tell me yes: “Oh yeah, of course, because there’s like a bunch of different variables that would come into play because we’d actually have like choices for things. And like…cause in the mountains we didn’t really have anything with us, there wasn’t really much to it, but in situations like that it’s just like your normal day, just in a vacation setting, other than a house setting, but it’s still like a normal day. In the mountains it’s like not a normal day—it’s just different.” (Patricia, Family B)  For Patricia, the simplicity of the situation not only lent itself to a reduced sense of control, it also reduced the amount of arguing that she engaged in with her father, because “there was nothing to argue about.” While the majority of family leisure research has looked at the benefits of family leisure, conflict over the choice of leisure activities has also been a consideration (Orthner, 1985). The simplicity of the setting, and likely the presence of 
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other families, reduced the number and intensity of arguments that might have ordinarily occurred between family members. Another thing that separates the OB course from a typical vacation is the lack of access to technology. This was typically framed as the inability for individuals to “check out” from group or family interactions.  “And the being physically in the mountains and away from everything else means that you are unplugged from the world and you really can’t think about work or the other things you do when you are at home. So it’s not quite the same as say if you were going to take a long weekend together and you were both at home, it’s not quite the same thing. I think the difference is that when you are on a family vacation, your laptop comes with you, your phone comes with you, and um, you are still in touch.  If you are, if you have a safety line back to civilization, I don’t think you quite break loose given how much the electronic link back causes you to sort of not unwind completely. So I think I would never equate the two, I don’t think it is the same thing…even if you are with family on an Outward Bound trip.” (Nicholas, Family E) In this way, technology was indicated as being a barrier to togetherness, bonding and communication. It is possible to be in physically-close proximity to family members for an extended period of time, and yet not really interact. Removing this barrier, and adding a common objective where people have to work together to overcome adversity creates an experience that is different from a typical family vacation: “I think it’s, uh, possibly a common objective, and that your just working to it together. A lot of it was the togetherness, but it’s, you know, there’s kind of a big difference in togetherness going to the beach for a week where everybody just kind of does their own thing, whatever they want to…they don’t get away from their normal world, you know, they still have access to their iPod or their phone, or to the television or whatever. The Outward Bound experience is you know, just cuts all of that off, and it’s just so intense, it’s just, you’re absolutely forced to, uh, work together and to be with each other.”  (Ken, Family D)   Both Nicholas and Ken made the point that technology is not just a barrier to connection with one another, but also to the natural environment. Removing this electronic barrier allowed them to better connect with both the physical and the social world. In fact, 
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it was precisely this opportunity to experience the natural world and to share that connection with one’s child that was a primary motivation in seeking out a wilderness experience in the first place. 
Place and the Natural Environment The OB family experience was often chosen due to a desire to spend time in a wilderness setting, both for oneself, and to expose one’s child to nature. Our understanding of place structures our experiences in it and the way we understand and manipulate those experiences (Goodsell, 2005). Thus, one focus of this study is rooted in understanding the way the setting, including both the natural environment and the course context, is experienced and understood by both fathers and children in this study. Goodsell writes that the explicit connection between fatherhood and place has been neglected in the literature, with place showing up as a mere backdrop, methodological side note, or even left out altogether in favor of a placeless cultural analysis. But place, knowledge and experience are intricately connected, and understanding how phenomena occur in situ helps us to more fully apprehend their importance and meaning. This is especially important in considering a context such as a wilderness-based course, where the physical setting is requisite to the experience itself, and indeed often a primary motivating factor for individuals who choose to participate.  When I asked “why Outward Bound?” or “why this course specifically?,” inevitably the answer had something to do with the terrain of the Rocky Mountains, a desire to get back to a place one had visited as a child, to share a particularly compelling landscape with one’s own child, to reconnect with nature, or to go somewhere that many people don’t get the opportunity to experience. The environment is one of OB’s biggest selling points—
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people come because they are looking for mountains--they stay because OB has the right program within those mountains. “…when I was in college, I worked in Colorado for a season, and I grew up spending summers in the mountains, the Blue Ridge mountains. I consider myself to kind of be an inland guy versus a beach guy—I love the mountains. So, for me to be in an unspoiled, kind of off-the-grid place like that in the wilderness—you know the scenery, and the temperature change, how cold it gets at night in June or August when you’re at that elevation. One night, a wolf I guess—I don’t think it was a coyote—had to be within 50 feet of our tent and let out a howl that made the hair on the back of everyone’s neck stand up. The boys were in one tent and the fathers were in another tent—this was the first time around with my older son—and you could hear them ‘what was that? Dad, what was that?’ and it was one of those vivid moments in your life that you will never be able to forget because it was out of the ordinary—so kind of unexpected, but so surreal.” (Edgar, Family H)  Experiences like this one have become the exception rather than the norm for scores of American suburban families. It was important for the fathers to be able to share these types of experiences with their children, and the OB family course was a relatively easy way to do so. While the monetary cost of the experience is relatively high, investments in other ways, such as acquiring the right training and experience and the requisite time to do so, are relatively low.  The result is a memorable experience that is easily accessible and yet cannot be easily created within these families’ everyday environments. Most of the fathers had enough previous experience with natural environments or wilderness settings, however, to know that they wanted their kids to be able to have similar experiences and memories. “And that’s one of the reasons I wanted to bring Betsy out. I grew up rural but comparatively from my dad a city person. I was in a little tiny rural hometown, so I did a lot of ranch stuff, a lot of big animal stuff, you know, I was outdoors a lot, and I spent all my….that’s why I like cycling so much, I still like the outdoors. Betsy, though, she’s a true city person. Just two generations…my dad grew up on a farm, he didn’t know what a city or a town looked like. Now with Betsy, she doesn’t know what a farm looks like, you know what I mean, she’s always been in a suburb or in the city. I just want to make sure she still likes being outside and knows what nature is and not lose that. Just because the grandeur and the beauty is out there—it’s 
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better than anything we could ever build. And it’s worth protecting and knowing in your everyday life the things you can do to protect it for the next generation. I don’t know, I still like the pioneer and outdoor spirit, and I just wanted her to appreciate that. And that’s a lot of what we were looking for. I wanted survival stuff too, but we did definitely get some of that nature stuff.” (Thomas, Family C)  Thomas’ sentiment that he wanted his daughter to know and appreciate the beauty of the natural world was echoed by many of the other fathers in this study. For Thomas, this was the most impactful and memorable part of his experience and one area where he truly got what he was looking for when he signed up.  The “wilderness” is rife with symbolic meaning, romanticized in American thought, literature and popular opinion. And increasingly it is truly one of the last refuges from a barrage of technology-driven distractions. As referenced in the preceding section on family vacations, the wilderness not only presents a physical location where technology is difficult, if not impossible, to use, but the OB course also provides structural reinforcement, requiring participants to leave their gadgets behind. While people are capable of making the conscious choice of doing this in their everyday lives, the likelihood of this actually happening is slim. So slim, in fact, that people will make additional sacrifices in terms of time, money and energy, to seek an environment where this choice is made for them. Even if people have the desire to distance themselves from technology, it is increasingly rare that the decision will be self-imposed; instead, escaping to an experience like an OB course in the wilderness means the decision is made by someone or something else.   While the parents were often looking forward to this opportunity to disconnect and get away, the kids were more likely nervous or worried about what life would be like without their devices, or how they would fill the extended time with their fathers. Ultimately, many of them came to enjoy this time apart from technology, and even spoke 
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about making an effort to simplify and disconnect when they returned to regular life. Like Katie, who learned that “you don’t have to have like your cell phone all the time to have a good time,” Easton also learned that life goes on without a cell phone: “Because I came back and I started to look at the world a lot differently. I started to look at everything the world has to offer whereas before I was looking at what man has to offer, you know, what was going on on the weekends, what my friends were doing on MySpace. So I guess when I came back I was…it kind of simplified my life a little bit, you know, being without a phone and a computer for a week and realizing that life goes on and you still really enjoy yourself and have a good time was cool.” (Easton, Family H)  Karen, one of the instructors, talks about nature being “the unseen participant” in any OB course. She emphasizes the power of being in nature and having that experience together, emphasizing the shared appreciation that results from experiencing beauty.  “I just thought what an amazing opportunity for families in the modern age to be able to be able to participate in something where they get away from all the mundane distractions and be in an environment that’s very simple and beautiful and be able to interact with each other and make memories that they’ll always have.” (Karen, Instructor) Karen is really interested in the neuropsychological and physiological aspects behind these experiences, and recognizes, perhaps at a different level than other instructors, that the power of an experience is derived from many interacting features.  The OB environment is actually the merging of two environments—there is the wilderness itself, and then there is the structure and institution of the course. The merging of these two spaces creates the OB experience, and instructors are often talking about “creating” the right environment, which involves the intentional facilitation and structuring of a course to achieve certain outcomes which are considered to be desirable. 
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Outward Bound as a Rite of Passage The combination of the time away in a wilderness environment and the motivations behind concerted cultivation make the OB family course experience ideal as a rite of passage experience for adolescent children. Ken’s sentiment of ‘seeing his daughter as a girl before the course, and now seeing her as a woman’ encapsulates this idea, where the parents saw their children making a transition from childhood to adulthood. Rites of passage are symbolic, often cultural, markers of this transition that exist in societies and cultures around the globe. As we have moved away from more formal engagement with one another (Putnam, 2001), we have also lost many of these ritual rite of passage ceremonies, activities, and celebrations that used to mark this important time in life.  Paul Shepard writes about the loss of rites of passage in the Western world as it is intertwined with the loss of connection to nature: “Western civilized cultures, by contrast, have largely abandoned the ceremonies of adolescent initiation that affirm the metaphoric, mysterious, and poetic quality of nature, reducing them to aesthetics and amenities. But our human development program requires external models of order—if not a community of plants and animals, then words in a book, the ranks and professions of society, or the machine. If the ritual basis of the order-making metaphor is inadequate, the world can rigidify at the most literal level of juvenile understanding and so become a boring place, which the adult will ignore as repetitive or exploit as mere substance” (Shepard, 1995, p. 30).  While perhaps a poetic way of looking at it, Shepard recognizes the importance of both order and ritual, and connection to the natural world. Not only does he see these things as important to child development, but also to the future of the natural environment.  Some fathers, like Edgar, recognized that this was something that was missing, and sought to purposefully incorporate a rite of passage activity (or activities) into their child(ren)’s life. For Edgar’s sons, this was a four-phase “program,” which started when 
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they made the transition from elementary to middle school. At this point Edgar spent time with them near a lake and they discussed a series of CDs he had found about drugs, alcohol, sex, peer pressure, etc. The second phase took place between middle school and high school, during which each son participated in an OB family course with their father. The last two phases were between high school and college, and before they got married. The idea of having rites of passage for his sons was very salient to Edgar: “…but I do know every ancient culture had a rite of passage for men. I know that the Jewish faith has a bar mitzvah for the young men of faith in their religion. And you know, it gives them a rite of passage, and no other religion that I know of, or certainly not the Christian religion or the American culture, have a rite of passage, which is one of the things I missed when I was growing up…so I wanted to create kind of a rite of passage, so each one of these phases or each one of these times…between certain times in their life, there’s things they need to know, and they need to understand about what the world’s going to unfold for them over the next phase of their life. And then, where they stood with me.” (Edgar, Family H) 
 Others also recognized the value of the OB family experience as a rite of passage, although perhaps only in retrospect. After participating once, both Kevin and Fred chose to create a family tradition by returning with their other children once they had reached a certain age. 
Conclusion  In this chapter I argued that participation in an OB family course is a method of concerted cultivation whereby parents make purposeful decisions and corresponding sacrifices in order to expose their children to a given experience. This particular experience was chosen for a variety of reasons, but primary among those are the opportunity to experience a wilderness setting, to further develop their relationship with their children, and to help their children to grow and develop.  For some fathers the combination of these elements made for an ideal rite of passage experience for adolescent children, which became a family tradition. The combination of these motivations and the characteristics of 
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the experience itself made for something that was very different from a family vacation, even though OB was also seen as a means of escape from ordinary life. It is the unique aspects of the OB course structure that allows for this distinction, and that also creates opportunities for relationship development. The following chapters discuss some of the unique aspects of this structure in greater detail as they relate to the father-child relationship.    
136 
 
Chapter Seven 
ROLES AND THE EQUALIZING EXPERIENCE 
“It is a wise father that knows his own child.” (Shakespeare) From a theoretical perspective, this study is primarily rooted in the sociological study of roles. The following two chapters (seven and eight) discuss OB participation and its impact on familial relationships through the lenses of role theory and identity theory.  
Roles Role theories have been incorporated by two main sociological perspectives: symbolic interactionism and structuralism. Interactionist perspectives of roles are characterized by a dynamic process of creation and modification of roles in varying social situations (Turner, 1962). This is contrasted with a structural approach, which focuses on the ways in which social mechanisms impact the organization and segregation of role-sets (Merton, 1957). Heiss (1981) argues that these two positions are not necessarily opposed to one another, a position also taken by Stryker (1980) in what has been termed a structural symbolic interactionist approach. This study looks at roles from this perspective, and through the lens of identity theory (Stryker & Serpe, 1982). Identity theory views identity primarily in terms of roles and the interactions that individuals have within the structure of society while enacting these roles. Stryker and Serpe (1982) view identities as “reflexively applied cognitions that answer the question ‘who am I?’” The answers to this question are phrased in terms of an individual’s positions in the organized structures of social relationships, and reflect the authors’ notion that just as society is organized, the self must be too. The number of identities a person may have is relatively unlimited as it corresponds with the number of distinct sets of structured 
137 
 
relationships (roles) in which the individual is involved. For example, a person might describe himself as a father, husband, engineer, and triathlete—these are his role identities, or identities, for short. Stryker and Serpe theorize that identities are organized within a salience hierarchy, which is based on the probability that an identity will be invoked or called forth in a given situation. Identity salience rests on commitment to an identity, or “the degree to which a person’s relationship to specified sets of others depends on their being a particular type of person” (p. 207). Commitment leads to salience, which leads to role performance. This theory seeks to explain role-related behavior with specific focus on choice, as limited or constrained by social structures.  
Role Identity Stryker (1980) uses the term “role identity” to refer to an internalized positional description. Thoits (2003) divides role-identities into two major categories: obligatory role-identities (also termed high-commitment identities by Stryker), and voluntary role identities (also termed low-commitment identities). Obligatory role-identities involve “long-term ties to others that are often affectively intense and have relatively demanding mutual rights and responsibilities attached to them,” whereas voluntary role-identities are “discretionary—one can more easily choose to enter and abandon these,” (p. 184).  In the case of this study, the roles of father, daughter, and son can be considered obligatory role-identities. The role of course participant, on the other hand, is voluntary—the participants chose to enter into this role, and could also have chosen to exit this role if the course experience did not meet their expectations. As with other voluntary identities, greater resources enable the exercise of this choice. In this case, the fathers must be able to not only pay for the course and related costs as described in chapter four, but they also must 
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possess the resources that enable them to leave work and other obligations to spend dedicated time with one child.  Following Thoits, who demonstrated that people view their social roles as identities (Thoits 1992), I use the term role-identity in this study to describe the enactment of both obligatory role-identities such as father, daughter, or son, and voluntary role-identities such as course participant. In particular, I focus on the role-identities of father, son, and daughter, and the way these role relationships change as participants move through the course.  I use the term role when I am more generally referring to the behavioral expectations attached to a combination of roles such as father-daughter, or instructor-participants. It is in this latter sense that roles can be observed to shift or change during a family course.  Traditional role theorists such as Robert Merton thought that occupying too many statuses and roles led to role conflict or role overload, which negatively impacted the well-being of the individual as he/she attempted to keep up with the demands of these multiple statuses and roles. More recently, “revisionist” role theorists have contended that this is not necessarily the case, and that occupying multiple roles may actually be beneficial to the individual (Thoits, 2003). Attention to multiple roles is important to this study in a number of ways. On one hand, participation in an OB course may be seen as a response to traditional notions of role overload (conflicting demands associated with the enactment of multiple roles). In the case of the OB course, fathers and children have the opportunity to reduce the number of role-identities that they are enacting, and focus their time and energy on the enactment of a select few role-identities. Increased time spent enacting a particular role-identity, such as father or daughter, may in turn lead to an increased sense of 
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closeness, enhanced commitment to the role (Stryker & Serpe, 1982), as well as other potential benefits to the relationship that are described throughout this study.  In contrast to Thoits (2003), who focuses on generalized consequences of holding multiple identities, in this study I focus on singular role-identities and on identity-specific consequences of OB course participation. In other words, I focus primarily on the enactment of the roles of father, son or daughter, and the ways that the enactment of those roles in a particular setting impacts the individuals’ overall notion of both their role-identities and their expectations for one another. The notion of multiple roles remains important to this study, however, because the study participants come from and return to a social world in which they hold multiple roles. Thus, the participants’ perceptions of the course over the long term are influenced by these other relationships, roles and identities.    A basic tenet of symbolic interaction is that humans both shape and are shaped by their social worlds (Stryker, 1980; Thoits, 2003). This premise can be observed within the social world of the OB family course, where fathers, instructors and children all work to define and are simultaneously defined by the social situation. In this chapter I present the OB family course as a place where a limited number of role-identities are enacted, and extended time is spent in those identities. I begin with a discussion of how fathers and children negotiate this new setting with specific attention to role-related behavior, and the shifting or altering of rights and obligations within an established relationship. Throughout this discussion, I show how the OB course environment can be seen as an equalizing experience, and how this impacts father-child relationships. I give specific attention to the ways that previous experience affects the ability of the OB course to act as an equalizing experience, and to the ways that instructors understand and intentionally work to provide 
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such experiences. Finally, I discuss role conflict as it appears and is negotiated by instructors and participants. In the following chapter (eight) I continue this discussion through the lens of organizational culture and related norms, and ways individuals may choose to exit the course participant role. 
Role Negotiation and Restructuring In the case of OB family courses, individuals arrive within an established status hierarchy, and with pre-defined roles, or behavioral expectations that are attached to their social positions. The introduction of these individuals into a very different social situation may create the necessity or opportunity to renegotiate previously established roles in order to conform to the new setting of the OB family course and wilderness environment. Heiss (1981) defines role negotiation as “a process of gaining acceptance of a role definition one can live with and by” (p. 123). While a symbolic interactionist viewpoint would consider this to be an ongoing process, it should also be taken into account that established relationships such as that between father and daughter are relatively stable in terms of their behavioral expectations. Certain situations, however, might catalyze a negotiation process, creating a more palpable relationship change.  It is within this context that Pearlin’s (1983) concept of “role restructuring” is applicable to this study. Role restructuring has been described as “situations where it is necessary to adapt to shifts in the expectations, obligations, and governing norms among role-related people whose prior relationships were guided by significantly different constraints and imperatives” (Pearlin, 1983, p. 24). Thus far, the literature has focused primarily on later life experiences such as when an adult child becomes a care-taker for an elderly parent. The OB course environment, however, appears to provide a setting where similar role 
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restructuring may occur, at least temporarily. This section provides a discussion of how this phenomenon was observed to occur, how it was negotiated by the participants, and how the participants and instructors themselves discuss it after the fact. The power and authority inherent to a traditional parent-child relationship is unequal. Parents typically have the final say in what children may do, and are also responsible for maintaining the safety and well-being of their child(ren). This is normative role behavior for this type of relationship. In the OB family course setting, an interesting tension emerged as fathers and their children negotiated their previously established roles. Fathers and children were observed to move back and forth between the established governing norms of their relationship and the development of new governing norms. These dyads were not only faced with changing expectations towards one another, but also with adjusting to the absence of the other members of their families. Children who were accustomed to having siblings around became “only-children” for the week, and fathers who were accustomed to relying on their wives for care-taking and discipline were now the primary providers. This led to a sense of mutuality and some trading of the care-taking role. At some points I observed the fathers engaging in traditional parenting, such as checking to make sure their daughters had put on sunscreen, or making sure they packed their raincoats in an accessible location. These interactions seemed natural, accepted and expected by both members of the relationship. At other points I observed the daughters checking in on their fathers, making sure they were doing okay with the level of exertion or cheering them on through a challenging activity. These sorts of “everyday” moments tended to foreshadow the larger instances of role restructuring, which were not always directly observable, but discussed very clearly by both the fathers and the children in this 
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study. Of primary importance to this discussion is the way in which the OB course functions as an equalizing experience between fathers and their children. 
Equalizing Experience  The idea of the OB course functioning as an equalizing experience seemed especially salient to the participants. It arose repeatedly in interviews with both instructors and participants, often without any prompting from me and in response to the question “what is important about these types of courses?” or “what were some of the most important elements of your course in terms of your relationship?” In fact, “equalizing experience” was coded in 42 instances from 16 different sources (15 individuals and my field notes). One of the common threads within this idea was that the OB experience evened the “playing field,” essentially creating a situation where the parents and the children had similar skills and resources, or as Deanna put it: “You are going through the same thing, you have to do the same roles, you have the same, like, responsibilities, and everybody is important to make the trip function.”  The children seemed to really enjoy this new experience with their fathers, and clearly discussed this situation as being out of the ordinary and different from home life: “When you are at home with your parents, you typically consider them like above you, and I think Outward Bound makes it like more of an even playing field. Like you respect each other as like each other’s equal at that point because you are doing like the same thing as each other.”  (Deanna, daughter, Family D)  In many cases, this characteristic of the experience was credited with impacting the parent-child relationship:   “I definitely learned a lot from it [the course], and it pushed my limits, pushed my dad’s limits…we were both exhausted when we got back. And it was really cool to be out in the middle of nowhere, relying on each other for the first time in my entire life. I guess that’s what I could say about our relationship and how it kind of 
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changed—I’ve never really had an experience like that with my dad—it was cool, a lot of fun.” (Easton, son, Family H)  It wasn’t just the children who recognized this shift. The ability of the OB course to equalize knowledge and skill sets, combined with other elements of the course such as the level of physical exertion required to hike above 10,000 feet while carrying a very heavy pack, and the presence of a shared objective were also mentioned by parents as being important to the way they interacted with their children: “Well, I think they [the conversations] were probably more adult, I think they were probably more like peer conversations. Less ‘I am the dad, here’s what we are going to do’ or like ‘straighten out for gosh sakes’ it was a little more…we were more on the same level I think in terms of what we were trying to accomplish. Our knowledge base was more similar because my knowledge was basically, [laughs] I would say it was nothing. I’m not a person who’s never been outdoors, but we’re not backpackers, so…yeah, it kind of put us more on an even playing field I think.“ (Edward, father, Family G)   Pushing each other through the experience was another theme that arose quite frequently. It wasn’t just the parents encouraging their children to do something, but rather it was reciprocal. These equalizing experiences led into a variety of different scenarios for these families. In some cases, the children reported seeing their fathers visibly afraid for the first time, making them seem more “human”. In other cases, children talked about taking care of their fathers for the first time, and parents talked about seeing their children as adults for the first time. These experiences of seeing each other’s strengths and vulnerabilities in a new light led to outcomes such as increased trust. 
Fear  Fear was an influential element in the creation of an equalizing experience, and  impacted the ways that children, especially, viewed their parents. Fear has long been recognized as an influential component of adventure education experiences (Ewert, 1986, 
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1989; Holyfield & Fine, 1997). More recently this has been linked to the search for authenticity in the modern world (Duffy & Overholt, 2013). In an increasingly commodified society, the opportunities to experience authentic situations that invoke fear through the experience of real risk are increasingly rare. For the children in this study, witnessing a fearful reaction in their parents, towards something that the child may or may not have been fearful of as well, was a powerful experience.  I witnessed one such instance on our rappelling and rock climbing day. Kevin was afraid of heights, and even though he had done these things before, he was still visibly nervous. Katie, his daughter was much more relaxed. She not only outperformed him during the rock climbing section, but then talked him through the rappelling experience, which was set up as a joint rappel so father and daughter could participate together. The following is an excerpt from my field notes on this day: 
Kevin was clearly nervous all day, especially around the rappel. Even seated in the safe zone he said he wished he was tied in. Katie was talking to him about it, joking about zombies, etc. She said ‘what’s the worst thing that can happen—we both fall and die… but this year is the end of the world anyway.’ Kevin responded ‘yeah, we can come back as zombies.’ To which Katie said: ‘That’d be cool, we can eat our enemies.’ Katie told him he should pick which rope he wanted (it was set up as a dual rappel) and he responded ‘it doesn’t matter—it’s horrifying either way.’ The he sort of backed off and tried to coach her, saying ‘it’s not that bad actually.’ He also said to Katie, ‘Mom would be freaking out right now.’ (Field Notes, Day 2)  In this situation, Kevin was negotiating the simultaneous roles of being a father and a course participant. As a father, he was trying to stay calm and coach his daughter through the experience, while as a participant he was fearful and uncomfortable, and didn’t really want to do it. Kevin used humor to help him negotiate this situation, a strategy I observed the fathers and daughters use frequently in their engagement with one another. Later that 
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same evening, William (the instructor) decided to end the day with an even bigger rappel after it got dark. William saw value in using these high impact activities to push the participants out of their comfort zones, and knew that this particular group would need even more of these sorts of experiences due to their pre-existing level of comfort with the OB process.   Kevin was not thrilled to hear we were rappelling again: ‘What? WHAT?....what?’ He told me that he thought he had gotten that portion of the course over with already, and was relieved to have done so. Katie worked to pump him up, saying ‘remember when you came down you said it wasn’t that bad?’ He said ‘I don’t remember saying that,’ and laughed. Later, when we had finished our hike to the top and were getting ready to rappel she told him ‘don’t feel like you have to go.’ By the time the first participant rappelled over the edge, a storm had unexpectedly rolled in, increasing both the perceived and real risk of the situation. William had recruited Logan, the course director, to help him with this exercise as he was the only official instructor, and William and Logan decided it would be safest to go ahead with the rappel as quickly as possible rather than to spend additional time hiking the group back down. It was dark and rainy, and the storm was moving in our direction quickly. In the interest of efficiency, participants were sent down as soon as they were ready to go. Katie was one of the first, and Kevin cheered her on when it was her turn. He waited until he was the very last participant remaining, and I thought he might change his mind, but when his turn came he steeled his resolve and vanished over the edge. William and I took the rope set-up down quickly and began the hike back to camp.  This was a situation where risk management overrode the programming aspects, and we didn’t have much time to talk about this experience as a group. During the post-
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interviews, however, I made sure to ask both Kevin and Katie about this particular experience. For Katie, the experience of seeing her dad truly fearful was memorable. In fact, witnessing her father’s reaction seemed more memorable than completing the rappel herself: “It was weird seeing him that one night when it was storming because he was like ‘Oh, I’ll just go last’ and I was like ‘Dad, are you trying to chicken out of this’ because I haven’t really even seen him scared of anything. He’s a doctor, he’s pretty fearless, in my opinion. But, seeing him scared was really really weird, because he sees me scared all the time, but you don’t ever see your parents like sad or scared, and to see them scared just makes you kind of see them not as the big strong parent that can protect you from anything, you realize it’s like they’re just human too.” (Katie, Family A)   The experience of fear exposed parents’ vulnerabilities in a way that the children were not used to seeing in their day-to-day lives. This led to a realization for Katie, as well as some of the other children in this study, that their fathers were “human rather than somebody that’s like bigger and better than you.” These realizations perhaps foreshadow the life course transitions that these relationships will undergo as the children become adults and the parents age. Some of the children began to think about this inevitability during their course, perhaps for the first time. Parents also saw these experiences in relation to life course experience, seeing fear as part of the process of relinquishing control.  “Well, there’s the fear factor—that’s pretty significant, it was pretty significant for me. You could tell, I was pretty conservative—from a risk standpoint—very conservative. So it’s not something that, um, I’m used to experiencing. You know, you’ve got…from a parental standpoint, it helps kind of the letting go process. Where you know, you just say ‘I can’t do it anymore’ you know? It’s just, it’s got to be them. Which is a really hard thing to do. But, you’re absolutely forced into it there, you don’t really have a choice.” (Ken, Family D)  In the above quote Ken was referring both to the course in general, as well as to several specific situations, which he remembered very vividly.  These situations included the peak climb, which I describe in greater detail in the role conflict section of this chapter, as well as 
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the rock climbing day, and a hiking experience that involved walking a narrow section of trail with a long, steep drop to one side. Ken’s daughter remembers this experience vividly as well: “…it was the like the ridge in between the two peaks and um, we had to go on this really skinny trail like around the mountain and there was like no side to it. Um [laughs], I just remember my dad freaking out about that and not really wanting me to do it, but we like supported each other and got across and it wasn’t a big deal. But yeah, I like that memory.” (Deanna, Family D)  Deanna likes this memory because it was something that they overcame together and can look back on now that they are home. Without the level of fear elicited by the situation, she probably would not have remembered it as clearly. Of course, overcoming fear was not something that just the parents did. The children had to negotiate fears as well, and the process of watching them do so was also impactful to the parents: “We were doing rappelling, and he [Elijah] had kind of been dreading this rappelling the whole time because I think he had a bad experience at school where the guy who does the belay didn’t pay attention while he was doing the climbing wall and he came to a jolting stop, you know before hitting the ground. So, he wasn’t going to do that, and he was telling me, ‘You know what Dad, I’m not going to that,’ and he knew these guys, the instructors, were going to pressure him a little bit, but he told me he’s not going to do it. And when it came time we all went down once and he didn’t do it, and he took a lot of heat for it, but he stuck to his guns, and then at some point he decided he was going to do it, and he did it and it worked out great and I think he was pretty proud of himself. And everybody was pretty proud of him because they knew it was a pretty big deal for him. He wasn’t like, ‘Oh, I don’t want to do that,’ he 
really didn’t want to do it. And in the end he saw the value of doing something even if you don’t really want to, and he did it. And that was the thing I remember, you know (Edward, Family G) 
 Again, watching a family member overcome a fear, or do something challenging and somewhat uncomfortable, was a memorable experience both for the person who actually did it, and for the family member who was there to witness it. 
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Care-taking   The equalizing nature of the experience, and situations that resulted in exposing fear and vulnerability in the participants, naturally lent themselves to a sense of mutuality and shared care-taking. This is noteworthy for the children, who had rarely, if ever, found themselves in a situation where they had taken care of their parents before. Similarly, it was noteworthy for some of the fathers, who were not accustomed to being the primary care-taker of their children. Bethany saw this as a way for her to bond with her father: “…because I think during the course you are both bonded by being equally miserable and enjoying it at the same time. And I think my dad felt like he had to be responsible for me on the trip, so I think we are closer because of that. Like, just making sure that we were both okay.” (Bethany, Family E)  In some situations, the setting was so equalizing that the traditional role of parent taking care of child was actually reversed, and children found themselves looking out for their parents, often for the first time in their recollection. For example, Katie described seeing her dad in a more vulnerable position than her several times during the course. In addition to the climbing and rappelling days I described in the above section, the hiking stood out to her as a time where she sometimes took care of him: Katie: Yeah I mean, he wasn’t like the fastest hiker, so I liked to go back there with him at some points and just make sure he was not going to like fall over and pass out, because he was struggling sometimes…  Jill: …had you ever taken that role before of taking care of your dad or seeing him in a more vulnerable position than you?   Katie: No, never. Never.   Jill: So what was that like for you?  Katie: Um, I guess it was weird because it made me feel the same after the rappelling thing but different. He’s obviously getting older, and I knew this wasn’t the last time he was going to be able to do this, but it’s weird to think one time he was like my age and he could have done this easily but he’s getting older and he probably will be 
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able to only do it with my brother and then he won’t be able to do it again, and it’s just weird to think like, I don’t know, he’s not going to be able to do that stuff forever. It’s hard on him right now as it is but he pushed through it because he wants to be able to have that experience with me. It’s just weird. Similarly, Bethany found herself caring for her dad for the first time in her memory: Jill: Did you ever feel like you needed to be responsible for your dad on the trip?  Bethany: Yeah, I think so because my dad, like he wasn’t feeling too well, uh, toward the end I think, his stomach wasn’t too good. So I had to make sure he wasn’t like doing too much, like straining himself too much.   Jill: Had you ever been in a position like that before where you were sort of taking care of your dad?  Bethany: Um, I don’t think so because my dad doesn’t really get sick much, and he’s travelled so much that he’s not around that much, so…plus I think because I am younger everyone assumes that I don’t need any responsibility in that way anyway, because, I don’t know, I think everyone still thinks I’m like five years old [laughs]  In this conversation, Bethany is referring to a common theme in her interview, whereas both the youngest child and the only girl in a fairly traditional family, she was always treated as the baby. Both Bethany and her father report the revision of these expectations as an important outcome of the course. 
 In these instances the children weren’t just on even footing with their parents—they were actually able to do some things better than their parents. Because of the general age of the children, this was often the first time something like this had happened in the relationship, or at least was recognized by both parties as such:  “I guess maybe one of the things that I see, perhaps in retrospect, is just that maybe for the first time she actually realized that she could do something better than me, you know, that she could actually help me, versus, you know, her good-old-dad helping her.” (Ken)  Many of the dads were happy to see these changes occur, but recognized that maybe all parents wouldn’t feel that way. The idea of celebrating their child’s successes, and being 
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able to watch them succeed in a way that surpassed their own abilities was cited as one of the rewarding aspects of fatherhood.  Some of these role reversals were somewhat forced by the instructors, for instance having a child belay a parent on a rock climb, or asking all of the fathers to be mute during a hike and putting the sons in charge of the navigation and decision-making.  But others were simple and meaningful moments within a relationship, such as cooking dinner, offering up a seat, taking some weight from someone else’s pack, or even just hanging back to check in and see how each other are doing. “Yeah, and its sounds kind of simple, but I would say the cooking part. By the time we got to dinner at the end of the day, she still had a lot of energy. I had zero. And so she was really just taking care of things, and really helping me out because I was having a hard time doing even the most basic things … it was also, you know, offering up seats and…she could see I was pretty uncomfortable sometimes, so she was trying to, um, make me more comfortable, I think.” (Ken, Family D)  Similarly, Nicholas recognized a shift in his own behavior and perceptions, and was able to pinpoint exactly when he started to think of Bethany as an adult.  “…the first day when she took…remember when I was struggling up the first real uphill stretches, and she did take some weight off of me and she was doing quite fine. That’s when I sort of starting treating her like an adult. So that’s when it started getting reversed, and from then on she became a peer or better.” (Nicholas, Family E)  
Outcomes of the equalizing experience 
  The equalizing nature of the OB experience facilitated a number of the outcomes that are listed in chapter five. In essence, the various aspects of the experience described above provided space for fathers and children to see each differently, which led the participants to perceive long-term changes in their relationships, such as increased trust.  The opportunity to view a family member differently is rare for the types of family members who were enrolled in these courses. These parents and school-age children 
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spend nearly every day together, with few opportunities to see one another in a new or different context. For children, seeing their parents in a situation where they have less control and fewer skills than usual can be empowering: “I think anytime your kids see you in a position where they know that you don’t know it all, and they know that they know probably about as much of what’s going as you do because they listened to the same little spiel that you did, it’s probably empowering to them. And for the adult I think it’s valuable to see your kid in a position where he’s confident enough to offer up suggestions and, uh, take charge on a couple of decisions, and he doesn’t have that feeling that just because he’s younger, you know, he doesn’t know what he’s talking about on something new to the both of you. But I think it’s good to see your kid do that.” (Edward, Family G)  Edward pointed specifically to some of the physical hardships of the course, the inability to control the pace, or to take care of basic needs such as hunger right away as contributing to this sense of empowerment: “Yeah, they might see the parents in a situation that the parents aren’t really in control of, yeah, it’s probably good for them [the kids]. They realize their parents are just people that, you know, that suffer through some of this stuff just like they do.  And not to say it was all suffering, but you know, there was a certain hardship associated with it.” (Edward, Family G)   Similarly, Kevin recalled seeing his children in a new light as he observed them both excelling at something that he had struggled with: ‘Well, you know, the rock climbing is hard for me. I’m just not good at that stuff and I think of myself as you know, sporty and active, but that’s just one thing I can’t do—I’m just too scared to, to do it, and I…I just can’t. I don’t know why, I just can’t. I watched Liam, my son, who is very uncoordinated, not very athletic—he’s an athlete at heart--but bless his heart, he’s not a very coordinated young man, and he is able to scramble up and do the rock climbing like a spider. Um, and Katie wasn’t as good as Liam, but certainly she held her own [laughs]. She was able to climb up and down the mountain, up and down the rocks more than I can. And you just see your child, I saw Katie in a different light—I saw her do something I can’t do, that I know was stressful for her, and you see her strive and fight and succeed in a physical situation, in an hour or two, it was just interesting and neat. (Kevin, Family A)   Watching their parents struggle and then ultimately succeed was also an important learning opportunity for the children, who are used to being the ones who are coached and 
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pushed, while their parents are portrayed as having the answers. Some of this is due to the fact that roles in which parents might receive coaching are often work-related and thus insulated from observation from their children (Merton, 1957). This is another situation where parents become more “human” to their children. Kevin described one of these instances to me, where he was being coached by William on a climb that was difficult for him, but that Katie had accomplished with relative ease: “We [Katie and I] have talked about what William said to me, and I don’t know if you remember this or not, but we kind of laugh about that still—I got half way up and got stuck, and William kind of folded his arms, and I couldn’t see him, but I could picture him in my mind, he kind of shook his head and said something like ‘you know Kevin, sometimes when you think you have gone as far as you can go, if you push yourself just a little bit more you find that you can go farther than what you think you could.’ He said something like that, I am paraphrasing [laughs]. And it just kind of, you know, made me go further, and so we talk about that and think about that, and so I think Katie looks back and that she’s learned that lesson as well—that sometimes when you are stuck, that you can actually go a little bit further than what you think you can.” (Kevin, Family A)  In this way, participation in an OB family course provides even more opportunities for learning, as children and parents not only learn from their own experiences, but from each other’s as well. I discussed this event a bit more with Kevin, and while he thought that it was an important moment for both of them to look back on and talk about, he wasn’t sure what she was actually thinking during the moment. I mentioned that I would ask her about it and he speculated that she probably didn’t think about it much at all:  “I wouldn’t be surprised if she says, ‘Oh, Dad’s just Dad, I figured he’d do pretty good, but not great, it’s just Dad.’ Yeah…and you know, I think children tend to be more egocentric—I don’t know if she paid attention to me during that part. I think it was more about her and about her doing what she could do.” (Kevin, Family A)  In talking with Katie, however, I learned that she did think about her dad’s experience and that she was paying attention to him, perhaps more than he realized. This is perhaps another aspect of the equalizing experience that encourages children to step out of a 
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traditional egocentric role and pay more attention to their parents as people, who struggle with things just like they do.  Betsy also experienced this phenomenon, as she learned more about her father Thomas, and some of the struggles he had gone through as a young father. Betsy described learning more about her father’s views on his relationship with her and how he thought he and his wife had been as parents to Betsy. I asked her if learning these things had surprised her: “Yeah it did because I had never really thought about when I was young, like my parents were going through a hard time, and I never thought about my parents that way before.” (Betsy, Family C)  Thomas was a young father—he was currently in his early thirties, with a 13-year-old daughter—and described ‘having to grow up quickly’ when Betsy was born. Betsy had never heard these stories before, and never thought about how life may have been for her parents when she was a young child. She described these stories as both sad and surprising, but was also happy her father felt like he could share them with her. I asked her why she thought that he could share them now:  “I guess he thought I was really responsible and…because I was able to do everything that everyone else was able to do, and stay with them, and I guess just because we were out there… and, like,  it was a once in a lifetime experience and we might never have the chance again.” (Betsy, Family C)  Overall, the challenges and bonding opportunities present in the course seemed to facilitate increased communication between fathers and children, as well as an increased sense of trust. In fact, one of the more commonly cited outcomes from these equalizing experiences was increased trust. For the parents, this seemed to arise from the opportunity to observe their children accomplishing difficult tasks, or from the awareness that they were actually being taken care of by their children. For children, it was an opportunity to be trusted and 
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feel like they were in a situation of mutual reliance. “I had to put some trust on my dad’s shoulders and I guess part of the group, and we all relied on each other for something, so it was cool, to be with him in an experience like that where he was also struggling. You know, he was uh, at the end of the day we were both worn out, and had both went through the exact same thing.” (Easton, family H)  Both Deanna and Bethany mentioned increased trust as being one of the things they felt had changed in their relationship with their fathers since their course participation one year prior: “I think he trusted me a lot faster than he would have before outward bound. I think he trusted me even more than he trusted my brother [when he] first started driving. And it’s not because I am such a great driver, because I am really not. I am really careful but I am also very slow,” (Bethany, Family E)  “Like, a few years ago my mom and dad wouldn’t trust me to do anything, and now, like, we’ve been on that course and we’ve grown together as a family, and they have a lot more trust in me, and they let me stay out later and do things like that and they trust that I am hanging out with the right people. And they used to be very overprotective, but I think now that as a family we are more comfortable with each other, that helps us trust each other more.” (Deanna, Family D)  
Impact of Previous Experience Overall, the more the parents struggled, the more opportunities there were for the kids to step up and be seen in an equal role. The reverse of this was also true: the more skills, abilities and knowledge a parent had, the lesser the opportunities for role shifts/equalizing experiences. This was particularly evident in the parents who had participated in an OB course before.  One of the more unexpected findings of this study involved the prevalence of repeat-participation by fathers. While, at least anecdotally, this seems to be a growing trend with OB-type programs in general, it seems especially pronounced with family courses, perhaps because of the structure which lends itself to a ritualistic experience with multiple children. 
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Unfortunately, OB has not collected data which could be used to ascertain the exact percentage of repeat participants. This study was initially predicated on the notion that similar levels of inexperience between parent and child may create an equalized experience or even role reversals within a previously established relationship. While this appears to be true for first-time course participants, the notion is challenged by those parents who have previous OB experience. For these fathers there are still many other important aspects of the OB course that lead to relationship development, but the equalizing elements are diminished. This was one of my initial observations, but some of the fathers themselves corroborated this with their accounts of their own experiences. “Because this one [this course], I knew how to tie the knots, I knew how to…you know, it was no different than you [speaking to me, the researcher] going on another one. You know what I mean? You know what to expect, you know what’s going to happen. Now, don’t get me wrong, that first day of hiking…sucked. Yes, I still remember that [laughs], but that doesn’t negate the fact that I had been through it a couple of times before, you know? So yeah, absolutely I would say that if it’s your first time, with your first kid, you are going to be on more equal footing than I was with Patricia. You know, so when she was suffering, I knew it was a fleeting thing, again, kind of ‘been there, done that.’ … I think back to my first one with Victor and it was all new and it was definitely the first experience where you are on more equal footing, where you are both novices in the wilderness and you are both trying to figure this out. By the time I was with Patricia I knew how to do most of the stuff already, so it was more of a teaching role I guess.” (Fred, Family B)  Fred was the most experienced father, having completed his third course by the time I spoke to him about this. Kevin was on his second, and was more challenged by fear than Fred, allowing for a different type of equalizing experience even though he had already been through it once. Still, Kevin had similar perceptions of being more of a teacher or guide the second time around. “Yeah I think the first time with Liam I can say for sure that it was—we were both in it together in terms of it being brand new, and it was painful and uncomfortable for both of us. Dealing with the weather was horrible—or it was uncomfortable I should say--and the rappelling, we were both just very fearful of. So in that way we kind of 
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had that shared new-time experience. The second time not so much, um, I felt like more of a guide to Katie the second time around because she was looking to me like ‘what’s coming next?’ and I knew some things, but certainly I didn’t know what we were doing from day to day. But I had some experiences before, so I don’t know if it was—I don’t know if I can say the second time around if it was both unknown to us. More unknown to her, but not so much to me.” (Kevin, Family A)  I was able to observe these dynamics taking place, and especially noted that Patricia and Katie would often ask the kinds of questions of their dads that most participants would ask directly of their instructors. In the cases where the dads didn’t know the answer, then they would ask William, but often they did know the answer.   Previous experience or the lack thereof, was one factor in the creation of an equalizing experience, but there were other elements that also contributed to this notion. One of these was the presence of the instructor role, and the ability that instructors have to play with role relationships intentionally. 
Instructors and the Creation of the Equalizing Experience  The instructors in this study identified equalizing experiences as being both inherent to the nature of the course, and as being intentionally created through instructor facilitation. This is one instance where being a “good” instructor means being able to work with the participants and the situation in order to craft a meaningful course. In William’s view, part of this process lay in figuring out how to play with existing role relationships in a way that challenged the status quo. William actually saw situations where the parent could remain the expert as being “dangerous” to the overall course experience: “Most people are not experts in the things we do, so it’s easy for parents and children to have adventures together where nobody’s necessarily the expert. The real danger is the parent has all of the information and it’s just the same role all over again, so I think we structure these courses well enough that way.” (William, Instructor)  
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Thus, an important aspect of the instructors’ role in making a good course is to create activities and experiences that challenge established roles. In cases where parents have previous experience, and may already have some of the information, a well-facilitated course can still create equalizing experiences. “…then other pieces [of a good course] are some intentionality around activities that change roles or challenge or show people in a new light…some of that, being intentional with that stuff. Um, duo...like pushing them together, having solo time together, maybe with some topics to help support that, like scaffolding…some families will need more help than others, but some kinds of activities that will help them talk to each other, maybe in different ways and I think that duo is a core element of the course. Other things are adventure together, and using that language even. I mean talking about having adventure, trying new things, doing things differently…in part to help them get out of their normal day-to-day roles and experience. I think being intentional, trying new things, so I think that’s again getting out of the same roles.” (William, Instructor)  The presence of the instructor role is an important factor in the creation of an equalizing experience. There is a relatively clear set of rights and obligations assigned to the role identities of instructor and participant. When a parent and child participate in a course together they both assume the same role identity of participant, and look to the instructor for direction, guidance and safety. For some of the fathers, entering the participant role was a process of letting go, trusting the instructors to be in control, and becoming “the same as your daughter [or son]”: “And on the second day it starts physically challenging you. And then you see people respond to it, and that, you know, you might have to focus on not being the one weighing the group down, and then you realize you are better off letting go and not trying to stay in control that much. The instructors are there to take care of safety issues and to guide you—they have done this before, they know the trail—and um, so you let go of that responsibility and then you are learning stuff, uh the same as your daughter, and so that’s good.” (Nicholas, Family E)  
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Once these courses leave the trailhead, the instructors’ power tends to increase as the participants usually do not have the skills or knowledge to take care of themselves, or to leave the wilderness without the aid of the instructors. In fact, William describes this first few days of a course as a time when the participants have to learn to do all of their basic self-care tasks all over again. “…there’s some physical realities that have to happen, um, the like baselines, like people need to be fed, they need to be trained on how to cook and camp and clean and all that stuff that happens with good instruction, and it has to be done—it’s such a short course, it has to be done well.” (William, instructor)  Once the instructors have taught the basic necessities of survival and self-care, they can focus on the more challenging aspects of relationship development and facilitation of the experience.   Part of this process is taking into account the existing norms, rights and obligations in the relationships that are brought to a course, and understanding how to alter the relationships in a constructive manner. Most of the participants in this study were father-child pairs from middle-upper class Caucasian families. These relationships had a lot of similarities, and the fathers shared many commonalities in their philosophies of parenting. In most of these cases, the instructors worked to create opportunities where the fathers were in more vulnerable learning roles, and the children were placed in stronger care-taking or teaching roles. However, role restructuring can effectively take place in a variety of situations. For example, David described a different scenario on a course in which he had worked with low-income, Hispanic, mother-son pairs, who had come to OB through an advocacy group for a three-day course. David discussed the differing cultural and gender norms that he observed in these relationships, and described a scenario where the sons were able to see the mothers in a stronger role:  
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“The adolescent boys were, um, kind of disrespectful to their moms and saw them as weak. And um, were pretty flippant about it, and I think, like one of the important outcomes of that was that the mothers were asked to be in strong positions, you know, rock climbing, belaying, stuff like that. And I think their sons got to see them as strong people maybe for one of the first times, in a really tangible way, you know like, I am sure they demonstrated strength, but like in a very tangible, teenage boy way [laughs], like rock climbing.” (David, Instructor)  Many of the relationships discussed in this study were described as being strengthened through the process of highlighting the children’s abilities and creating opportunities for parents and children alike to rethink their views of one another. This mother-son course, however, was successful because the opposite occurred—the sons were able to rethink their perspectives of their mothers and see them in a physically strong and capable way.  To build on the inherently equalizing aspects of the course, instructors also facilitate a number of activities that intentionally shift or play with established roles.  This is done with the intent of providing relationship development opportunities: “I hope that playing with the power dynamic helps them be more as a team, like it’s not just parent leading child through life, it’s like we’re a team here together in life and we both have strengths and we all have strengths that we can share with each other, and I think they can see each other in new lights that way and I think it’s great for children to see their parents be vulnerable too and express, like the fishbowl, you know, express vulnerability and fear and concerns and in a very real way, like what are the trials and tribulations for being a parent? And the same for being a kid, being a child.” (David, Instructor)  On the second day of the course I observed, William used one such activity to fill some time after dinner. At this point the participants had been on their course for a day and a half, and had completed a full day of rock climbing and rappelling, which had put them in situations where they were each responsible for one another’s safety and well-being. The backpacking portion of the course was to begin the next day, and the groups were transitioning into this more intensive aspect of the course. The activity William chose was relatively simple, but also appeared to be relatively powerful. He asked the fathers and 
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daughters to choose one member of the pair to be blindfolded, and the other was in charge of leading him/her through a follow-the-leader sequence in the desert without speaking. The consequences of this activity, while not as dire as with rock climbing, were still real. The area was littered with cacti, sharp desert plants, and large rocks, and William made sure to lead the group through some of the most difficult climbs, squeezes, crawls and obstacles he could find. After one person had been the leader, each pair switched places, giving fathers and daughters an equal opportunity to lead and be led.   It is traditional protocol within OB that activities such as this one end with a debrief, where the participants answer a series of questions, and/or participate in a group discussion about what happened and how it might be applied. What was most interesting to me was how quickly the idea of roles and role shifts were verbalized by the participants, and the way the responses between the fathers and the daughters differed regarding what was most challenging about the activity: During the debrief all three girls said it was harder to lead than to be led, whereas the dads said it was equally hard or harder to be led. Thomas thought this was because he takes care of Betsy every day, but she is not used to taking care of him. He said ‘This role reversal is very interesting.’ The girls said it was hard to lead because you have to be responsible for someone else. The dads said it was hard to be led because you had to let go and allow someone else to be in control. (Field Notes, Day 2)  This moment foreshadowed the course experiences, and set the stage for some of the more challenging and intense moments to come. 
Role Conflict  While the OB course is a rare environment where individuals can focus their time on enacting a select role-identity, there is still the presence of multiple role-identities and thus the potential for conflict to occur when the actions associated with one role-identity 
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contradict those that appear to be called for in another. Merton and Barber (1963) call this situation “role conflict”, which is defined as incompatible elements between various roles in an actor’s role repertoire (Heiss, 1981). In this study, conflict was most likely to occur as an individual attempted to enact the roles of father and course participant simultaneously. The governing norms of being a course participant include listening to the course instructor and trusting him or her to make decisions about safety, risk management, and course activities. The governing norms of being a father, however include making those same decisions for one’s child or children. The children were generally caught in the middle of these types of situations, as their role was to listen and follow directions from both course instructor and from father.  The majority of situations that I observed or that were described to me during interviews fell within the previous description of OB as an equalizing experience, where father and child enacted the participant role together, and took care of each other, rather than the more traditional notion of father taking care of child. There were a few instances, however, where this was not the case. These instances, or negative cases, were often tied to fear or discomfort on the fathers’ behalf and the desire to protect their children. This resulted in the exertion of the power and authority inherent to the role of father.  One example of this happened during the course I instructed in 2011, when the fathers overruled the instructors in making a decision about climbing to a peak. This was the second-to-last full day of the trip, and the group had just climbed to a saddle (a low spot between to peaks) and was about to head down the other side to a camp for the night. It was before noon, the weather was clear, and the path to the summit was a moderate climb on grassy/rocky terrain. I had actually left camp the day before and hiked up to the pass 
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and then up to summit in order to check it out, so I knew that it was within the group’s ability, but that it looked much scarier and steeper than it actually was. Ken and Nicholas were both really struggling physically and as instructors we knew that the climb wouldn’t be a good idea for them, but we proposed the option of the daughters climbing to the summit with one of the instructors and the intern while the other instructor remained with the fathers at the saddle where they could watch. Ken thought this would be a poor choice for his daughter and vocalized his concern. As instructors we thought she would be okay, and we also knew that Bethany wouldn’t go if Deanna didn’t go, so we discussed the issue a little longer. The intern was particularly excited about doing the climb with the girls—she thought it would be a good experience for them—and she probably pushed the issue more than she should have. At some point during this discussion Ken became agitated, and put his foot down, saying ‘he was the father and he got to decide what was best for his daughter.’ We quickly smoothed the situation over and had our “peak celebration” at the saddle before going down the other side. In my interview the following year I asked Ken about this experience. At that point he seemed to regret the decision a little, taking ownership for making the decision that kept everyone from going to the peak, but also emphasizing his concerns for Deanna’s well-being. “I got a little concerned the one day we left the uh, marmot hill there [laughter—this was our nickname for a campsite where marmots were continually after our food] that Deanna was having some difficulties—it was probably intestinal type stuff, and um, she had had some surgery before we left and I got kind of concerned then, you know, because we were pretty far away from anything at that point, but it turned out that was just a small deal. I guess there was a part of me as a father that was always concerned that, you know, I might have chosen something that would endanger my daughter. That was always with me.” (Ken, Family D)  
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Ken was not only concerned about the activity itself, but he was the one who had made the decision to participate in the course in the first place, and therefore felt responsibility for them being there at all. Ken’s daughter, of course, had a different perspective on the incident. A year later, she recalls being angry, but also understanding of why the decision was made: “Oooohhhh….at the time I was really mad [laughs] because in my opinion, like, we had come so far, we were so close to the top, and when you looked at it, it didn’t look that far away. Um, but now, like looking back at it, it probably was a good decision that I stayed, because I was at the point where I was so tired in the trip and I was having neck problems earlier that day. And I know it was a lot farther visually than it looked like because other people were climbing it that day and they got really small really fast. Um, so now looking back at it, it probably was a good idea because I would have been exhausted coming down, um, later that day. But there’s always a little part that’s like I want to get to the top.” (Deanna, Family D)  As both an instructor during this course, and a researcher later, I was careful to document my own feelings and perceptions as we recounted this incident. Below is an excerpt from a personal note I wrote regarding Deanna’s response: “I decided not to pursue this further. I thought her father’s decision was a poor choice, and was ultimately aligned with his role as father and protector, but not necessarily as the expert in the situation. Deanna would have likely been fine and reached the top without incident. However, the way she has reconciled this situation probably speaks even more to the power of the course in getting her to mend connections with her dad and see the wisdom in his decisions.” (Personal Note, 9/1/2012) It is possible that these moments of parents overriding the decisions made by instructors are primarily driven by fear, causing the parents to shut down and become less open to new experiences and to the altering of the roles to which they have grown accustomed. This phenomenon may be accounted for by traditional notions of adventure education, which identify a “comfort zone,” “growth zone” and “panic zone” (Luckner & Nadler, 1997). This is a basic and well-known model that encapsulates the idea that people 
164 
 
have to push themselves and be a little uncomfortable in order to achieve growth and change, but if they are pushed too much then they shut down to protect themselves, and perhaps also their children.  The reverse of this situation also occurred, where parents were attempting to take on a teaching role with their children, but doing so incorrectly or even unsafely. While older OB instructors are more often assigned to family courses, the instructors are still likely to be younger than the parents on these courses, and almost certainly have fewer material resources than the parents, given the demographics associated with these courses. Thus, traditional hierarchies of age and expertise are also inverted in the wilderness setting. Similarly, many of these instructors are not parents themselves (although in this study about half of the instructors interviewed were parents). Because of this, the instructors sometimes walk a fine line between being the expert and managing for safety, and allowing the parents to maintain their customary roles with their children. “From an instructional point of view, and a risk management point of view, I think it’s important to brief the group that we are ultimately the risk managers. Like, it can be weird for parents, like parents will say they know what’s best for their kids, you know? And in 90% of life, they do, and in the mountains on their Outward Bound course they might not, and so I think it’s important to kind of establish that—that there might be times that we might ask them to do something differently or something, and that can be a challenge because… dads like want to show their sons how to do everything, and sometimes they show them some pretty jangus [sic] ways to do stuff [laughs] so it can be kind of hard to you know, like ‘uhhh, I don’t want to obliterate his ego, but…’ so it’s nice to kind of get permission to do that.” (David, Instructor)   I observed this dynamic with Thomas during the 2012 course, where it was clearly important to Thomas that he could show Betsy how to do things, and he didn’t always have the correct terminology or technique. William often let these instances slide unless it was a 
165 
 
direct safety concern, but he would also return to the correct information/techniques at a later time and present it to the group as a whole for clarity. 
Conclusions In this chapter I have examined the Outward Bound family course experience through the lens of role theory and identity theory. The combination of the wilderness environment, the presence of the instructor role, the challenge and intensity of the experience, and the opportunity to see one’s parent or child in new or different roles combine to create an equalizing experience. The equalizing experience is one where the traditional status hierarchy in an existing relationship is altered in such a way that the interactants’ roles are equalized due to the possession of similar skill sets and knowledge, and the relationship becomes characterized by a sense of mutuality in terms of rights and obligations to one another. There are specific aspects of the OB course that lend themselves to the creation of an equalizing experience, such as fear and care-taking, and there are certain outcomes of the OB course that arise from the equalizing nature of the experience, such as trust and seeing one another in new ways. However, I have demonstrated that previous experience can impede the creation of an equalizing experience, but does not necessarily negate it, as other aspects of the course such as overcoming fear are not as easily learned or mastered.  In some respects the equalizing experience is inherent to the nature of setting. For example, the act of being in a remote wilderness setting with a family member naturally encourages mutual reliance and care-taking. Similarly, being insulated from the necessity of enacting other role identities, and being apart from other family members creates a different social world that can be renegotiated and defined. In other respects, however, the 
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equalizing experience is intentionally crafted by the instructors, who see value in “playing” with existing relationship structures and subverting traditional norms. The instructors themselves also engage in the negotiation of roles, especially when it comes to making decisions about what is “best” for the children on the course. These instances can sometimes lead to role conflict for the fathers who must find a balance between enacting the role identity of father and that of course participant. In the case of the relationships discussed here, exposing parents’ vulnerabilities and highlighting children’s strengths was seen as impactful to the relationships. Depending on the relationship in question, however, this might not always be a good thing. One can certainly imagine situations where children see their parents vulnerable or fearful in daily life, in a way that is not beneficial to the relationship. David’s discussion of the mother-son course that he worked was a good example of how altering role relationships can be beneficial in a variety of ways, but one needs to begin with an understanding of the relationship in question in order to make wise choices about the course structure.  For the upper-middle class participants in this study, finding ways to highlight the sons’ or daughters’ abilities, combined with opportunities for the fathers to be vulnerable and relinquish some control, appears to be both useful and beneficial to the individuals and families involved. While this experience appears to primarily affect the ways that the individuals viewed one another, it also impacted the ways in which they viewed themselves. For example, the fathers started to see themselves as more of a peer to their children, which allowed them to relinquish some control, and the children began to see themselves as more capable and adult-like. For example, Nicholas indicated that he had 
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started to reconsider the ways he was interacting with Bethany. Furthermore, he changed the way he treats her now based on these observations: “But, for a parent, you definitely tend to underestimate your own kids, so it was good for me to know that she is more capable than I think she is, which means that I, you know, can step back….I don’t treat her like a baby anymore. I ask her what we should do as opposed to tell her what we should do.” (Nicholas, Family E)  Role identities are also interesting in examining how the participants view themselves in comparison to the expectations placed on them by the organization and their fellow participants. In the next chapter I look at the organizational culture of OB family courses, including the socialization process for both instructors and family members. I then look at what happens when this process is rejected by an individual or family, and how an individual may ultimately choose to exit the role identity of course participant.  
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Chapter Eight 
ORGANIZATIONAL CULTURE AND ROLES  Heiss (1981) proposes that people enter into social situations with previously learned role repertoires, that they have the ability to choose which roles to enact in a given situation, and that the choice of role affects their behaviors. This involves a process of noting physical and social cues and then assigning meaning on the basis of previous experience. When a parent and child begin an OB family course they may go through this process together, both learning to interact with other members of this new social situation, and re-learning or re-negotiating how to interact with one another in this new situation. Individuals’ behaviors are shaped by both their own internalized standards of what it means to fulfill a given role, and by cultural meanings and social reinforcement of those meanings (Thoits, 2003). If a discrepancy occurs, the person can either alter the situation or seek a new situation. In the case of this study, this occurred in one of two ways: the fathers could “pull rank,” exerting their relative power over what was happening on the course or over what their child would be allowed to do; or, the individuals could seek to leave the course—an action that often affects everyone involved. In this chapter, I begin with a discussion of the OB culture as the social world of interest, including the way expectations and norms are created and maintained. I then describe instances where the enactment of a specific role identity was not congruent with individuals’ expectations, resulting in either changing or exiting the social setting. 
Outward Bound Culture and Role Socialization The OB course experience can be understood as a social world, which has been defined as “a term which is frequently applied to ‘universes of discourse’ through which common symbols, organizations, and activities emerge. They involve cultural areas which 
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need not be physically bounded” (Marshall, 1998b). Marshall provides a number of examples of social worlds, including surfing, nursing and politics, and notes its connections to symbolic interactionism. The social world perspective has been adopted as a useful framework for better understanding social factors such as norms, motives and benefits to participation in various forms of outdoor recreation and adventure education experiences (Schuett, 1995; Whiting, Pawelko, Green, & Larson, 2011). The very idea of social worlds is rooted in the interaction between participants and the ways in which culture and experiences are created, negotiated, and understood. Therefore, social worlds and interactionist perspectives of roles go hand in hand in creating an in-depth understanding of the OB family course, including the ways that instructors and participants worked to establish meaning and to create norms.  The culture of the OB family course was such that both instructors and repeat participants had developed an ideal of what the “right” reasons were to enroll in an OB family course, and what the “wrong” reasons were. The actions of the instructors and of repeat participants who had bought into this ideal worked to reinforce this notion in others, and to sanction those whose behaviors did not align with this ideal. The “right” reasons were about the relationship itself and the bonding time inherent to the course. The adventure, the wilderness, and the activities themselves were understood as important components in creating this outcome, but these components were often not acknowledged as being the outright goal by those who bought in to this group norm. I observed the instructors and the repeat participants working to socialize others into this belief system, but this wasn’t always a successful process given the short nature of the course and the fact that individuals paid a fairly large sum of money to be there. This 
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led to moments of conflict and challenging experiences for those who had not bought into this ideal.  Thomas had joined for the “wrong” reasons. I heard this from William, and from the other fathers on his course, and I even found myself thinking that on occasion, a notion that developed from my own insider status within the group. Thomas was searching for a personal adventure and for the survival experiences he had seen glorified in popular media. He told me in his initial interview that he was ‘looking forward to making stick traps to catch fish, or maybe making a small game trap.’  This was one of those moments where I was caught between being an instructor and a researcher. The instructor in me knew that neither of those things would happen on his course, but the researcher in me didn’t want to act like an instructor, especially while we were just getting to know each other. I ended up just listening to what he had to say and then steering the conversation back to his relationship with Betsy. Bringing his daughter was secondary to his own decision to participate, and while he seemed genuinely excited about her being there, he was not necessarily looking for (or perhaps even expecting) relationship development. After the course was over he conceded that he probably should have looked at the description a little more closely, but said he still had a good time.  At times the other fathers would sanction Thomas and reinforce what they felt were the right reasons for the trip. This was often in response to Thomas’ overzealousness about physical activity and near-constant references to triathlons, and their various components. For example, after a lunch stop mid-course William had organized the group so that the next section of the hike would be a “mini-duo” where there father-daughter pairs would hike together, with each pair spaced approximately five minutes apart. This gave the 
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sensation of being completely away from the group, but in reality kept the group quite close together. William took off ahead of the group, and I volunteered to be the sweep and to time the pairs’ departures. Fred and Patricia went first, and while we were waiting for the next pair to go Thomas kept talking about how he and Betsy were going to “overtake” the next group. This, of course, completely missed the point of the activity, which was to have time for conversation and togetherness, and Kevin let him know this, saying, ‘This isn’t a work-out, this is enjoyment with your daughter.’ Thomas ignored this comment and kept on with this thread of conversation. Before departing with Katie, Kevin reiterated to Thomas that ‘he (Kevin) wasn’t racing.’  This tension came to a head the next day as the group summited a 13,000 foot peak that rose up above that night’s camp. In keeping with standard protocol, we woke up early and were hiking by 5am in order to be off the summit before noon and safely down the mountain before the most probable threat of afternoon thunderstorms. The terrain itself was not very steep or technically demanding. It was mostly a grassy and rocky walk, with a few areas of scree (a field of rocks smaller than a golf ball) and talus (a field of larger rocks). The group did not need any specialized safety equipment or specialized travel techniques beyond the rest step (a mountaineering term that refers to synchronizing one’s steps with one’s breath and rhythmic pauses to straighten one’s leg and rest the muscles). William and I had looked at the route from camp the day before and he had pointed out a 4-wheel-drive or mining road and a trail that appeared to go partway up the mountain. William wanted to challenge the group, however, so he opted not to follow the trail by taking a steeper but more direct route instead. He also set a very brisk pace that morning—more of an instructor pace than a student pace. All six members of this group were athletic 
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and in great shape—an increasing rarity on OB courses (based on my own observations and corroborated by both the instructors and the participants themselves)—and he wanted them to be “pushed,” to be out of their comfort zone a little. Thomas, especially, was physically pushed that day, which is what he talked about wanting, but he didn’t act like he was too thrilled about it.  The group reached the summit around 10am, and spent about 20 minutes up there taking pictures and enjoying the view. As was tradition on many OB courses, William passed out candy (Skittles) and did a summit reading from the OB quote book. From the summit we could see our entire journey thus far—the desert where we were dropped off and started our hike, the ravine we had hiked up for an entire day, crossing into a sub-alpine zone, the flat(ish) area where we had finally made camp the first night only to be hammered by huge thunderstorms all night, the lake where everybody eagerly took a swim at lunch the next day, and our current campsite. We could also see where we were headed from there, down the other side of what was a long skinny mountain range, surrounded on both sides by dry ranch country. The view was astounding, but the group was being buffeted by strong winds and the girls were acting like they were pretty cold, so William soon made the decision to head back down, taking a different route down to a saddle (a low point between two peaks), which met up with the trail we had seen from our camp. William once again took off at a fast pace, with Kevin, Katie, Fred and Patricia right behind him. Thomas was taking his time coming down, and I stopped to take a few pictures of him and Betsy from down below. Betsy was wearing a red jacket, which stood out against the landscape and made for a pretty interesting picture. William was more lenient with the fathers than he would have been with a group of youth, allowing them to linger 
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and trusting them more to catch up with the group. When Thomas finally did catch up, however, he wasn’t very happy. He first asked for a ‘stop and smell the roses pace’ from William. William slowed down a bit, but not a lot, and there ended up being a gap between William and the daughters, who were up front, and me and the fathers who were further behind.  After about 15-20 minutes of this I overheard Thomas say to the other dads somewhat angrily, ‘Tell William I want to have a word with him when we get down.’ Then he suddenly took off running on the talus above me, which is quite dangerous given the unstable nature of the large rocks we were walking on, yelling, “WILLIAM, WILLIAM.” A few minutes later we all made it to the saddle and Thomas asked for a word with William. He looked really angry, his pupils narrowed, his muscles tense. They stepped away from the group—out of earshot but within sight. I don’t know what was said but William later told me that Thomas ‘signed up for the wrong reason and should have just hired a guide.’ William also speculated that he was nervous and/or not excited about duo (which was coming up next), and thought this might have also influenced his behavior.  In general, it seemed that people’s expectations and the reasons they signed up for these courses contributed to the overall “success” of their experience.  In Thomas’ case, he eventually bought into the relationship-building aspects of the experience, even telling me later that he could imagine bringing his son when he got older because “their relationship would probably need it more.” Other dads, however, got more than they bargained for and did not end up completing the course. Initially I was surprised to find out that the “problems” seemed to occur more with the fathers than with their children. As I learned more about these instances however, I realized that it was at least partly because the dads 
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were the ones who signed up and paid for the course, and therefore had greater investment in its outcome.  
Exiting the Participant Role Identity Because the course participant role is a voluntary role identity (Thoits, 2003), in some cases, participants may elect to exit this role early. In all cases that I am aware of, this decision was initiated by a father, rather than by a child. This was especially likely to occur if what was presented to them in terms of being a course participant and being a member of the OB social world was not congruent with their own expectations/visions of themselves as fathers. Often, these instances of “unsuccessful” experiences were told to me by instructors, as I was unable to reach these fathers for interviews. In one case, I stumbled upon a family who I think must have fit into this category, and was told by a woman who picked up the telephone, “Oh, he didn’t have a very good experience; I don’t think he’ll want to talk to you.” Ultimately, I don’t know what this person’s experience was, but I can imagine that it was similar to the stories told to me by the instructors (and perhaps he even was one of the people featured in these stories). The story that was recounted to me the most was of “the father who ran away.”   I heard this story from four different perspectives: David--the instructor himself; William--the Course Director at the time; Karen-- one of the administrators at the time; and Edgar—another participant on the course. David was able to give me a lot of details, and it was clear that this was an experience that had stuck with him. He told me that the father had been on an Intercept course as a teenager, which is an OB course for at-risk youth. These types of courses tend to be much stricter and more demanding of the participants, and have very different goals and procedures than a family course, which is conducted in a 
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way that gives a lot more freedom and flexibility to the participants. This father was described as having “reverted” to the Intercept mentality, and ran away when he found that he couldn’t deal with the expectations of the course. In particular, David felt that his relationship with his son was not stable enough for the OB course to be beneficial to them: “He personally, and he and his son in a relationship—mostly because of the dad—were not in a place to like, be challenged together…like, dad got uncomfortable with what was happening and he couldn’t deal enough to be like a father as well. So they, just they weren’t really ready. I think they each could have been….like he could have been on an adult renewal course, perhaps, and the son could have been, he would have been a great student. I kind of wanted to adopt him, he was awesome. Um, but they weren’t, their relationship wasn’t in a healthy enough place to be there together, and what they needed was probably more like a counseling or therapy kind of thing than what we could do. So, I think that would probably be the greatest risk of not succeeding, would be bringing a relationship there that wasn’t quite healthy enough to start—because they need a foundation of like, I think baseline trust and health to be able to explore it. Like, I don’t think those two could have explored it together.” (David, Instructor)  This is an example of an instance where a father was unable to negotiate to the demands of two different roles, leading to role conflict. This is also an interesting caveat to the role reversals mentioned in chapter seven, because it implies that relationships need to have a certain amount of stability before an equalizing experience can be beneficial. Without that stability, it can instead turn into a negative experience: “So while…it was one their duo…the son came to us crying, said his dad was like freaking out and being really weird and he didn’t feel like he wanted to be around him, so we let the son be with us, and I went over and talked to him, and like, he was having a hard time with the tent, and he was feeling really insecure, you know, like he wasn’t asking for help with what he needed help with, but he wanted to be able to teach his son, and couldn’t. So, kind of a negative spiral, but the son stayed with us that night, with the agreement that they would hike out late morning/afternoon, and um, I went to set up the rock site in the morning, and came back, and Erin, my co-instructor, was like, ‘Well, he just left, he left his son’ and I was like, ‘Oh, weird, where did he go?’ and she was like, ‘That way.’ [laughter at the absurdity of the situation]. So, Erin and our field intern Nicole went, and they managed the rock site… I stayed back at camp to make satellite phone calls and figure out our run-away, and while I was talking to Samuel [administrator] on the phone I saw him like kind of lurking around in the trees, and then I was like, ‘Hold on, Samuel’ and I 
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walked over and I was like, ‘Hey, um, I see you there, and we should talk because this could be really quite simple today, but right now it’s becoming more and more complicated,’ and he kind of walked past me and walked into camp and was like ‘Well, I need some snacks and then I’m out of here,’ and he was fired up and he was big guy, and I was like a little afraid because he was looking for a conflict.” (David, Instructor)  David was both significantly younger than this father and physically smaller, and the fact that this father had chosen to exercise some of the power inherent to his role was somewhat threatening to David. OB instructors are well-trained in dealing with these types of situations with youth, but it is enough out-of-the-ordinary with adults that everyone involved in the situation struggled in figuring out how best to solve it. In addition there were logistical complications, and the instructors and administrators wanted to figure out how to manage the situation while impacting the other participants as little as possible. In order to give the other participants the opportunity to rock climb, David needed this father to be patient for a few more hours before they could begin the 12-mile hike to get him and his son to a trailhead. Ultimately, they appear to have been successful in this goal, as Edgar indicated that his experience was not really disrupted, but that he did ‘feel sorry’ for the son.  In chapter seven I discussed the impact of previous experience. However, the previous experience of this particular father was very different from the previous experience of the other fathers. David discussed how this father used his experience to inform his behavior: “So, um, we were in camp and I was making tea, and he just was spouting off…like “I know what you are doing, you’re just trying to get me to stay here and your just gonna delay and make me stay another night…” and like, he was in the mindset of Intercept, like we were gonna make him be there.” (David, Instructor)  In the other cases, previous experience helped the fathers know what to expect and may 
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have reduced the opportunity for equalizing experiences. In this case, however, it likely exacerbated an already difficult situation. Similar to the other fathers on these courses, this individual experienced a loss of control, but for him this was a very negative experience rather than a positive relationship-enhancing experience. It wasn’t until this father had regained a sense of control that the situation began to resolve: “Eventually, um I went to the rock site, and Erin and Nicole came down, and they hiked the two [father and son] out. And they said once they started hiking out it was resolved—like, he was kind of in control again and like they were joyful and they had fun on the hike out.” (David, Instructor)   David took the appropriate safety precautions with this situation, choosing to have two instructors accompany the father and his son out, because he was uncertain about the situation. He also contacted the sons’ mom (and the father’s ex-wife) to make sure that the son would be safe. I asked if anyone had heard from this pair since their course, and David said that he thinks William “may have gotten an amicable email from them later, like, ‘Hey, thanks for everything you did, sorry it didn’t work out.’”    It is unlikely that situations like these provide much opportunity for learning, due to their overall intensity. David expressed hope that some of the communication he had with the son may have been helpful in aiding the son’s understanding of the situation, but overall he thinks that this type of situation is beyond the scope of the OB course and the instructors’ associated expertise. “I actually don’t think…it was a little too traumatic for them to have learned from it. Unless, they like reflected on it later, and I think it would have taken probably some sort of counselor to say, “Okay, what happened….where did that come from?” (David, Instructor)   This story highlights a number of important characteristics and aspects of the OB family course. First, these courses are designed with relationship development in mind, but 
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they are not intended to be therapeutic or to help severely troubled relationships. The course can be a useful tool in strengthening a relationship, as I will later discuss with Ken and Deanna, but the relationship has to have a certain amount of stability before the individuals are exposed to highly challenging situations.  Secondly, an important aspect of the family course is the letting go of control—either to the unpredictability of the natural environment, or to one’s partner or the instructors. In Deanna and Ken’s case, as well as Nicholas and Bethany’s case, the fathers’ ability to relinquish control was perceived as being a precursor to the role shifts and relationship development that occurred for those families. These families’ experiences are discussed in more detail in the following chapter on transitions and turning points.  William told me another story of a father who wasn’t there for the “right” reasons, or who didn’t have realistic expectations regarding the course experience. This father was depicted as having selected the course because he wanted an experience primarily for his son, and found the experience to be too demanding for himself. Eventually, this father also elected to leave (and his son went with him), although he did not run away: “I have also seen another course where it was parent and child and it was really way more intense than the dad had signed up for…He was an older father, he was, I want to say, in his 50’s or late 50’s, so he was older to parenting and his son was I think 13. I don’t think he had a lot of skills with his kid, just the whole intensity—it was physically challenging…but it was emotionally really really challenging for him, so I think that’s where he decided that he didn’t want to do the physical part. But that wasn’t really it, it was really the emotional part that was just too much. We were asking too much from him, he didn’t have enough skills to do it, it wasn’t really what he wanted. I think he had a different vision of himself as a parent than we were offering to him. He was happy with the role, he was happy with sending his kid off to camp and being kind of involved but not particularly involved. So, in the end he elected to leave course.” (William, Instructor)  Here, William makes a distinction between the physical and the emotional challenges of the course. He indicates that the father elected to leave because he was struggling with the 
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physical aspects, but that the real challenge seemed to be the emotional demands of the course. William offers the explanation that the role-identity of this father was challenged by the social world of the OB family course in a way that was incongruent with his view of himself. By electing to exit the role of course participant, he was also able to re-establish his existing notion of his role-identity as father.  Experiences like this one do not always have negative outcomes. David described another ‘difficult’ experience with a father in which he felt like he was able to help the father see how his behaviors were impacting his sons: “I think another important experience for me on that course was there was this one dad who was a pretty high-strung type-A dude and he was always bossing his two sons around, and this one son had kind of a…he was hyperventilating, I don’t know if it was a panic attack, but he had asthma and the altitude and everything…and he was hyperventilating. And um, his dad was freaking out, you know, he was scared because his kid couldn’t breathe, of course, but his dad was just making it worse because of his anxiety and anxiousness, and I uh, I had to like separate them [laughs a little]. I had to take his dad away, and just work with the kid, and get him to calm down and breathe and stuff, and that was a learning for that dad, I kind of talked to him a little later, that his intensity and anxiety was actually making it worse for his son.” (David, Instructor)  Unfortunately, I was unable to follow up with this particular father as I did not have his name or contact information, but this story demonstrates how an experienced and insightful instructor can manage a situation and then help to reinforce the learning later through conversation. 
Conclusion 
  This chapter looked at the social world of the OB family course as a context that is mutually created and reinforced by its members—both instructors and participants. This creates a culture of right and wrong reasons to participate in a course, and staff and participants reinforce and sanction behaviors accordingly. Because the role of OB course 
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participant is a voluntary role-identity, there may be times when individuals elect to exit this identity, such as when the individuals’ expectations and visions of themselves are incongruent with the reality of the course.   This chapter explored this phenomenon through the investigation of several examples of “negative cases” where a culmination of factors resulted in conflict or premature departure from the course. In these cases, previously identified aspects of the course such as role reversals, challenge, relinquishing control, and previous experience functioned in different ways. These instances indicate that a certain level of relationship stability is necessary for the course to be effective, and to result in learning and/or relationship development. When this was not the case, the fathers referenced in this chapter exerted the power and authority inherent to their role to either change the situation or to leave the course (taking their children with them).    
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Chapter Nine 
OUTWARD BOUND AND THE LIFE COURSE  This chapter uses a life course perspective as a framework for understanding the impact of OB family course participation on fathers and their children. This can be understood in two basic ways. First, one can look at the ways in which the OB course aids individuals in navigating already existing life course transitions and trajectories such as the period of emerging adulthood, which may include the child beginning college or moving away from home, or the period of middle-age, which was applicable to the majority of fathers in this study. With the exception of the contract course and Family C (Thomas and Betsy), all of the familial dyads in this study were comprised of a middle-aged father, and an adolescent child. Individuation theory suggests that parent-child relationships must be renegotiated during this stage in order to reflect the increasing role symmetry and adult-like status of children (Grotevant & Cooper, 1985).  Additionally, Aquilino (1997) suggests that major life transitions such as home-leaving or marriage create opportunities to change existing relationship patterns.  Secondly, one can look at the ways in which the OB course itself functions as a turning point in a relationship, or in the way an individual views him/herself. A turning point is understood as “specific events or milestones that substantially alter the direction and/or slope of a trajectory” (George, 2009, p. 169). In this sense, relationship change or individual change or growth was attributed to the OB family course experience itself. In some cases these changes were unexpected, and in other cases the families came seeking them, but in either case, the OB family course experience was seen as a unique collection of 
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attributes that could not be found elsewhere, and was therefore both impactful and memorable. Adopting a life course perspective acknowledges that relationship development and negotiation is embedded within trajectories and transitions such as the movement from adolescence to emerging adulthood.  These transitions and trajectories impacted both the motivations for participation, and the process by which the course was experienced and understood. This chapter looks at the OB course and the relationships implicated in course participation through this lens, beginning with a discussion of the transitions and trajectories in father-adolescent relationships, and the ways in which these transitions were negotiated. This chapter then looks closely at the OB family course as a turning point in terms of the way relationship changes were perceived and understood to persist over time.  
Transitions and Trajectories in Father-Adolescent Relationships Father-child relationships have received less research attention than mother-child relationships, and research that focuses specifically on the father-child relationship during the period of adolescence is even less represented. An important question within this area of research is whether the father-child relationship undergoes significant changes as the child navigates adolescence. Hosley and Montemayor (1997) present three basic ways in which this question has been addressed. In the first way, the attitudes and goals of the fathers are considered to be relatively stable throughout the child’s life, thus presenting a sense of continuity. This is contrasted with the second viewpoint, which depicts the father-child relationship as continuously yet gradually changing. The third viewpoint encapsulates a dramatic change in the parent-adolescent relationship as compared to previous 
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interactions. Each of these three viewpoints focuses primarily on the changes the child undergoes throughout his or her development, but Hosley and Montemayor (1997) suggest that attention to the father’s development over the lifespan is also of importance. Fathers of adolescent children are often middle-aged, and thus going through changes related to middle adulthood, possibly including a mid-life crisis, changes in hormones, increased awareness of aging, and changes in relationships with others. Hosley and Montemayor (1997) indicate that these changes may lead fathers to reevaluate their parenting methods and seek to strengthen and nurture their relationships with their children. Adolescent children, on the other hand, are going through a time where they seek to increase autonomy and independence, potentially leaving them at odds with the goals of their fathers. The OB family course is a unique environment that may serve to promote the interests of both fathers and children. The children receive the opportunity to assert their independence and demonstrate their ability to make decisions, solve problems, take care of themselves, and take care of others. The fathers, on the other hand, have the opportunity to spend extended time with their child where they can witness this development in their son or daughter in a constructive setting, potentially altering the way they see and/or interact with their son or daughter.   Research also depicts changing conceptualizations of fatherhood over the last few decades. In the introductory chapter to the third edition of “The Role of the Father in Child Development”, Lamb (1997) writes about how scholarship on fatherhood has changed since the first publication of the book in 1976. He describes a shift from an almost defensive stance against the prevailing notions of fatherhood, which cast doubt over the significance of fathers in their children’s lives, towards “widespread acceptance” of the 
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salience of fathers in child development, with increasing attention given to roles, patterns of influence, and social constructions of fatherhood. What exists in the literature regarding fatherhood is reflected in the generational differences of fathering in real life.  For Edgar, the rationale for OB course participation was rooted largely in a desire to be a different type of father for his sons than his father was for him: “Like I said, my dad was stoic. A lot of my friends’ fathers were the same way. They didn’t tell you they were proud of you, they didn’t tell you when you were a man [seems emotional when talking about this], and there was no rite of passage, there was no communication of ‘okay, you’re a man now’ other than maybe if the situation was ‘okay, schools over, now you are on your own’. You know, you put two and two together and you go take care of yourself, but there was not any, you know, for me and a lot of my friends, there was not any formal recognition of that. And so a lot of my friends, in their thirties, went through a stage where they had to reconcile, you know, where they stood with their father. And I [pause] I did that with my dad…I wrote him a letter…I had been through some counseling and kind of learned that this was causing me some problems in my life and making me act out in certain ways….and that I had 64 colors in my crayon box and he had two: black and white. And so when I told him that, when I wrote him a letter and we opened a conversation about how he had affected me, he, you know, he was very open to conversation and he said that ‘my father and mother both were only black and white…they didn’t, my dad didn’t talk to me until I was 21 and I didn’t have any guidance whatsoever and anybody ever tell me anything, and that’s the way it was. And I had a good education and we had good vacations and mom was a stay at home mom and we had food on the table, and I thought I was a doing a great job because I was financially successful in providing…and it never dawned on me that my son could need affection, or emotional support or an ‘I love you’ and even a hug for that matter.’ [pause] And he, again, as we kind of went through this conversation that started with the letter, um, it completely changed our relationship for the better, and now he does a lot of those things.” (Edgar, Family H)  The process of reconciling with his own father, and thinking about the impact that it made on his relationship led Edgar to create a series of rite-of-passage experiences for his sons, where he could open lines of communication, and strengthen his relationship with each of them. A big part of this process was raising his kids “to always know where they stood.” Of primary importance to Edgar was a focus on what might be termed “healthy masculinity,” which included having integrity, respect, treating people they way you want to be treated, 
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making mature decisions and not being influenced by peer pressure. OB as a rite of passage was discussed in greater detail in chapter six.  The primary transition faced by the majority of families enrolled in an OB family course was the transition to adulthood. The children themselves were engaged in various stages of entering high school, preparing for college, and leaving home. The decision to participate in an OB course was, in some cases, in response to these upcoming transitions. For some fathers it functioned as a ritual or rite-of-passage experience, while for others, it was simply designed as an interaction to spend more time with one’s child before he/she left the “nest.” In all of these cases a theme that emerged surrounding parenting, and fathering in particular, was the way a father’s relationship with the child changes as the child grows older. Both Edgar and William used the word coaching to characterize their ideal father-adolescent relationship. In the following excerpt, Edgar talks about this transition in his approach to fathering as his sons grew older: “I guess I have been a very active, very involved, you know, parent for them, from day one. And, from when they were really young….I kind of went from a caregiver to a coach to a counselor over the span of their lives and…not just a coach in the athletic sense of the word, but a coach in life, and so this was just more one-on-one coaching. It was almost like boot camp coaching. You know, you coach them every day on something…how to handle a situation, do you have your homework done, can you help me with this, or do you need help with that. And this was more kind of a one-on-one, we’re going to live with each other, sleep with each other, care for each other, for seven or eight days, out in the woods. Um, and spend a LOT of time talking about life. And so, um, for me it was a building block.” (Edgar, Family H)  William described what he considered to be effective parenting in a very similar way, based both on his own experiences as a parent of two children, and from observing families on these courses. William also described a movement from “caregiving” for younger children, to a “coaching relationship” for adolescents. 
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“Where they [parents] are able to coach them [adolescents] through the experience and not tell them, give them the experience. I have seen failed parenting where the parents have catered to the relationship the whole time, and they have given them support…no, they haven’t supported them…they’ve done things for the kid, and then the kid needs to transition to doing things in the adult world and they have no…they do that unsupported. But some of the best parents are able to support the child through that by letting them have their own experience and supporting them with encouragement or giving them advice, or letting them have the experience themselves.” (William, Instructor)   
Negotiation Transitions Together   Some of the elements, aspects and outcomes mentioned in chapter five can be pinpointed as being influential in aiding families in their negotiation of this larger life course transition. For example, William spoke about the equalizing experience/role reversals discussed in chapter seven as being ‘a little foreshadowing of what’s to come in these relationships.’ He sees this an important part of the course experience, and often makes a point to bring it up in group discussions.  “They take this relationship that’s a little bit different, because the parent-child role is a bit subverted, like we do things where kids will maybe belay the parents—that’s a different experience, it’s a different type of metaphor, its maybe foreshadowing the future where …children are not necessarily dependent on parent. Like, parent is no longer the expert necessarily, in life, because the parent often doesn’t have as many camping skills as the child, so they are side by side in that. So, it just changes the roles, and in that role change there is more possibility for different outcomes I think. When you are in this traditional parent-child role, a lot of those outcomes are pre-determined, or they’re set, but when we change them, they are side by side learning together…. Or, the relationship can be different, like suddenly parents and children can see, well we don’t have to have these traditional roles, or there’s other ways we can be together, and especially in adolescence…that’s going to happen. So it maybe foreshadows that—there will be more coaching involved and less direct doing things for children, so I think that is where there are more potential outcomes.” (William, Instructor)  In addition to changing relationship dynamics in a way that provides for other outcomes of interaction, these experiences provide opportunities for fathers to see their children as adults in a concrete and tangible way. 
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“I think another interaction I really enjoyed watching was a young man who was really good at navigation and how his dad really admired his son’s skills and abilities at navigation. Um, there was a lot of, there was a lot of this dynamic of parents actually pulling back and watching their kids perform in a really functional way and just really admiring their kids, and I also saw a lot of parents really restraining themselves from being the leaders and allowing the kids to do that.” (Karen, Instructor)  In fact, the impetus for this study was a moment at the end of the course I instructed in 2011 where this phenomenon was verbalized by a father (Ken). As a group, we were sitting around a picnic table at a camp ground, having our last group discussion about the course. During this time Ken said ‘before this course I saw Deanna as a girl; now I see her as a woman.’ This was a meaningful moment to me as an instructor, and I wrote this quote down that night before I went to bed. When I spoke to Ken a year later, I asked him about this quote. He remembered it with clarity: “I think it’s just all the challenges that she was able to overcome, on that trip, you know, she started out as we said, when that trip was first announced, not really being into it. And then she uh, she really overcame most everything in that trip—she didn’t complain a lot, which would have been unheard of prior to the trip, you know, just on a little trip to the beach or something she would have complained about any number of things, and whined, but she just stepped up the plate really, you know, and in many ways did a lot of things that I couldn’t do…whether it was cooking, or whatever. When she got up at night to go to the bathroom in the pitch dark, you know, I didn’t help her [laughter] and that wasn’t a simple experience you know, I was like, ‘godalmighty I can’t even see what I am doing here’ stumbling across rocks and so forth, wild animals around you, so…” (Ken, Family D) For Ken, this moment of seeing his daughter in a different way was part of a larger shift in their relationship, which I describe in the next section. 
The Outward Bound Course as a Turning Point  In addition to being an important experience in the navigation of life course transitions, the OB course itself may also be seen as a turning point in certain relationships, or within the individual life course. Seen in this way, the OB family course provided a 
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combination of tools, experiences and environment that served as an impetus for relationship change, or growth in a new direction. Of course, it is not expected that OB functions as a turning point for every family or individual who takes part. Instead, it should be regarded as a potential outcome, especially for those who come seeking a powerful experience.   Ken and Deanna were a dyad who had come to OB seeking an experience that would help fix their relationship. In this way, they had the most to gain, and both spoke very clearly about the benefits they perceived from the course.  Ken attributes significant changes in his relationship and in Deanna’s behavior to the course experience: “I think a big thing was, the year leading to that trip, she was really, she was kind of an angry kid, you know, she was sassy all the time, and uh, just angry. And uh, and that anger just kind of disappeared. And while we still have our little conflicts from time to time, and I am talking about both with her mom and me, that’s basically just gone away, you know. And she’s just very positive, and…I guess if you are looking for just one story, and there are a lot of them, one interesting one was uh when she went to be a [camp] counselor this summer. She was away for five weeks. Well, in the midst of that she calls us up and she says ‘I want you guys to come up and lets spend some time together in Asheville’ you know, she had like 24 hours off. I mean, that was just completely unexpected.  So that was cool for her, you know for me, but also for her mom…it was a really big deal.” (Ken, Family D) Likewise, Deana told me that their experience has made her relationship with her father “much better.” I asked her in what ways she perceived this change: “Well, instantly we’ve done this big thing together so, I guess, that was the thing when we got back—it was, oh we have this big thing that we can talk about that nobody else really gets, so you instantly have that bond. And then I think it just brings you closer together because you learn so much more about…like I learned so much more about my dad than I knew before, just because we didn’t talk as much.” (Deanna, Family D)  This improved bond didn’t only impact her relationship with her father. Both Ken and Deanna expressed an overall improvement in family functioning beyond their immediate relationship: 
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“Um, well I think me and my dad being closer helps my family to function better together, because we weren’t getting in fights and that helps me and my mom not get in fights, and I think we all just became a little more understanding of each other. And, we…so on our duo we had a big talk about how things should change when we got back home and when we got back as a family we talked about those things too. Um, so yeah, it was a big difference.” (Deanna, Family D)                 In this case, the duo was utilized as a much needed time to finally sit down and talk about things that had gone unspoken, and this conversation was then revisited once they returned home.  On this particular course the duo was the second-to-last night, after a fairly athletic day. A particularly important part of this experience for Ken and Deanna was their ability to be emotional with one another—something that was not characteristic of their relationship, but that was facilitated by the situation. Ken: Um, but I think also that evening, we told some uh stories about ourselves that were really, really important, you know. I told her some stories about myself when I was her age, and uh, I guess we traded some pretty serious emotions. So yeah, that was uh, that was an important time.  Jill: Had you ever had conversations like that before with each other?  Ken: I don’t think we had actually. Certainly not. No, we…no.  Jill: Do you talk now in that way?  Ken: Uh, yeah, I think more when we go hiking… probably not quite as emotional [laughter] that was a pretty emotional night actually… I think its uh…I never joined a fraternity or whatever, but I remember my brother who did, telling me about hell week, and how they went for some period of time without any sleep. I guess my comparison or my analogy there is I think it was kind of, uh, you know at that point we were so exhausted, and particularly me, that there was no…this is a neurological discussion, but you’re like, there’s nothing to really hold emotions back anymore, there’s nothing that…it’s almost like being drunk [laughs] you just say whatever the hell is on your mind. Its uh….I think that’s…yeah…I think that’s what ended up happening  Deanna’s account of this experience was very similar:  “I had moved the year before from Charlotte to Greenville, and I had been really angry at my parents all year because of that, and therefore we didn’t have a really good relationship my first year of high school. Um, so we talked about that, and we 
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talked about a lot of the problems that we thought were going on in our family and we talked about how we could fix them…and me and my dad both cried [laughs]. But it was like by the end of it…we had needed to have that talk for a really long time, and we hadn’t like made the time to do it, just because it’s such a hard thing to do. So, I think that helped us, and really just being around each other all the time, and um, having to like rely on each other, um, out in nature really brought us together.” (Deanna, Family D) These findings are congruent with the findings of other researchers, who have suggested that the utilization of adventure therapy processes and techniques may also be a beneficial approach to enhancing family functioning on a more general level (Freeman & Zabriskie, 2002). Hosley & Montemayor (1997) suggest that the display of emotions and affections may be anxiety-producing to some fathers due to gender-role socialization and normative conceptualizations of masculinity. This is aligned with the findings of this study, in that the sharing of emotions was considered to be difficult (and the lead-up to the duo, which was identified as a time where this would happen, was certainly anxiety-inducing for some). But the fathers also seemed to appreciate the existence of a time and an environment where sharing emotions was considered acceptable, and often identified as “much-needed” within the relationship.  Not only did Ken and Deanna have an opportunity to talk to one another in a way they had never done before, but they were able to continue that type of interaction (although maybe not at the same intensity) while they also continued to spend time together outdoors. This family lives in an area of the country with superb natural resources, but they had never really taken advantage of them before. Now they describe themselves as an outdoorsy family, who spend a lot of time outdoors hiking and being 
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active.  Ken told me that he and Deanna go out together now almost every weekend, much to the amazement of his wife: “I think it was…the weirdest thing for me is that anytime I get into a stressful situation, you know, I really want to go hiking, and uh, I think for her mom that’s just really weird [laughs]. You know, it’s not a problem, it’s just like ‘how in the world did you turn out to be this person?’ So that’s different, but uh, you know, we’re just a much more functional family as a result of this.” (Ken, Family D)   As discussed in chapter six, Deanna feels like her parents have a lot more trust in her since she did the course. In return, she feels more able to talk to them about things that she wouldn’t have before the course, choosing instead to talk to her friends at that time.  “I never used to go to my parents for anything, especially for advice about high school life because I figured ‘oh they’re older than me and they don’t remember what it was like to be my age’ but now I go to them with a lot more things, and can count on them” (Deanna, Family D)              Increased trust was a commonly cited outcome for many of the families—especially when it came to trusting teenagers with increased responsibility. This is an important aspect of the life course transition from childhood to adulthood, and one that was perhaps facilitated by the nature of the OB course. Bethany expressed that her father “thinks I am capable of more now, at least more responsibility, or that….he thinks that I can handle more.” She gave me examples of being given more responsibilities, which she said she likes. Nicholas also spoke about how he behaves differently with Bethany now, since participating in the course: “I let her make more choices, I generally let her ask for stuff as opposed to asking if she needs help all the time. So, she got a lot more independent after the course, and I supported it, so from that standpoint I think that both of us gained a good understanding of what she could do, and therefore how I needed to respond. We didn’t talk about it that way, but that’s how we have been behaving since then. I think it was a big confidence builder for her, and for me, confirmation in the fact that she has grown up and is sort of an adult there.” (Nicholas, Family E)  
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 Participants also discussed a variety of changes in their individual lives that they attributed to their OB experience. While these changes may be considered outside the realm of the relationship, it is possible that the experience of participating with a family member helped to facilitate and/or transfer these changes to regular life. For example, Bethany spoke to me about being more confident and tackling new challenges. Even though her mother didn’t attend the course, she was able to capitalize on the stories told by Bethany and Nicholas in her own parenting. For example, Bethany told me “whenever I’m about to do something she’s [my mother] like, ‘oh you went on Outward Bound, you can do this.’” These stories were validated by the fact that they were told by two family members, rather than just by Bethany herself.    Like Ken, Nicholas has become more physically active and started to pay more attention to his health and his weight since his course: “Yeah, I got my weight down this year. I got my weight down, I am back running…I am much more conscious of being fit. I have improved my diet, even with all my travel, and I am trying to cut back on the travel at work and cut work down a little bit. So I think I am trying to apply the lessons I have learned….and I am trying to spend more time with family, which I would say is still a work in progress.” (Nicholas, Family E)  In terms of physical fitness, participation in this course seems to have been impactful in two ways. First, the fathers, especially, knew that they would need to be prepared and so some of them started fitness regimens with the intent of getting ready for the course. For others, participation in the course served as a wake-up call in terms of how out-of-shape they actually were, encouraging them to start or continue fitness regimens when they returned home.  Thomas described impacts to family life in general after he and Betsy returned home. Thomas and Betsy were both quite physically active already, and Thomas described 
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his wife as being the only person in the family who was not active. He told me that after they returned home she took up running. Thomas and Betsy had also instituted an OB tradition called “rose, bud, thorn” as part of the evening routine with Betsy’s younger brother. This is an activity that is often used a metaphor to bring closure to the day, by asking each group member to share something they enjoyed or appreciated (rose), something they are looking forward to (bud), and something that was difficult or challenging (thorn). Finally, Thomas felt like he strengthened his relationship with his daughter: “I definitely think both of us gained a little more respect for the other person, we’re not as sharp to criticize any more, I would say. We both know that the other one can do…we have always thought they could, but on the trip…uh, again think and know are different things.” (Thomas, Family C)   For Victor, participation in the course with his dad started as a way for him to be more physically active, or to find “an outlet” because he wasn’t really into sports. He was reluctant to participate and “saw it very much as an intense father-son bonding time.” Victor described himself as an “angsty kid” who didn’t really connect with his dad and wasn’t very excited about this bonding experience on which he was about to embark. Once he got to OB, however, he loved it. He described the experience as not only impacting his relationship with his father, but with “changing his life in a lot of ways.” These changes primarily revolved around the discovery of a new passion for Victor, and a shared interest for him and his father. “Well, we found a common interest. I know my dad was kind of a football, wrestling, jocky kind of kid in high school, and I sure as hell wasn’t when I was in high school [laughing]. But at the same time we found something we both could have fun with and share stories about.” (Victor, Family B)  
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Victor used his OB experience as a spring board for involvement in other programs in his high school, which he continued both as a personal hobby and with his college outdoor program.  “As soon as I got off that Outward Bound trip I joined my schools own outdoor program, and eventually became a leader of it, and I definitely dedicated a lot of time. I went through backpacking, I got into rock climbing, uh, mountain biking, things like that.” (Victor, Family B)  I could tell that Fred, his father, was very proud of this, as he told me a number of times on the course I observed about the adventures his son was participating in and the things he had done. This reflected the relationship change described by Victor, who characterized their relationship prior to the course as “distant.”  Of course, not all of the relationships needed big changes. Edgar describes having a very strong relationship to begin with, but using the course experience to improve some specific aspects of his relationship with his son:  “We went into it with a very strong relationship, so we came of it with a strong or stronger relationship—a little bit better communication, because at that particular phase of their rites of passage was…I stressed communication, like ‘you’re in high school now, you’re going to have to communicate with me, and that means if you’re at a party and you’re drinking, you call me and I come pick you up and you have less severe punishment for that than if you drink and drive yourself home, because that’s a different and much more dangerous activity than just the drinking itself.’ But if you don’t open the line of communication then we are just going to butt heads. And they have both…we have always had good communication….so I think we strengthened that and I think it served for them as a time where they had me all to themselves, for a week. Which is, again, unusual for any father and child to have uninterrupted seven or eight days with just them. Um, you know, there are other people there, but you are together constantly.” (Edgar, Family H) Through this process Edgar is able to identify how the relationship may need to change in order to reflect his sons’ movement through adolescence, perhaps making their relationship “stronger” in the long run. 
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Adventure courses, however, are not a panacea and without long-term involvement and practice of the things that were learned, such as Deanna and Ken continuing to hike together, these benefits will ultimately fade. This was also recognized by some of the fathers, who saw benefits from the course that eventually dissipated. Edgar emphasized the necessity of reminding his boys about the experience, and bringing it up in later interactions as a way of strengthening these course outcomes: “It wasn’t permanent, but I think there were lasting effects. You know, you have to remind children a lot of times about things. They both, when they came home, they treated their mother better. You know, realized what a blessing it was to have someone cooking your food and cleaning your clothes and making sure you were up on time, and go to school on time. And again, you know, having the privileges they have, and some of the resources they have, they appreciate more. And again, it wears off after a little while and you have to remind them, you know, ‘you’d never complain again about anything because you realized you had it a lot better than getting stung by mosquitoes up there in mountains, or sleeping in the tent when its pouring down rain outside, you know, you’re wet’…and you know, you can kind of bring them back down to earth a little bit. It was kind of…they came home and they talked a lot about it—to their mom and to their friends and how cool it was, and had a very positive spin on it.”  (Edgar, Family H) This approach, which is similar to described by many of the other fathers, was realistic. Edgar wasn’t looking for a magic fix, and he recognizes that in his continuing role as a father he can utilize this experience as a tool in raising his sons. 
Conclusion 
 The father-child relationship has received increased scholarly attention in recent years, and it is increasingly regarded as an important factor in child growth and development. This chapter focused on the navigation of this relationship during the teenage years, with attention to how participation in an OB family course can either aid families in negotiating previously existing life course transitions, or serve as a turning point in the trajectory of the relationship or for an individual member of the relationship. 
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Chapter Ten 
CONCLUSION AND FUTURE STEPS    
 
Typology of Outward Bound Family Courses The data from this study lend themselves to the creation of a typology of OB course experiences, which are influenced, but not necessarily dictated, by the pathways into OB (as described in chapter four) and the expectations/motivations of the participants. The experiences represented by the participants in this study fall into one of three categories: OB as a turning point, OB as a rite of passage, and OB as an adventure vacation. Each of these typologies is represented more thoroughly by the previous chapters, but here I wish to provide a brief summary of the familial experiences that fit into each category. 
OB as Turning Point   As discussed in chapter nine, for some families, significant changes in the father-child relationship were ascribed to course participation. For Deanna and Ken, course participation was described as having significantly changed their relationship for the better. Not only do they feel closer to one another, but they assert that their family functions better overall, and they continue to participate in outdoor activities together. For Victor and Fred, they were able to find a common interest, which has strengthened their relationship. Additionally, Victor discovered a passion, and has remained involved with outdoor programs, becoming a trip leader himself. For Bethany and Nicholas, Bethany was seen as an adult for the first time, which translated into increased trust and responsibility in her home life. 
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OB as Rite of Passage  For other families, participation in an OB family course was part of a deliberate experience set up by the parent, intended for purposeful growth and development. For these families, OB was part of a larger ritual that was carried out with each child in the family. Edgar had put a lot of thought and prior planning into this experience for his sons, and the OB family course was the second step in a four-part program that he had aligned with life course transitions such as starting junior high school, starting high school, leaving for college and getting married. For Fred and Kevin, the experience was originally less purposeful and more happenstance, but after participating with their eldest sons, they each decided that this would be a useful experience for each of their children. Fred brought all three of his children the summer they turned 15. Kevin attempted to do something similar, but his second-oldest child wasn’t interested. I observed his course with his third child, and he expects to bring his fourth child when he is older. These fathers were less likely to experience the equalizing nature of the OB course, because they attempted to exert more control over the outcome, and because they tended to have prior experience. However, the intentionality behind their participation, and the presence of other factors such as challenge, fear and the natural environment made for meaningful experiences in other ways. 
OB as adventure vacation   Finally, there were a few families who signed up primarily because they were looking for an adventure vacation, rather than for relationship development or an otherwise purposeful experience. Thomas wanted an adventure for himself and saw the family course as a way to involve his daughter as well, but he was not necessarily looking 
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for a bonding experience. Edward and his wife were looking for something for their son Elijah to do, and Edward decided to go with him when they stumbled across the family course. In both of these cases, the families seemed to be less satisfied with their experiences overall. Both Thomas and Edward told me they were unsure if they would do it again; they each said they could see how this course could be useful to other families, but that it wasn’t necessarily what they were looking for or wanting. It is likely that Stephen and his extended family would also fit into this category, and it appears that a contract course may be more fitting for this type of goal, as the course experience is more malleable, and can be more easily tailored to the individual family’s needs and desires. 
Conclusions An interesting consideration to the above typology is the concept of “readiness to change” (Borstelmann, 1977 as cited in Ewert & McAvoy, 2000). Ewert and McAvoy (2000) discuss this concept in a state of knowledge paper, suggesting that this concept may “vex the entire field of beneficial effects from wilderness and outdoor programs,” (p. 15). In other words, these authors suggest that any “effect” of an outdoor program on an individual may be obscured by the fact that the individual came in expecting to change or to be changed by participation. While it may be true that individuals who are ready to change receive the most benefit from participation in a wilderness program, this should not render the program itself “ineffective.” Individuals or families that attend these programs may not have the tools or resources to enact this desired change themselves, and have therefore come to a program for a specific type of experience or assistance. Within this framework, outdoor programs can be seen as providing the right mix of environment, people and activities that facilitate desired changes.  
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Furthermore, many of the families entered the OB setting expecting change or growth for their children, or even a bonding experience, but did not anticipate the equalizing nature of the course. The families who seemed to be the most impacted by this were also those who were the most open to letting go of control and opening themselves up to the experience. As discussed in chapter eight, those who were unable or unwilling to do this either had a seemingly less impactful experience, or chose to exit the experience all together.  Sharpe (2002) suggests that rather than focusing on the transference of certain effects, we should instead be focusing on broader cultural explanations that lead participants to these types of trips in the first place, and that allow participants to view these experiences as sources of intra or interpersonal change.  The question of motivation has been explored by a number of authors over multiple decades. For example, Walsh and Golins (1976) describe motivation as “the crux” of whether the OB course can be a useful learning experience for individuals who enroll. In other words, if individuals are not “thinking, feeling, and behaving as if there is something to be gained,” (p. 3) then it is likely that nothing will be gained. Understanding participant motivation is important for programming, as it can help instructors and administrators better match experiences to expectations, but as I have described in this study, there are also broader cultural forces at play that serve to communicate, reinforce and sanction behaviors within the subcultural milieu. Like the participants in Sharpe’s study, the participants in this study were impacted by one another and by the community of which they became temporary members. Therefore, we should consider not only the structure and measurable aspects of programming, but also the less measureable elements of community, and cultural context. 
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It is also important to consider the impact of pre-existing relationships within the OB milieu. Rather than focusing on a particular set of transferable outcomes as experienced by individuals, this study focused instead on the negotiation of roles within an established relationship. The OB family course provided a novel and challenging setting in which established role relationships could be explored and structured in new ways. As alluded to in the introduction to this study, this is outside the norm of typical adventure education courses, and may provide different means of drawing on course experiences after the conclusion of the course or transferring learning to new situations. Many of the participants in this study told me that they frequently discuss their OB experience with other members of their family. It comes up at the dinner table, or they will suddenly be reminded of a humorous moment that they can laugh about and share. Many of them made memory books of their experiences, which are looked back on from time to time, and the OB experience crops up in college essays, discussions with friends, and visits with grandparents. It is likely that the frequency of these interactions help to strengthen or prolong benefits in a way that reinforces the mission of OB within the home. The OB family course can be seen as one tool in the development of the parent-child relationship, and the ability to collectively draw on this experience is unique to this type of course. The parents in this study, however, were realistic about the potential outcomes—they were not looking for a panacea, but rather for an experience that would aid in the accomplishment of concerted cultivation and/or relationship building. Many of these fathers were cognizant of both the potential strength of the OB experience, and also the limitations of a one-week experience in terms of long-term growth. Their solutions to these limitations include finding ways to remind their children of what they said they had 
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learned, finding other types of one-on-one and family experiences that might foster similar outcomes, and working toward making sustainable changes in the relationship and home life such as being home more, going on day hikes, and taking time to check in at the end of the night.  Ultimately, these courses are not a quick fix, and they are not intended to replace counseling or therapy experiences for families who are really struggling. Instructors and fathers alike recognized that the relationship needed to have a certain amount of strength and stability before a challenging and equalizing experience like the OB course could be useful and beneficial. Those who did not already have this level of relationship health were likely to choose to exit the course participant role and leave the course early.  This study demonstrates the ways that the OB family course may be useful as a parent-child experience because of its potential as an equalizing experience, characterized by shared care-taking, mutuality, and even role reversals. Certain aspects of the setting, such as the challenge, the wilderness environment, the lack of technology, and the opportunities for reflection facilitated bonding and relationship development in a setting where shared emotion and communication were considered appropriate between father and child. The equalizing nature of the experience may have been unexpected, but most families entered the OB course with some expectation of child development, aligned with the middle-class ideals of concerted cultivation. The combination of the physical and social environment provided a space where relationship change and growth could occur. 
Recommendations for Outward Bound  Outward Bound faces a number of challenges in the provision of family courses, including marketing, enrollment, and training of staff. The existence of these courses 
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depends on the organization’s ability to fill them, and low participant numbers of 4-6 per course often represent a financial loss for the organization. These low numbers may partially be attributed to the cost of the courses, as discussed in chapter four, however, it is also potentially due to lack of appropriate marketing. The majority of the fathers in this study referenced learning about OB through word of mouth, and the family courses were often stumbled upon through a search for wilderness courses in general, rather than being an initial draw in and of themselves.  Fred told me that he was specifically looking for a family wilderness experience and had to sift through multiple pages of a web search before he was able to find what he was looking for: “I had started with my oldest one years ago, looking, because I wanted to do something, you know unique, between the two of us that we could bond with, and have it involve you know the outdoors and kind of something like that, so I spent a long time looking for things to do, and uh, most of the wilderness courses are really for adjudicated youth [laughter], or they’re religious based, and Outward Bound is really one of the few that kind of offered the experience that it did without being tied to a religion, or tied to a problem, a family problem.” (Fred, Family B)  As recognized by Fred, OB offers something unique that is not prevalent outside of the niche markets of religion or programming for at-risk youth. While providing some excellent programming opportunities for at-risk youth through a few select bases, Outward Bound also battles a stereotype that its courses are all for “troubled” youth—a perception that influences not only who enrolls, but also how others may view their choice to participate: “I think people also associate it with a kid who’s done something wrong [laughs]. You send ‘em on an Outward Bound…the joke was, ‘well what did you do wrong, Edward, because your wife sent you on Outward Bound’ [laughter]” (Edward, Family G) 
203 
 
As indicated by Edward’s quote, in addition to the “troubled youth” stereotype, OB is not often recognized as an experience for adults, despite the increasing number of adult programs being offered.  The need for more or better marketing was recognized by both instructors and participants, who provided varying degrees of suggestions or solutions. William suggested that while OB is currently focused on marketing the youth courses, that an emphasis on family courses makes sense, given that they are typically comprised of full-paying individuals rather than scholarships, and that there seems to be a target market of satisfied customers who return to participate in multiple courses. The question, he suggests, becomes where to find fathers. “There is so much repeat business; people are getting a lot out of it. Somehow we are not tapping the market…They are immensely successful for the people who come, so somehow we are not communicating that” (William, Instructor)  Waiting for family members to come up with the idea of participating in a family wilderness course on their own, and then searching for one through OB specifically, may not be very viable, as so many experiences compete for our attention these days.  Most of the fathers in this course indicated that after deciding they wanted to do either an OB course, or some sort of wilderness family experience, they then found this specific course by doing a web search. But the OB experience is enough out of the ordinary for most individuals, that relying on families to come up with this idea themselves may not ultimately be the best strategy. Rather, if OB wants to put energy into marketing these courses, they may find more success in focusing on markets that are already geared towards families. This may include resources for parents of high school and college-age children at schools, parks, community centers, etc. OB would also be aided by increasing its 
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web presence, given the ubiquity of this method for information seeking. As illustrated in the table below, a brief internet search for family courses yielded a link to Outward Bound in general or OB family courses a relatively low percentage of the time: 
Table 10-1: OB family course search terms Search term Location of OB link Family adventure Did not show up in first 8 pages of google results Family wilderness Did not show up in first 8 pages of google results Family backpacking course First page, second search result Family wilderness course Bottom of second page Family wilderness trip Did not show up in first 8 pages of google results Family Outward Bound First result  Once again, these results point to the idea that a family must have a pretty specific idea of what they are looking for (either a family outward bound course, or a family backpacking course, or they will likely not find the OB pages).  These search terms do, however, turn up a variety of family outdoor adventure experiences through organizations such as REI, National Geographic, summer camps, private outfitters, and vacation providers. OB likely distinguishes itself from these other providers in the ways outlined in this study. Emphasizing this difference both within marketing materials and through the staff training process are equally important.  Providing effective training to staff regarding working with families is another challenge, but also an opportunity for OB. While the organization provides a growing number of resources to its instructors through a variety of media, including print, staff training, course prep days, and development workshops, training on working with families is lacking. A “working with families” print resource does not exist, and instructors are not given much guidance in how to run a family course as an incoming instructor. There is, however, a strong culture within the organization of sharing knowledge and experience, 
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and if an instructor is fortunate, he/she may be able to find another instructor on base who has had experiences with family courses and have a conversation about effective teaching strategies, activities, etc. before the start of the course. Because of the limited number of these courses, however, this can be difficult to do at times. The existence of a print resource would help to alleviate some of this burden, as would increasing enrollment in order to create a broader base of experienced instructors.  Ultimately, these courses present a concrete opportunity for OB, but one that requires some effort and a conscious decision to move in a certain direction. The fathers who were repeat participants in these courses remember a time when enrollment was significantly higher, resulting in multiple patrols of family courses going out at the same time. It is hard to say for sure what has changed since then, although shifts in the economy and in the overall structure of the OB organization may have something to do with it. At this point, OB is at a crossroads, and it is my hope that this body of work will at least help to inform a decision about how to proceed for the immediate future 
Future Steps  As with all research projects, there were things both within my control and far outside of my control that I wish had been different. The cancellation of one of the courses during the summer of 2012 was both a blessing and a curse. It pushed me to focus more on the participants in the other course, including adding a pre-interview, which added depth to my analysis in that I had a better idea of their motivations and expectations, and also facilitated entry into the research setting as we had already all spoken on the telephone before we first met. The cancelled course was a contract course, which is a different format, and although I included one family unit who did participate in this type of course, the rest 
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of the study participants did not. The contract course ultimately represents a different type of family experience, which should be further explored in later studies.  In a perfect world, I would have started my analysis even earlier, and spent even more time writing field notes at the end of each day in the field. As it was, I found myself facing an enormous pile of data by the end of the data collection period. I had been transcribing interviews and notes as I went along, which I viewed as the first phase of the analysis process, and which included writing memos and personal, theoretical and methodological notes. I did not start a formal coding process, however, until almost all of the interview transcriptions were complete. Having done this sooner might have allowed me better formulate my interview questions with the later participants. I also learned to use NVivo software more proficiently during this process. The knowledge I gained would have been useful to me at the beginning to help organize and code from the very start.  Finally, finding willing participants to participate in the interviews was a struggle at times, partially because of the problems encountered with OB’s organizational shift and reduced access to records. I was hoping to do some of my interviews over the summer, before I did the observation portion of the study. Instead, I spent much of the summer looking for participant records, many of which I did not receive access to until the fall. While the order of data collection was ultimately not of much consequence to the study, having completed some of the interviews earlier may have helped to better frame my observations.   This research would be fortified by the addition of more family units—something I hope to accomplish in future years. I have been assigned to a family course as an instructor for the 2013 summer season, and intend to extend the IRB approval for this study, and ask 
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those family members to participate in interviews after their course. I would be especially interested in observing father-son pairs. While there are father-son dyads who participated in this study, I was not able to directly observe this type of relationship personally.  Finally, a number of interesting themes emerged during the course of this study that weren’t addressed in this report either because there was insufficient data and follow-up is needed, or because they were outside the initial scope of the study aims and were thus set aside for later analysis. This includes the role of gender and culture in the family course; the way participants experience and discuss the natural environment; and a more detailed discussion of adventure and authenticity.  Adding more father-son dyads to future studies would help not only to broaden understanding of the father-child relationship, but would also enhance a discussion on gender as it is played out with the fatherhood milieu. Similarly, some more focused interview questions about the natural environment would aid in deepening a discussion that was attended to in a more superficial way this time around. The findings from this study provide an interesting and relatively unique perspective on fatherhood through participation in an equalizing experience. Future studies should continue to investigate this phenomenon including the examination of what types of environments and activities are most likely to facilitate such an experience, what types of relationship combinations allow for this to occur, and how previous experience impacts the likelihood of occurrence.   
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APPENDIX A 
Sample Field Notes  Day 4  Made it through a crazy night last night with thunderstorm after thunderstorm rolling through camp—long crashing thunder and lightning all around us, echoing off the cliffs, lighting up the tent. It was probably the most intense storm I had ever camped in, and it felt dangerously close. The girls’ tarp collapsed around four am due to all the water that had built up on one side. Betsy came and got us for help as the storm was subsiding. We all worked together to fix the situation and they climbed back into their soaked sleeping bags without complaint (this seemed fairly remarkable). The dads actually seemed more concerned than they were. Thomas remarked this morning about how well they did. He said ‘I don’t think I would have taken it that well.’ Dads and daughters worked together this morning to dry everything out in the sun and we are having a lazy morning in camp waiting for stuff to dry. Hot or cold grapenuts for breakfast—I think the first grapenut experience for all of the girls. We made it to the lake by lunch, thanks to such a big day yesterday. Lunch was on a big boulder next to the lake with towering mountains on all sides.     I got the chance to chat a little with Kevin and Fred while hiking. Fred’s course was in the Rewahs last year and he was very impressed with all of the snow (unlike this year!). He told me about sledding on rain jackets and swimming in lakes with ice bergs. He said his son Matthew ‘had a great time, but he doesn’t think it took like it did for Victor,’ his oldest son, who he did his first course with. Victor has all of his own gear now and works for his college outdoor pursuits program. He told me stories of Victor going to Glacier National Park with friends last year and building quinzees in Pennsylvania. Victor wants to intern for OB, so that would be a good way to follow up with him.   Kevin is a little less talkative, and struggling a little more with the pace and physical activity, but he is slow and steady. He told me that Katie wants to take a gap year and that he is worried she won’t come back to college. He was happy to hear that she told me she was interested in business or dentistry.   Thomas finally got his swim in an alpine lake. He was the first in, right before lunch and seemed really jazzed for the opportunity. He asked Betsy to take his picture, but she didn’t (I made sure I did, so he will get the picture eventually). Patricia and Katie went in after lunch, while their dads teased them about the ‘millions of dead worms’ in the silty lake bottom. This was after a big ordeal with Patricia refusing to drink from one of her water bottles after spotting a small worm like creature swimming around in it. Katie’s face was priceless—she looked aghast with open mouth, while we all laughed. They dipped under quickly and then came back out. Betsy watched. While Patricia and Katie were out there Patricia said “my pants are bubbling” Her dad responded in a teasing way: “why? Why are they bubbling?” Patricia was quick to respond “daaad!”     Just before leaving, Betsy decided (or Thomas talked her into…not sure which) going into the lake. They waded out together, paused for a photo and waded back in hand-in-hand. 
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 After lunch William asked the pairs to do the rest of the hike together, spread out about five minutes apart so that they had some time to chat with each other. I could overhear bits of Katie and Kevin’s conversation, but I don’t really know what any of them talked about or how they felt about the experience. It seemed like Thomas’ overzealousness was finally enough for Kevin, as Thomas continued on about his ‘time’ and ‘overcoming’ the next group on the hike. Kevin said somewhat curtly “this isn’t a workout, this is enjoyment with your daughter.” He later reiterated to Thomas that he ‘wasn’t racing’.    For the most part, the dads and daughters seem really close. The girls ask their dads most of the questions they have and if the dads don’t know then they will ask us. It’s mellow and it seems easy to instruct.  
 
PN: The field section is more challenging for me to not act as an instructor. I want to help and 
often find myself jumping in when I shouldn’t. I usually catch myself and step back again, but 
this goes against everything I have been taught by the OB institutional culture, where a good 
instructor is one who sees what needs to be done and does it without being asked. William has 
no expectation for me to help out and he has even caught me and said ‘you’re not instructing, 
you don’t have to do that’ when he sees me doing something like washing dishes that were left 
out by the crew, but it can still be a challenge. It’s a fine line between earning my keep as a 
member of the group and being an observer.   
 
MN: I also think there is a lot of richness that occurs during downtime when it either wouldn’t 
be appropriate for me to be part of the conversation, such as the dads talking to one another, 
or I am busy working on notes and I miss something. 
 
TN: This is definitely a different course than the one I instructed last year—I guess they 
always are. On that course, the dads were the ones who needed more help than the girls and 
greater supervision (especially in the kitchen!). Their athletic abilities were very low and they 
were quite risk averse.   Fred just told me a story about his duo with his son last year. He said they were by an alpine lake and the mosquitoes were so bad that they couldn’t stop walking or they would get eaten alive. For over six hours they walked in small circles around their site and he said they had some of the deepest conversations they have ever had.   Fred has been talking to William about potential day hikes in the area for future family vacations.   Thomas has been a little more directive with Betsy this afternoon. He wanted her to pose in a picture with the other two girls. She didn’t want to because they were doing something together (they were a little cliquey). He said “now! Betsy—this isn’t just a request” They are cooking dinner together now and he is being very attentive, teaching her to chop vegetables, telling her what spices to add, etc.   Fred asked “how they were doing” for my research and what my thesis was this afternoon.  
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PN: I didn’t really know what to say, so I just said a little about roles and relationship 
development. He would know if I was bullshitting him and the relationship is too valuable to 
beat around the bush.   I overheard one of the girls (Patricia I think) say “I’m really nervous…not nervous, I don’t know why I said that, but really not excited about the one-on-one time” to Katie. Patricia definitely has some attitude sometimes and can also play off the ditzy teenage girly-girl, but for the most part she is a really good participant and seems to enjoy and need her dad’s company. Fred seems very aware of parenting techniques. He was just telling me a story about his son telling him he was interested in cinematography and his response was “you know they don’t pay you to watch Netflix.” He said his wife rewarded him with a swift kick under the table and he shut up.     
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Teaching             
 
Academic Courses 
 
Introduction to Outdoor Recreation, Parks and Human Ecology (R210; 3 credits) 
 Fall 2012; 40 students 
 
Human Health, Quality of Life and Natural Environments (R506; 3 credit graduate seminar) Fall 2012; 9 students (grad); primary instructor Fall 2010; 14 students (grad); assistant instructor Fall 2009; 11 students (grad); assistant instructor 
 Event Planning and Program Development (R430; 3 credits) 
 Spring 2013; cap 65 students; service learning course 
 
Living Well (T142; 3 credits) 
 Fall 2012; 76 students  Spring 2013; cap 174 students  
 
Dynamics of Outdoor Recreation (R271; 3 credits) Spring 2012; 42 students Spring 2011; 40 students 
 
Leisure in Modern Society (R340; 3 credits) Fall 2011; 45 students 
 
Adventure Education (R279; 2 credits) Spring 2010; 20 students Spring 2008; 24 students  
 
Wilderness and Protected Lands (R385; 3 credits) General Section Fall 2009; 18 students 
 
Wilderness in the American Mind (R385; 3 credits) CORE Intensive Section Spring 2008, 2009, 2010; 18 students/year  
1-credit skills courses (Indiana University Outdoor Adventures) 
 
Flatwater Canoeing (R132)  FA 2004    Lead Instructor 
 
Whitewater Canoeing (R133)  SP 2010    Lead Instructor 
 
Whitewater Rafting (R134)  SP 2008, SU 2008  Lead Instructor 
 
Coastal Kayaking (R136)  FA 2002   Assistant Instructor 
 
Backpacking  (R137)   SP 2003, 2004, 2008, 2009  Lead Instructor 
 
Cross-country Skiing (R138)  SP 2009, 2010, 2011, 2012 Lead Instructor 
 
Other Teaching Experience 
 
Guest Lecture, R240 International Tourism, Fall 2012 “Armenia and the Caucasus Region” 
 
Community Living in the Wellness Center (U211) Undergraduate Peer Teaching Position Fall 2001; Briscoe Wellness Center (Indiana University Dormitory)  
 
 Curriculum Development  
Human Health, Quality of Life and Natural Environments (Graduate Seminar; R506)  Adopted Fall 2009  
Introduction to Outdoor Recreation, Parks and Human Ecology (Undergraduate; R210)  Adopted Fall 2012  
Human Health, Quality of Life and Natural Environments (Undergraduate Capstone Course; R4xx)  Anticipated Adoption Spring 2013  
 
Professional Development in Teaching 
 Etext Webinar ⎸Fall 2012  Center for Innovative Student Learning (CITL) “Grading Student Work More Efficiently” ⎸Fall 2012  Preparing Future Faculty Conference (Indiana University) “Not a zero-sum game: Moving forward with research, service and teaching” ⎸ Spring, 2012  Center for Innovative Student Learning (CITL) “Creating and using grading rubrics” ⎸Fall 2011  Society of Park and Recreation Educators (SPRE) Teaching Institute ⎸Spring 2011   
Professional Service and Involvement         
 
Editorial Activities 
 
Reviewer,  Symposium for Experiential Education Research (SEER) --Association for Experiential Education International Conference --Spring 2011, 2012  
Outdoor Topic Editor for Illuminare Student Journal  --Coordinated the distribution of manuscripts to reviewers, collated finished reviews, acted as intermediary between editors, reviewers, and authors -- 2010-11, 2011-12  
Co-Coordinator, Adventure Research Symposium, Indiana University Bloomington  --Managed logistics for research symposium, call-out and review of presentation submissions, invitation and accommodations of keynote speaker (Michael Gass, UNH), and production of book of abstracts --Spring 2011 
 
Organizational Service and Membership 
 
Discussant, Symposium for Experiential Education Research (SEER) 
 --Fall, 2012 
 
 Treasurer, American Camp Association (ACA), Indiana Chapter Executive Board member (2009-2011) Finance committee member, ACA Indiana (2009-2011)  
Coordinator, Bradford Woods Research Team, Indiana University (2009-2011)  
Adventure Research Cache, Indiana University (2008-2010) Research and development  
Member, National Recreation and Park Association (2010-present) 
 
Keynote Speaker, Conservation and Outdoor Recreation Education (CORE) graduation, Spring 2009  
Member, Friends of Armenia, National Peace Corps Association (2008-present)  
President, IU Yoga Club (2009-present)  
Member, Conservation and Outdoor Recreation Education (CORE) Program  Advisory Committee 
(2008-present)  
Guest Speaker, “Mother Nature’s Child” HPER February Film Series, 2012  
Emcee, Banff Mountain Film Festival, Bloomington, IN, Spring 2011   
Awards and Academic Honors   Garrett G. Eppley Scholarship for Outstanding Graduate Student in RPTS ($3,000) Received 2010, 2011, 2012 Hronek Family Scholarship in Recreation, Park, and Tourism Studies ($2,000)  Received 2011 Outdoor Recreation and Resource Management Graduate Award, April 2009 RPTS Research Fellowship 2009-10 ($4,000) W.W. Patty Scholarship, IU Department of Recreation and Park Administration, April 2003 Blue Key Honor Society member Golden Key Honor Society member National Society of Collegiate Scholars member Indiana University Faculty Scholarship recipient Indiana University Honors College member Thomas F. Barton Geography Award recipient, IU Department of Geography Phi Eta Sigma National Honorary member  
 
 
 Seminars and Trainings 
 Return Instructor Training, Rock Site Level I Training, Colorado Outward Bound School (2012) New Instructor Training, Colorado Outward Bound School (2011) Lead Facilitator Training, Experiential Systems (2010) Level 1 and 2 Canoe Instructor, American Canoe Association (2005) Swiftwater Rescue, American Canoe Association (2005) Top Rope Site Manager Course, American Mountain Guides Association (2005) Bradford Woods Adventure Program Staff Training (2002) Columbus Youth Camp Facilitator Training (2002) Fundamentals of Search and Rescue, National Association for Search and Rescue (2002) Basic Facilitator Training; Experiential Resources Inc.  (2001, 2002)   
Current Certifications   Wilderness First Responder, SOLO, expires 11/2013 SAR TECH III, National Association for Search and Rescue American Heart Association CPR, expires 5/2013 Open Water SCUBA Diver/Adventure Diver, PADI  
Languages 
 Eastern Armenian, Advanced Proficiency  
